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Preface

Five countries, five languages, one aim: to show that it makes sense to learn
more than just one foreign language. This idea was at the beginning of the Inter-
national Symposium on Foreign Language Teaching and Learning Research,
which was jointly hosted by the Goethe-Institut Tokyo and the German
Academic Exchange Office (DAAD) Tokyo, and which this volume documents.

Based on the latest findings of cutting-edge research, the symposium aimed
to examine the potential of multilingualism and plurilingualism for individu-
als, educational institutions, and societies; it also aspired to establish and
strengthen synergies between researchers and teachers of the five languages
which are the most popular second languages after English in Japan: Spanish,
Korean, German, French and Chinese. However, it not only targeted the re-
search community itself but also had the ambition to bridge the gap between
the research community and the general public interested in foreign language
learning and research. We believe this multi-faceted approach — both in terms
of the different languages involved and the audience — is also reflected in the
articles compiled in this book, which span from scientific papers to an inter-
view with Kawashima Eiji, a member of the Japanese national soccer team.

The symposium was held as a two-day online event on October 31/November
1, 2020 that reached almost 1,000 participants and viewers. This would not have
been possible without the support of our esteemed co-host institutions: the Kore-
an Cultural Center, the Instituto Cervantes Tokio, the Institut francais du Japon
and the French Embassy, and the Confucius Institute atJ. F. Oberlin University. We
would like to thank them for their great, continued support for this project. We
would also like to express our gratitude for the valuable advice provided by the
Japan Forum and the Japan Council on the Teaching of Foreign Languages, and
by our three academic advisors: Angela Lipsky, Ohta Tatsuya and Marco Raindl.
Our special thanks go to all speakers and workshop chairs (who also contributed
to this book), and to the Ministry of Education, Culture, Sports, Science and Tech-
nology (MEXT) for their input throughout the symposium.

This publication was made possible thanks to the great efforts of Ohta Ta-
tsuya and Sakai Kazumi, who dedicated a lot of time and enthusiasm to the
realization of this volume.

Tokyo, July 2021
Matthias von Gehlen Manuela Sato-Prinz
Goethe-Institut DAAD Tokyo
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Introduction

OHTA Tatsuya / SAKAI Kazumi /
Manuela SATO-PRINZ / MARUYAMA Tomoko

Approximately 3.9 million students study at universities across Japan
(UNESCO Institute for Statistics 2021), and one can assume that the majority of
them are to some extent learners of more than one foreign language. This
makes it surprising that foreign language learning is often only equated with
learning English, and plurilingual competencies are rarely acknowledged in
Japan’s educational system and society (Yoshimura / Kishishita 2020).

This circumstance was one of the reasons why representatives of the Chi-
nese, French, German, Korean and Spanish languages - five languages that are
frequently studied as second foreign languages next to English at Japanese uni-
versities — came together in May 2019 to discuss the idea of a common activity
which could give a clear statement in terms of the relevance and benefits of
learning multiple languages, based on cutting-edge research findings and
from the viewpoints of all five languages involved. The aims were to learn
from each other, to create synergies, and to speak with one voice when promot-
ing foreign language learning in Japan in parallel to English. This is how the
idea to hold an international symposium on the question “What are the bene-
tits of learning multiple languages?” was evoked.

At the symposium, multilingualism' was reflected from various perspec-
tives and in different contexts. First, it was discussed in the scope of the follow-
ing five sub-topics which were regarded as important in terms of the potential
and outcomes of multiple language learning: personal development, class-
room, curriculum planning, research and society. Second, every language
group invited two experts in the field of foreign language teaching and learn-
ing (research) from their communities: one plenary speaker and a workshop
chair. By doing so, we hoped to create a platform to have insights introduced
to the discussions by the other language communities, since in daily work-life,

! Considering the five sub-topics of the symposium, “multilingualism” but also “plurilin-
gualism” as defined, e.g., by the Council of Europe (2001) were addressed. In order to
facilitate communications and in light of the heterogenous audience, the project team de-
cided to use “multilingualism”, which appeared to be the more common term, as referring
to both concepts.
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there is little room for interaction between researchers and teachers of different
languages. This appeared to be particularly important and insightful because
the symposium was not only hosted by speakers of European languages but
also East-Asian languages, and those groups might have different understand-
ings of multilingualism.

However, the symposium was not supposed to be only a pure scientific event.
Rather, the idea was to use research results as a compelling starting point to reach
out to the larger society: to individuals, teachers, educational institutions, and
ministries, telling them why multilingualism is a goal worth achieving.

This volume® documents the plenary talks and the results of the expert
workshops held during the symposium on October 31/November 1, 2020. In
the first part of this volume, six researchers and teachers of foreign languages
share their insights into multilingualism from various perspectives.
YOSHIMURA Masahito, who was invited to the symposium to give a general
overview of the topic of multilingualism in Japan, examines the significance of
multilingual education in Japanese primary and secondary education. John C.
MAHER (plenary speaker for personal development) shares his thoughts on
the linkage between language and the self. WEI Youyuan (plenary speaker
classroom) and YANG Guangjun report on the topic of Chinese language edu-
cation in a non-Chinese language environment. NISHIYAMA Noriyuki (plena-
ry speaker curriculum planning) reflects on curriculum design from the view-
point of plurilingualism. Nicole MARX (plenary speaker research) traces and
discusses the development of research on multi- and plurilingualism. CHUNG
Hyeon-Hee (plenary speaker society) presents her observations during a Kore-
an language course for junior and senior high school students in Japan.

The second part consists of the reports of five expert workshops held during
the symposium, which were supposed to deepen the topics raised during the
plenary presentations. KOMATSU Sachiko reports on a workshop on “multi-
lingualism and personal development”, and Montserrat SANZ YAGUE sum-
marizes a workshop on “multilingualism and the classroom”. NAKAGAWA
Masaomi provides a recap of the topic “multilingualism and curriculum plan-
ning”, while CHEN Jing condenses the results of “multilingualism and re-
search”, and the workshop on “multilingualism and society” is summed up by
SAKAI Kazumi. OHTA Tatsuya highlights the results of the closing panel dis-
cussion among the workshop chairs and ONO Keniji, representative of the Jap-
anese Ministry of Education, Culture, Sports, Science and Technology (MEXT).

2 Apart from this book publication, videos of the on-demand plenary talks and the public
parts of the live symposium are available online in English and Japanese at https://
www.goethe.de/multilingual-japan and https://www.daad.jp/multilingualism2020
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In his chapter, Ohta sheds light on the most important findings across all work-
shops. Finally, this volume includes an interview with Japan’s national soccer
player KAWASHIMA Eiji, conducted and written up by KUMEKAWA Mario.
We hope that this publication acts as common ground for further exchange
and activities to foster multiple language learning and multilingualism in Japan.
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IR IR TND LI AZITHN5.

Z OB, BRINO FEEBUK - SF8E BUR O SUIRCAE N EETE -

BEDOEDDY — LN HEKOHBELIRICB N THIRBL T2 & 2B
L0, HOOBMIESEHTICBIT5A1~C2 0 HHESRL ~L | (28
i, BHORFEHBICBW T, CEFROFTLEEHGED —>THHEEE - B
UEERICHNOEND Z EITIEEAER Y. TR E LT, HEE - HUL
FRICESHEEFE - B SULERIIOERR E W BLEH REL T DL INFERD
O RS EIE F CHEFEOREITIEL T TITHY Z e RSN R TIE, Blx
X HARGERS IR DB D SFERENI BB A T HO TR L, ot
DHEOEERSERI VMBS CEOREZ RI-T X 5 R BEBANRTE
TEETHSERERNBUIIZ L ERVWEEZLNDDONE LRV, 72721, H5E
DSNDEREEE, 7 7 AR, KA VEE, HABHEHEBOZ < O,
FEEL, HEEER, EUEENICERL, BRSBTS UkMEEZX A 9 &
LTETW5.2 EENEDLIHEEED, to0BEIE —IZT 5L DT
b5

TiE, BEEERT L CESEREAN LWV ) STERNBLUCE S STEHE &
FEDEIRLDTHA I M. CEFRICE D &, BEETEIL, HICEKTE
BAHER SEE SR LT, EEFICERONEREEZ S K D8R L 72
DT BHZELTERINI DEEEERLIIRARY, TNETOSEHFTOH
BERAICEETET D2 L2ERTHILDE L), Hi—20 2D E3E
(HodWFEZERBLE) 2580, T0 ZMAICEBERO EFICL T, smA
BEE LT ENREERES) 28ET 50 TIER<, [2TOFFEENNMS
DOBRENERIZTENTEDL ) REBEMEEV T L) BFiz/2A
L7200, 207D TBERE TOEEFEILSREL D, EITES
SEREN B H IO AEE B2 5 NRIT TR BV L ERTWD (5 B
2004: 4-5) . =L C, ESBLEULORNEFEOZI LT, SfEtaia=
r—vaixTorEHbLE T 0, [AXBEMNAL KL RBEL, ao—
BE U CGRE, FFICSHER COMEIC TEFI ISRLT 5 HFEIZO W TERBR
NEEST, TOMNLTTEL L Fa—)LTELLHIITRD I E NI, EHIT,

8 iz, A - e (2010), £5 (2019) 7R E B
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MESFE EEUEORR L, ROX I RIENRH D Z EBBRENTND (F
B 2004: 148) .

o TTILR-> TWHIASFERET -
i LS DRES AR,

o IFEIFRFHOEWMEICONT, ToIHBMELMAMNLRHET 2%
Al LS5 (O A 2 S5 - SREFARSH, Wb D TS FERY ) 586k) .

o TOMEWZ, FEOMI &, ELH L WVIRIISHEIS T 2N 2@ 5.

CEFRIZIE, LA ED BIRHBE R T, BIRNARSHEHED ) X =
I LEHLDEEOFARCHEZ L T o0FEMS RS TWNS (B 2004:
182-189). JRHIE L TIE, MESFEER & SFENSZHRMELHEET D L0 ) 2k
HREE TS 2 &, YHEBHEOF TCORH EROMBREE 2= LT 1%
BTOSKE] B T52 8, [—oOOEHE L ITERY HL TITH REXT
372K, FRWKONOEREERAE LAY X2 T 2 EE2RTERGR
WEWIHEDTHRWN ] ZENRFTFONTWD. Fio, [SiEMIEHAR (sa-
voir) & 4XHE (savoir-faire), “F#HE/) (savoir-apprendre) D& EFNIZFERID b
DTIER L, BEOSFERI O, BEAFHE] THLH Z EICbitbh T
%, BEICBEL T, TEERIEOGHROHF ) 13 B AA, TR CRESL X
VBT HFEEE LR EERDHVHELLE LTS, LT, WI%HE
TH—HNERE (FL1), PEZEEACEICHE _AERE (FL2), TEHEREICE
ZHNERE (FL3) BNEAINLIRNEZBEL, ZOOEFINRBISND. Fh
D—2% "L TEL.

=il

HEMRE N ZRIEXL, TN EES

il

TN

INFRE TR T D EHIOAEFE (FL1) HBE DR DL WX, £ [T

2R, Thbb, SiENES (BRE b2 WVITHEREICEAET A1
SREL OBR) AT A EHREREEDDI L THD. I 2 TOHEE,

— A= ANO—fEHEIIZEDZ MR TFLTH D (Tihbh, HEELHE

SABIZ O W TR AR L, B3 L ERD G IEEEA I <, FEE

HEOSEN - UL T AT T 47T 4 — ML 23 635 2

L, FRERECHIEY, BHEMMIMm, BE, BE, MEREOWELN - £

EREIRRTH L ARLIEREEXLY) . £, 2o —va ke

LOBMRTHEY LT AR, aa=sr—ya VEENAHEBIICRESE

52 LRI L e,

HEHERY:

o ZIMBHIFIREICaI ams— g RS (EEMEN, A SEN, S
SEEMMARTT) DOIRELXEMRL CFL1OSE 2+ 5. =720, /h
R CHIZOT I SEERIC T IEET 5.

o HIANEEE UNERTHLZ TWARWEL2) b Eo-LPunblbhdb
FCIE ARV, FL1Z 8422 L, £72FL1 & OBR C/NER THIZD T2
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LHE I THEEIZANSND, FRFCFLIE T LiES BES HiET
(Bl Z1F, PEHAGESh L v & FARETI 2 %1 5).

HEBER Y

I THEETRE ST

o FL1 OIRERFMAMO TRV IZ, EHCH L ITREHIC FL1 %
o THDER Z#ZD (—EOT—<FB L [NV HLVHE])

o FL2 I5| E#p R4 EML, FFICT 7 A NOREHSL, T4 Aa—AD
HRICEREZY TS, BRECTBIZEE L0, 4% FLCnbh Ik
LB ST CTIE¥ET 5 L AIRFIC, FLITHHE L -4 %@mﬁé

o F=HEFE FL3) #BINL 24442 F T, 2 E TOFEEOFE G
R LRI ENC S NS ¥ 5. AEITZ 0 LT, 77 A%
TREINTZEEZERT D701, KEMHE - Bt 2 —72 8 % F
ALY, EAEEONEE TRT272E, KXo AANREY HAax
ROLILD.

HAROYZEFEHE T, 5 =S EFETB A, 3 _AEGETT OHIERIC
WMASNDERITIELEALERVD, F/INERONEEHEORS N TH D
ST AEM XFEEHICET S SAINLIE INEREE [/5E, &5
WISHERIRICGFET H2MOSFE L OBR) ICXTE#HEEDDL EVIHID
1%, BAROIIWRTIE, H5E & B ARGEOAAROHIR ISR ET 2 2462 5578 & D
REBBIEALZLEERT A, T70bb, LIClh~7, SHENDEIRIEEA
EOFELFOORBLRVEDL LN L THAD. IHIT, ZD LD EGE
B, FEEOT TR > TV AR SRERES) - SRBEMREIEZMIXT) 2 &
2O 5 LT, BARDOSEE ﬁé@#iﬁ T%E&DJ\hé{ﬂﬂﬁﬁ\i’ﬁ“%
HEEBZOLND. TN, BEENLEE Wb - T&EZH 5 —DDHFERT
b5

3. LERHEREEN

EFIIINETAROD/NARIZBNWT, ZEMIEH ML T, Lt (S5
WX 5EM 2@ 2 LA AR LT 55 EIEHICAb-oT&E. oL b
E%EEﬁﬁ%%ﬁ5bTTi&V\ﬁé%ﬁ&%5i%ﬁ% FRETFACH
FHRELREZ L LN, MIFHZFHE L, PO ) 2157208 53R 72
FEEERT XD TH 5.’

ZOBMEN L7208 HESEM I, HEREOSHEW#REE (Hawkins
1984; #& H 2007; #& H - # 4 2010; Baker & Jones 1991) 3 K OV D3 2 J5 % s
F RN BRN TS, FEEE ST E 7zJanua Linguarum (Candelier 2004) <9

O AL (2007), Yoshimura (2008, 2011), &k (2017) 72 & &M,
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EOLE (Perregaux 2003) 72 X255 & L T\ 5. ZiLh O HIERLEBMIL, ¥
HLHER CIEREROFEELZREL TBY, 2R SHEORMNIZEE &
AR STENEHOBTHREZ BZL L TWDDOT, BARO/NHRIZEBIT 24 EFE
TEENCITE L TV 5. £z, BARBESSHEINDEIRIREOSFERE L & FEEE
WX ZSREEW D bR, FEEE P T 52 L2k Y, CEFROESNCY
HLH/NFIROFLIO LW E S EET 25 F, FEEBEEHEHONS &b HEIXIZ
EAERNEVZR D, BHRIZEBIT 2 RBROEREL, Fx ozt ifa (Koishi
2014) CKIL (2016) 72 EMT- TV 5.

722 L, ZHETO/NFRIZBIT 2HBEFEKITT, Fx Db DT b b A
LRRILOBMEZED, KRERBENID D EEDbND. £7°, EEE1TH O,
FRELF A DO ANETH Y, FROEHHAE TITAen. £/, EEAE
RN —ZE—ZH T 1 H 2 WDITENEWEEITON L DR T, ERH D0
VRS EE R I D A TRV D 0T TIXR . D78, fkiH 72 i
e bd, FREENARHREZRTZ LIIARREThH-

LU s, Fox BNRBRZRHE ZEICN X, Z55EHE O OHEN
ExEEHETHZEICLY, FEMNICERVED 9 & T 2HBFBBNAD
7. AEFRAT 2 DIE2 T, IEHOFIREBEH 2 WIX ARSI LA T2
BEEOFEHITHS.

3.1 EH1 o ANV

BAIOFEFNL, REFNOBLNFLTH L. ZOFERIT, BRERERED
BUCATTOE ITZE L, BEDREDZ OSEANKRITE L HERICHS
IREICH D, WE, FENFEICIDIZEHEHELEELIETHLH 72D
ZDEODHENHEGIToIFK TS 57, FRAERTINETRVME
NTE D, SMEFEE B A H 2 8 QR O T, L2 8 R AR IS
FIERL, SMEABERICH L THRETA U A 2a—2SH), A=A T Y
T DRRAL & RFETHA > T A v R SEIZD &V o TSGR ISR L 72
EEITH 7. LL, HEO—ABZO L) RIEEICEMEZFD, &K
R & & X AR R G, SERE, EBIZREE OREZ L THZEFE 25 Ttk
P - EBREMREE O ) X 2T A MEICBHIEL, SISV TAER %
Ml Tz, K20%, BV F =T Al A EREICEES RIS 2 k&
HL=bDoThHs. 10

BOERDNA T A NERZIE, INFROT Y X 2T L b O ZREIEE O
#, ZRNZENENOMICE T 2 REOEE 2R L TWD. 2O L H)
&0, FHEREIHEO BN ZEEEZA RN O G, 15 2T L T s
REFEE D BRI Z D & 9 IZFEEBHLBH O R e ST D,

10 Yoshimura & Kishishita (2020: 35) 2> 5 D8I H724%, JFSUIEETH D .
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XALIZDWTDRAREE. BACERBBEDLNDEER, 52 |
% ‘ #H2F
<
(+AFERIFALI YRR —=2 Y | 8
s
ANEANBEAEICHAEDBEHEEZ 10 HIEIER SMEEE
- ,
ERABETHEABLEICERBOERDLDEREN S\EEE
kU
ERABETOHLWVER - BALTNOEE, 58, 3t 1B RS ) B
< ‘
ZERABETHSSINEABEAZOEAEE
DEtE Ky
SEERT
HREMLZEE DORRME
~_
HEELBDPOBRICAYDEEBETRE—F  FTRFERIRLIL -
THELLE, BEIAYDEEER A
<
SV EEE
AE—FRECESNBALEESENREEEE B AETE RU
<
£EEAE—FaLTRE REHTFEORH

X 2 SEFECEDSESOWN

FPFEADHESROYLEE T, BAMEOL O L L CRENTAEE %
FloZ & EonTI, FRTHAEEZHAL, KBIZBNT ATV AEREO
fL—= 7L THEM. FTAET) EKESTYEONATELENE S5E
fbL, AEFEORETHEBIHRT 20 TH L. BE, BRARTHE AR
THEICTAEOFERBEZOaAVEHEFETHHTLHIZETHD. bHALTA
ELSMCH, AREEZ LEERBECAARMA O OO A GBI L, 2
B DIXEBICTAEREE R L 2> CTERARICHM <. SMEABEER
ICHRFETRELDT, O NE Ik, & 2 TIIREZMHE S o0, RET
3k EY e B EH L, RREIATFHIXT A EEEEZGE L, 2 2 5GE
T T 5. 2L C, I THEL, HFETHLNT THHFICLARWAEA
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BN L, BREEILISN DD OFITEDERIICSZ N &, FEETRG L TL
NTHLEBIZIMOSENFETHAZ L, FAENREFIHAMBADOL DT
R BZIET T AU E Y R ORDH DL LR ELORERET D
TR A. BNEORETOL NI SEB ST ARES L. BEARN

HIRD &, BB EOEBEIG Z R OBRETHR LD, RENRY
FoORHT, BEARTORRBELALEZYTS.

6FAEICI D L, MAEMRTFEORRMIC, REARTHELIANEADSTE
RMIZEBF 2T LICB X, Z2EEBFaTANEITH . S OI6HFEERE
O [FLDE | A —F a7 A MBS C, SMEERET, BAEOREEZ %
FTHREICER L, TNZ T LICHRECHAT 5. Kl C, HELUSTH DO
BRUICAY OFFEEEY, 481 AARGE L SEEEMBE D EBEIR TRBRICA
D OSFEICIRT. FEEHFRIZALT O/AMEREHY OBENEET L Z L2k D
N, B EHEOFRIIEHATH L. 22T, TOFMRERD, WEIIFHFOR
BARICHNE, BONRAL STEOGERA Z R L, FfETiA TREX
EEEELTLLIDTHD. FIZIEFY > vk, hVagh, /D - —iB7R
EOFHERBATZRE LY, REMRMICERIFEEE DR ONbRNI &
bbb, TOGHEITHREDOT A 25T, IR &2 TS RRBARICH T
7L ThDH. L TREDOREIZRTFEHORERT, FIRESLTHEROHKE L
L TR R EAND N2 BEE & LTELSBAY —F a7 A BN
%, AWEIL, BOMNRATHE L-SFEOREE A7 D I ARETHAL
-, FOZHETDOAEL—F %175,

EFT, T OLEMOBRIZERONLBEb bl Tidiel, &ED AL —
FarTFAMIBEELL TEIN, D) X2T D EONEEBRMD Z &
Lol 6FEKDYDO TV — T, SBFEREIZOVTOIREDSY
MR VMR oTTo, ZTORKEIToTZHE L & LICHEREICEDE DO
A &R 22019412 U AR Thfe S AL7EDILICH8IRIEFR RS THE L
7=.

WED 5V 222 0 OFR &9 B2 7 — #1%, KH Coder (Higuchi 2016)
R LGHET A SO EITo 72, 64FEAIFT R L0 < IREHR54 L/
BB CIEH 50, lRO—HE LT, [HELUANDOSHEEERZ LIZONTE
I EVHRINICHT A5 02 Vo Ry U — 7 ZKBITR
j«' 11

xRy hU— 270, FERO ISR L RO LR, TRb 6 & DR
EEDER—FEIEDLN TV ZRTHLOTH S, K3 FHBMEE2 L ED
FEOMERBRAERL TR, AR WIEE HBBEENE <, ME2kSn K
WIEE HEBIR A TR . BTN FEONT-Z O BN ONELNDE D, &
o OEFHILET2HENEY, ThbbLEND OFENRIRZHNI 5 Gtk
DA 2 O TH D Z EEEWT . FlziE, K3ETONTE Y OFEREC

= »[X Yoshimura & Kishishita (2020) 25 O8I T, FIIHRETH 5.
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X 3 REDSY MR VIEROELELRY FT—2

HERT2E, ROE D RABPRENLEZOND (FRITNTZEVICTEENR

% i)

%Eﬁﬁ%@%%ﬁ@ﬁé&i, 0y TR, B AYEE AZ Y TR, EFRORE

, OV NRFELITES TEE HE2EMIZTERDLHTY, B
%’f%%&)i DEEDRWEE L), M7, FEOMENS LED Bl Zhth
HHZENBVWEWS Z L. ZLT, BERETE 2SNy, H2&
ey, EEMED ZLFHEV Do TT.

0, EEOREBRAMEE SN EVRZOLEBO (2 a=r— 3
VDB BREENDINT-E0IE, ROL I RTEREZRIRL TS ERARESH
5.

HEELPORWE W T Lo RAEREFEOH Y H72 L, 5DAL

21, PULMOBRBWAPRREUNOSELXFTFHFT AL oGS, 23 2=
T alDFEDOILO—DOTHDLEENFE7 72> TLE, KiE
UNDSHEETFETANEMELSRBEN /> TLEH DT, FiELS
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SHEFSEILIZEST, LVELOEDAL ERFETH I LN TE

B, El, WAWARSHEEESZLICLY, TIETE, v TV =T A
L EDREDEOFENH D Z L 2N T, KDL THDLI L
mbm

P EDFERS, 5 D% A, SHEOFECSFER ORI 2 56+ &
RWFELUNDOSHEEZ LS E~DOEHBERDO CND L, Thbb AXE5E
HIFEE & SR EFBE OB NTZREE L OB RIZORNB > TNDE Z &b,
5. b b ANEEIZZ OB E T 5 72012, FEERT & RICFABEORE L
TV, TOELERDZ ENMEE L HWZ D8, M5 082FEMRBRL C& 72
CLICHETASUMNZAD THLHDT, ZOEEREAKROEELZHSFE->TWD
EIRZX TROVOTIERWEA D ).

3. 2 HHI2 : PEHEHHEAK

WO RN, %%%mz@btygﬁ BOIDDOHENHE (Helot et al.
2018)ICE AN L 7o A BB P ICEEA R 2N A & O UGERZEDO T CRtim, EEL
B TH L. MR 2 PEHEFRIT, BRITAICH Y, HEELSD
AEFEIZRIE SN TR, ZO L9272V % 2T AZBWT, 2R S5~
DEMEOHELEO LI IR TE 202N LIIEZ, EHITT0ES
117o7-.

B R 24 (1B CORE R &\ O JEERBOE IR Cldd - 7228, 123 256744
(*“?&%P$;Wé)£f@4%&(i+ HRA2EMR) Tl AR
BXOFEZ, #EBIBTL F—<%8] L L TOCLILWEKRTH Y, KD
YO MMETEE L o T D (FAF - F 2018).

s . U —F 1 7 #H# “Why So Many Languages?” Zfitd», 7 A7 v
TA4T4LLTOEBEEERD
%28 U —F 4 7 # “Language Policy in Europe” & i/, = i BUR
[ZONWTEZD
9 3WE~ 5 : 7 L—7 « U—7 “Let’s Learn New languages” (I#7L
WEREEFIED )
FOR: 50NV ET A ANy a TAROSEHEEE HEXD ?

%Hmm%ﬁi SRR L ORETH D08, FRIZHE2RHE, CEFR (5B @
BEFEERICHET MmN EM & LTSz, @i 3 FEAEICE > T
m;w@m IR VIR CH D Z L b PRSI, Ky OAREINFIZERE
TETCWEELI>THSD.

EENSEREF/BISNDDITFHEIRNSHESFICMTTTHY, ZOFIE
ITROEY THD.

— 24— BN K



1) 77A%5206 ATN—TI1Z3TF5.
Q) I N—T DKL DEFENEDSFED X A= NIRDINRETH. (FF
[EFE, #HERE, A/ﬁwm,77t7m,xvt)m,x&4V%

(3) Hx DAEHENSH THM &

@) =F As—| ?w~7f%i@ FNENNERL 722 & A TR LT
%, IN—TOMD A NR= 2D X Iz T LV E TR
5.V RACORTIILTIEZHEHTHZ L L, ZOFENFEINT
WDEET, EOFFEORE, EARNRRE, T4E, AV AA—NTELE
JELWERETEZ5L ) ICRETLZ L2 0nT5.

(3) THEM & 7=#A#iX, The Book of Languages: Talk Your Way Around the
World (Webb 2015) Th 5. ZOARIE, SeEOEIEM:, EIH, BN
%LT@#D%#<%#%&%E%ﬁT@%%T%é.ﬂ?%%&D%f,%
SREOES, M, HEo, B, MHRSFERDL, BEOMS, F
REMAZ2R=UTELOLNTWD . AFEIFESPNRATLSHEOHE
Ber, (4) TIXF U SEE4@IR L 2AER L2, Z0OFELEMO RV ANITHR
DD DBMRF B @HmT 5. FAEET, WO ETICEMEZHERL, 4
DTN —T THD A R—IZx L CTHOPRAUTZEEDOL v AL ETH.
RESLINEORM A TR L 720, RFEORIETRERL T & 7o EHE % H
WEZ BT 0, AEUSHEOHREMEL A AA—ICH b2y, AR
Lo TR L FIETHA TH LR, HRBLUOBPAMOSIEIL TR THEET
b5, T, WO ETHRL, HALRETIFETHEFETIT. 2D, ¢
G EENRD D, WEEDO T L D87, AEOEMBEN TR E VD B
bESThD Z &L, ZEFHEWO>HERHEL WD LIThkD. ZLT,
BEDHERFTIL, THADSHHBELEHDERD?) LV H T —~ T, Bk
SOMZDBRNOEMT DI EITRD.

COBEERICI DR E R D20, A TESD, ZOBRETEDL

WCEDoTzh] 2V, B2 2 BRICERES . EH1REE BT —4
DFHETF AN EITo7. HBUBEE6 L EOFEOIERy MV — 7134
DY TH Y, MBIZRGEEROF & L TRO L Db ORFEFHND (i
PEYN=TR gyt

A FET, SibL EATRETH HFENFEZE DV LAV OV,
SEL VI L OICRT A EBMNMEN o7, R, Z oA m L I
HHAADI L ARGERLEDMDOEFEICOWTEE TE BT T, B
NEIZEBLEMEEG TV RERDOPEZEZD LT, LHRK
1)

F70, R FLb B TIE 722 VS, ZEFEICSN DR EE RIE L T Ak
B, WDE 725002V E2L TWDHZ LITERICETD.
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- o

o e @ =
PR Y . L@

T = <

() e (o) <£><:_“

D L
B 4 AEfROEEDOEESRy FT—2

R

ERBERICOVWTIL LT, EEEZELLENTEY H 2 TITHR
IZONWTWT D EESTNWEDT, ZOLIRBENHHZ LITBES
X, [HEEN &) ObT-V EXITHOVTH LD TEX-. 3ELEES
KRATLEST, BEDRECBNTD L, BAROEHRNBE AL
EboTNT, KBV VW LEL, RAREERL I L. RARD
BOoEE L TRRETETCWANIDNLeWnTE, RT3 EHIRATT
T EEHHTEPATEL, HAARIZZOELEL > EARL TUILWEE
WELE. EREZT)

RERAC, ERONERICELND X ) 7 A X SFERFRICE T B itk
RPN, BB ETFE~ORENPNTZREEIZOVWTIERELSERL TND X
IZEbin 5.

3. 3 HEI3 AT EEER
Bt OEFNL, 458 BIRNIZ2020FE R L AN ERK TH 5. BlAEE T

REIIRMETH DD, ZOEKIZEETHLOTLLWVWSEHBTI ) X7
LEFFoTWS, ERE#HEE] LMEEN D FREREHRRH Y, Tofic 17

— 26— BN K



o— VBRG] TR OFEE] EVWIORERRESN TS 12 %EO (it
ROEFE ONKLELT, MRAOEFET (VFERENHE) ik THEE) M
EfE] TARAUFE] (7T A58 [RAVFE] OO0 FFE - b % 48
#om% RO QIERLENLME) TIHIETRIELIZ5SEDOFNL1ISDE

FEAFEN L, 0, R GERQEMN) 1BV TIE, 24ETRIELZSE
komf FRBINCHESZ LT D, DF D, B TOEEN, HEOFEEGE
NIz, HEELSNO4 SFEOIMBENRE B L O SFEOFRERN 2 &1
THZEMBEEESNTWADOTHS.

Mz <, MRAOFEE 1 OPIE & VFERKRO S iEERIRFEICIX, [SEERIEE))
PiToND. REFREHEOREZHSLT T T, SEXTOLO %#é%
TR A RO L2 0, SEEM O BN X Dl - HER A~ ORSH X, S5
HAIOHEGREEN Z RO 2L 2RI L2V 50 TH 5. YREEL, ZhET
DL SHHBERER, SHEOSHRIE~ORNII-BE &L 2 X SFEN - SRR
MOBREL, EE L TEENNERTHERAL CEEMESELERSND. f
‘ii%M#’,FE%J&Fﬁéj@%ﬁw,ﬁﬁ%a$@§%@,ﬁﬁ-
EUD A FHRESL, —V—JV NOAMGE (FiEbEEND) RREEZMS 7
4x%mbt_, é%%fﬁﬁﬁ(ﬁmmmww&)éﬁw&ﬂx,F@ﬁm

HEERN & HEEEN) LOEWEEZIYEVT 5. F7-, ALK
SRERRNBMRED -0, ZEFETOH OO & g S, & BRI
ffLTwé_&umO#ﬁéﬁﬁ%ﬁiﬂé.

é 512, CEFR#fii#Eh (Council of Europe 2018) (2553 < fafE & 1ERL L,

E(HARGE) LREAED, R TCOSELARCEHETHD - HAEFHMI S & 55

TM, WMIRZR N D SEEMIZ X - THAMEEN b BEmIZRD bhd. £
o, BCOEENZ TV y NERETHEHATIRREICHLIOT, V=1L T
DFVHNK—F 7+ VA LERFTTH D, FH L REME, FHEHEDO— A
ELT, RICHRAOSFEOERICEDL VET D PEILR> TR, £fEl-bHR
FREDE D RSHEICHEHT BRSO EREIEDINBLAICLTND &
ZAHATHD.

Mz T, ZOERIZ2FEZIITHFERE LR B L Lz ETEEEAN
AL TREZBHRL TS, 5725 L, FERIZEBIT 52 SREHE DB
BRFFICAD Z L2, hEEE L -ESEENEROS 2RIt T 5 &

2722500 LiZeu.

4. BbUIZ

FEENEHb - TEE EROERRERERNS, ZEEE2WMIBEOEHZIZOW
TEZTHEED. TTHETONDDIL, ZEERSTES~OBRNNTZRBEDF K

2 %7 A (http://www.e-net.narajp/hs/kokusai/index.cfm/7,168,33,152,html) Z:H&
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AL SREHEERR O E~OFHETHA D . Zhbid, FRICE T 52558k,
ZAUALIZH XIS T HH DO TH Y, SFEMSZEIR - DEIRNFIZFEOE S 25
FTENH LIRS, HEICODNTETCWSLZ ETIEHDIN, FFELTO
S HITEMAREA M L Z % BHEIAMNEREEE T, RRROFEFRITHRLIZL
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Practices of Multilingual Education:
Examining its Significance in Japanese Primary and
Secondary Education

YOSHIMURA Masahito

This article deals with three practices of multilingual education in Japanese
primary and secondary schools, referring to the background of their imple-
mentation: linguistic and cultural diversity in classrooms, the notions of pluri-
lingual competence, and language awareness. It also examines the significance
of multilingual education based on introduced practices.

The first multilingual practice was originated by an in-service teacher in
Nara, a tourist site in Japan. For example, the students conducted multilingual
interviews with tourists from abroad, performed multilingual Manzai (stand-
up comedy), and public speaking within the two-year curriculum. The out-
comes of the practice were clarified by an analysis of their reflection using text
mining, which showed that many students developed respect for linguistic di-
versity, as well as metalinguistic abilities such as the perception and under-
standing of the structure and pronunciation of languages.

The second practice was designed and implemented by an in-service sec-
ondary school English teacher. She dealt with a variety of languages in six
classes of her English lesson, letting her students choose one of six languages
(Mandarin, Korean, Bengali, Arabic, Swahili, and Spanish) to teach to their
friends in English. Text mining their reflections in the classes clarified that their
awareness of linguistic diversity was promoted, although changes in their
meta-cognitive abilities were not observed.

The last one has just started in a public upper secondary school in Nara,
which has a unique language education program called “Languages in the
World”. In the first year, all the students had to learn five languages (Manda-
rin, Korean, Spanish, German, and French), with eight class hours for each.
Then, in the second year of the program, they chose to continue learning one
of the five languages. Although it was a mandatory subject in the second year,
continuing to learn it became optional in the third year. Moreover, the author
offers Language Awareness lessons twice in the first year in order to enable
them to compare languages and gain awareness of the similarities and differ-
ences among them. The changes in students’ plurilingual competence and lan-
guage awareness are then evaluated.
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Based on the three practices above, it can be pointed out that the signifi-
cance of multilingual education can contribute to cultivating students’ open-
minded attitudes toward linguistic diversity and metalinguistic abilities. In ad-
dition, the growth of these attitudes and competences might promote sociolin-
guistic and communicative competence as a result, although we have to collect
more evidence from previous practices to verify this.
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Language, Learning, and Persons:
The Phenomenology of Being Someone through
Language

John C. MAHER

Augustinus beschreibe das Lernen der menschlichen Sprache so, als kiime das Kind
in ein fremdes Land und verstehe die Sprache des Landes nicht.
Augustine described learning a human language as though a child ap-
proaches a strange country without understanding the language of the
country.
Ludwig Wittgenstein Philosophische Untersuchungen,
(1953: 24, trans. G. E. M. Anscombe No. 32)

Une langue est un monde clos d’ouil est difficile de s’évader. Pour beaucoup, le
passé récent les a forcés a abandonner leur langue et a adopter des formes d’expres-
sion nouvelles et pour eux compliquees. Certain réussissent mieux que d’autres.
A language is a world from which it is very difficult to escape. Yet, for many,
it has become necessary to give up their language and adopt a new and
more difficult way to express themselves.

Julian Green Le langage et son double, (1941: 78, trans. ]. Green)

1 Introduction

Language learning is not about something, but someone. Language helps
me live with myself and with others. Language learning is, therefore, a social
epistemology of knowing myself. It involves the phenomenology of being in a
language because by involving myself in language, I come to know the horizon
of the world. Language is thus a stepping stone towards knowing language,
knowing other people, and knowing the world.

Language has a sacred existence. It is the body’s primary organ of meaning
in the world, which brings us safety and certainty by retaining all of our daily
experiences.

Language makes us strange because learning it affects the core of a person.
Even a child must open the door to the strange world of linguistic complexity.
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Moreover, each person knows a language different from others; your knowl-
edge of language is not the same as mine, and my use of language is not the
same as yours. In other words, my language cannot be your language because
I am not you.

Language encompasses sound, grammar, thousands of words, and the
pragmatics of proper expression. When reading and writing come into view,
another layer of complexity, another layer of strangeness, is added.

We acquire this strangeness in language not from something, but from
someone. Every society has multiple languages. For example, each time I eat
dinner in Little Nepal in Tokyo or Chinatown in Nagasaki or Koreatown in
Osaka, I notice the diversity of language that exists. Despite this, students
are not taught linguistics and most national curriculums ignore the languag-
es of citizens. Given this, how can we understand and become aware of a
language? Promoting language awareness is an important task for the
future.

Linguistics and language studies must also include subjectivity, since the
task of language learning is precisely to understand this. It is not unreasonable
to describe language learning as “self-knowledge”, since it is an expression of
a person. Language learning, therefore, should not entail an analytical ap-
proach that views language learning as mathematical steps abstracted from a
concrete person and historical setting.

2 Learning through Persons not from Persons

We acquire language not from people, but through them. In other words, it
is not a material or commercial transaction, but a cognitive framework. Lan-
guage is an interpretation of personal experience: this framework enables a
person to see, notice, and think about the whole world of experience. Language
is intimately tied to our mental life, rituals, quotidian activities, family, school,
religion, and friendships. Even when we know a language well, we do not have
indiscriminate access to it. All knowledge is partial and bounded (Maher 2005).
Language also sets us apart from others. We know from the field of linguistic
anthropology that some languages are exclusive to outsiders — an exclusive
patrimony of the community — such as the Pueblo languages of North America.
In this way, none of these languages can ever become a lingua franca among
the tribes (Martinez 2000).

Language is a social contract that is based on social facts. What this means
is that the social fact of language can be confirmed by observing an
individual in action. According to William Labov, this individual aspect is
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only seen “by observing language in its social context” (Labov 1970: 24). The
contrast between language as a system and the individual radicalises our
understanding of language, because the notion of language as a complete
homogeneous system breaks down when we see language in action. In other
words, Ferdinand de Saussure’s classic distinction between langue and parole
is challenged when social norms are confronted by people in real-world
contexts (de Saussure 1995). Charles Hockett stated that the homo loquens
(“the speaking human being”) changes the nature of the langue/parole
distinction by making it ambiguous: “wittingly or unwittingly, Saussure had
packed two intersecting contrasts into his single pair of terms: some of the
time langue means ‘habit’ and parole means ‘behaviour’, whereas at other
times langue means ‘social norm’ and parole means ‘individual custom’”
(Hockett 1968: 15).

Multilingualism is an interpretive linguistic framework that depends on the
nature of language as a social contract. In other words, multilingualism inter-
prets social reality, as this framework enables a person to see, notice, and think
about all languages in society (Maher 2017b). Language as a cognitive frame-
work and multilingualism as a linguistic framework give us an epistemology
—a theory of knowledge. With this knowledge, each person has an opportunity
for personal development. This issue is seen most succinctly when language is
viewed through the prism of “social awareness”.

3 Language Awareness is Social and Phenomenological Awareness

Having an awareness of language is to be conscious of the surrounding
world and to recognise patterns of language behaviour. It is a function of the
computational and phenomenological mind. Children and adults need to
learn language awareness in order to learn a second language. As such,
language awareness depends on social awareness. In fact, we see many
languages around us when we walk along a street, when we board planes,
trains, and buses, when we go into a shop, when we watch films, and when
we surf the Internet. However, as we do not study language at school,
children do not understand how language works in society. School children
study the biology of the human body, animals, and plants, as well as history
and social sciences to understand culture. However, children do not study
basic linguistics. A greater and richer awareness of language in society
(sociolinguistics) would give children an intellectual foundation for studying
foreign languages. In such a course, we could explore the following ques-
tions:
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— How do babies learn a language?

— What is a minority language?

— What is bilingualism?

— How does a language become a national language?
— What is a dialect? Do I speak a dialect?

— What is a discriminatory language?

— How is language used to bully others?

— How can we best learn a second language?

— Why do we learn second languages?

To answer these questions, we need to consider the philosophy of language.
Teachers and children overemphasise the distinction between the mother
tongue and a foreign or second language. This was the core point of the Evlang
(Eveil aux langues, 1998-2001) project in Austria, Spain, Italy, and France (Can-
delier 2004), whereby primary-school children were helped to recognise the
diversity of languages and cultures in the classroom. The Evlang programme
was a European programme of pedagogical innovation and research support-
ed by the European Commission within the framework of developing general
metalinguistic knowledge and transference skills. The Evlang programme was
also confronted with the identity of language itself. What is it for a language to
be known? What is it to possess a language? The question of language as a
personal property and functional/communicative tool has long puzzled phi-
losophers of language.

The remarkable identity of language as a human faculty has been pivotal in
European philosophical thought for centuries. It is important that language
learners grasp this fact because knowing that language is an unassailable fac-
ulty of the mind is a step towards understanding how it is embedded in who
we are. The philosophers Plato and Aristotle in Athens and Rene Descartes in
Paris observed a remarkable thing, an enigma, a paradox in language learning.
To acquire the mother tongue, you need no special intelligence, no wealth, and
no specific kind of parenting; a language is provided for you to live. There
appears to be an existing framework for language in the mind of each person,
which is what Jesperson (1922) called an internal, definite, and unchanging
framework that can guide each person to make sentences on their own (this
was stated in Copenhagen 100 years ago). This observation became more sys-
tematic with Wilhelm von Humboldt in Berlin (1883) and Noam Chomsky in
Massachusetts (1968). The philosophy of language to emerge from this notion
has uniquely informed our understanding of communication in society.

We hear linguistically imprecise and misleading statements like “Japanese
is completely different from Spanish.” Therefore, when learning a foreign lan-
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guage, we approach it as something completely different from our mother
tongue. We tend to make the mistake of thinking of the mother tongue as a
natural internal thing, whereas a second language is considered alien and ex-
ternal. The mother tongue is itself a language borrowed from an environment,
a history, and a society. The mother tongue is alien as a foreign language, and
therefore not “natural”. To children, all languages are foreign. As the Swiss
linguist Ferdinand de Saussure (1995) stated, language is just a mass of hetero-
geneous facts given to us in childhood. The Austrian philosopher Ludwig
Wittgenstein (1953) said that a child approaches language as a stranger at the
gates of a foreign city. This is a philosophical observation rather than an expla-
nation, but it is worth contemplating as a way to reinterpret our conventional
description of language.

In the strangeness of language, each person has different knowledge about
language (Maher 2001). This knowledge comprises beliefs and prejudices
about proper usage, writing, grammar, pronunciation, dialects, language and
class, language and nation, and bilingualism. Our knowledge of language
comes from our social experience: ethnicity, dialect experience, migration ex-
perience, religion, class, and gender. How do I learn about language and the
diversity of languages? Well, if I come from an area with a strong dialect — for
example, if I write in standard English at school and work, but speak in a Liv-
erpudlian dialect at home — I may have a deeper awareness of language varia-
tion.

4 The European Day of Languages: Connecting with the Real World

The European Day of Languages draws attention not only to plurilingual-
ism/multilingualism but to the nature of language in society as a whole. In
the wartime 1940s, John R. Firth urged French and German language
teachers at the University of London towards “a renewal of a connection
with the world of language experience” (1957: 24). In the 21% century, most
societies perceive the need for the same binding of speakers and their
experience of the world.

Awareness is the goal of the European Day of Languages whose aims are
threefold: to raise awareness about language in society, multilingualism in Eu-
rope, and learning languages. Why is this a good thing? Why is it important?
What do schoolchildren do? On the European Day of Languages, children in a
school in Edinburgh make posters in French and Japanese; children in Liver-
pool have a Skype call with a class in Denmark; children in Florence watch
Sesame Street in English; a class in Lisbon provides a speech contest in French;
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schoolchildren in Copenhagen learn songs in Spanish; and a class in Paris
learns to write poetry in English.

The European Day of Languages began in 2001. At that time, I was attend-
ing a primary school in Oxford. In the opening ceremony, there was pop music
from the Spice Girls, Paul McCartney sang “Michelle” in French, David Beck-
ham spoke Spanish (he was playing for Real Madrid at the time), and the Prime
Minister of Belgium wrote a poem in English. The opening music was, of
course, Beethoven’s “Ode to Joy”.

Why do we celebrate multilingualism on days like European Languages
Day? Why do we teach English and other languages? We must justify language
teaching in emotional, aesthetic, and utilitarian terms. Socially, it is good for
your career. Mentally and cognitively, it is good for the brain. In the book Mul-
tilingualism (Maher 2017a), I summarised brain research from Toronto and Ed-
inburgh which revealed that learning a language as a child or adult improves
human psychological brain function, and is good for your self-esteem and self-
confidence. Culturally and multiculturally, it makes you bigger, wider, higher,
and deeper. The world is multilingual and multicultural, and every day there
are signs of these features expanding: more travel, more tourism, and a greater
variety of languages to learn. A bigger world to get to know. Globally, it gives
you a little window into the world outside your house. Morally, a second lan-
guage is a symbol that you are a citizen of the world. You have responsibilities
towards other people in the world like your next-door neighbour. Finally, it
gives pleasure and joy.

5 Language Tells us Where to Go and Who we Are

Ordinary people, even language teachers, have difficulty constructing a
framework to comprehend language in society. That is why a national census
(in Japan, for instance) typically does not include questions about language
(for example, what is your mother tongue? What languages do you speak at
home? What are your heritage languages? What languages do you use at
work? What languages do you study at school?). The difficulty of constructing
a framework to comprehend language use in society is part of history and ide-
ology; in other words, language awareness is a problem (Hawkins 1984). As
noted above, multilingualism is a feature of the world around us in school and
home and work, in everyday interactions with the members of society. Speak-
ers do not, however, possess the means to analyse language. It remains mostly
outside our everyday analytical sphere. The teaching of the mother tongue, its
grammar and literature is not a substitute for a social understanding of how
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language works between persons in society. Children are not instructed how to
think about the languages that they speak and hear and read. Schools do not
yet help us grasp the framework of multilingualism.

Language learning in a multilingual society concerns the choices we make.
This is an example of making a choice. Ms. Maya Sekine is Ainu-Japanese and
lives in Tokyo. She was a Keio university student. This summer, during the
2020 Pandemic, Ms. Sekine started a YouTube channel to teach the Ainu lan-
guage and make citizens more familiar with Ainu Culture (Mainichi Shimbun,
29 June 2020). This Ainu YouTube channel is a response to the increasing inter-
est in Ainu, especially among young people in Japan. Ms. Sekine comes from
one of the Ainu villages in Biratori, in the northern prefecture of Hokkaido.
Ainu culture has been taught in some primary schools in Hokkaido. Ms. Sekine
formulates her ethnicity in her own way: language is fluid, an existential
choice, and not an ethnic essential. Thus, in a multilingual society, language is
a personal choice that helps you become the person you want to be (Maher
2021).

Multilingualism provides a framework for understanding language in a
glocal context. Societies are multilingual and multicultural. Nevertheless, na-
tion states and nationalism have historical and ideological difficulties in com-
prehending this social reality. Multilingualism refers to standard languages
and dialects, older mother tongues, new immigrant languages, official and
semi-official languages, languages of ethnic towns, tourism, languages of cul-
ture, science, art, music, and sports. It is all around us. Nevertheless, people are
still confused by the concept of “bilingualism”. Teachers can help children un-
derstand what multilingualism and bilingualism are.

We can increase our language awareness in society by looking at our inter-
actions, language in the family, language learning, child language, regional di-
alects, language style, and language discrimination. We understand languages
in society from three perspectives:

(1) Societal: the co-existence of languages in a society (country, town, and re-
gion), their geographical distribution, function, status and vitality, and
language contact.

(2) Personal: (a) languages I learned in childhood or (b) languages I use in
daily life. Multilingualism goes together with mixed identities, identity
(re)construction, and different kinds of ethnic and cultural belonging.

(3) Imstitutional: languages in particular places such as the family, school, col-
lege, company, government, law courts, and hospital.
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6 Words and Dancing

Language learning is not something, but someone’s involvement, which is
a holistic process. The French philosopher Blaise Pascal in Pensées noted that
we become great not by reaching one extremity, but by touching both extrem-
ities at once (Mesnard 1995). Language learning is, therefore, both for and
against, love and hate, forward and backward. This is how it ought to be. Love
and hate of language learning are perennial. Jean-Jacques Rousseau’s classic
description of the pain of language learning is well-known:

After that came Latin. That was my most painful task, and I have never
made much progress with it. At first I began learning by the Port-Royal
method but without result. The barbarous verses disgusted me and I could
not get them into my head. I got lost among the crowd of rules, and when I
learned the last forgot everything that had gone before. The study of words
is not the right thing for a man without a memory, and it was precisely in
order to force my memory to improve that I persisted in learning Latin
though in the end I had to give it up. (Rousseau 1781: 5)

When I was in primary school, my Irish-English mother announced, “John,
you will learn Irish dancing and dance in an Irish kilt.” The 7-year-old boy
replied “Why? I don't have time. Speaking Irish and Irish dancing do not go
together. And I have schoolwork. And I am in the football team.” She respond-
ed, “Why? Because I want you to learn Irish. You are going for three reasons.
First, your elder sister is getting married. You dance at her wedding. Second,
you are wrong. Speaking is similar to dance. Dancing with words. Irish danc-
ing will help you speak Irish. Third, dancing will help the football. You are
physically weak. You don't eat enough. Dancing will give you strength and
body control.” The first rule is that learning a language must give you pleasure.
Learning foreign languages must bring laughter, amazement, joy, and plea-
sure. I learned to speak Irish because of the Irish dance. I noticed the connec-
tion between the Irish language, Irish music, and Irish culture. Somehow, lan-
guage became a pleasure, not because of language, but because of dance. My
mother was right about most things. I also improved my football. I will return
to the topic of football later. By learning Irish, I joined the multilingual and
multicultural world as a child. I learned Irish, and then some French and Latin.
I became a schoolteacher.
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7 Multilingualism as a Personal Experience

It is important to chart and “own” our personal experiences of language.
Our relation to the languages in our lives is the core of why we learn or do not
learn languages. It is important to be aware of this issue. This relation is a con-
tinuum: from a person who is starting to acquire another language to a person
who has a native command of both languages. Our language use and our rela-
tionship to language is constantly changing from childhood to old age and
from place to place in our education, family, and work. Knowing a language is
not in a solid state, since it can be learned and lost.

Let me give you an example of how multilingualism works in the lives of
real people. I will give an example of some girls and boys in an ordinary Japa-
nese school. Please notice the three perspectives in operation (societal, person-
al, and institutional).

The identities/names of the junior high students have been changed. The
school is suburban, academically middle rank, co-ed and private. I know the
school. How? I coach the football team. I am an English-FA-certified coach.
There are 18 players and four managers on the team, and I compiled the lan-
guage backgrounds of the players. My purpose was to analyse the language
experiences of these boys and girls.

Jun (Keeper) is a covert bilingual — a person who conceals knowledge of another
language due to attitudinal disposition. Jun knows some English. He attended
junior high school in Hong Kong for four years, but was shy about his English
knowledge.

Emi (Manager) is a functional bilingual individual who speaks two languages to
some degree of fluency. Emi is a part-time waitress at a Spanish restaurant and
can speak Spanish phrases. She went on a family trip to Madrid over the sum-
mer and is now taking a Spanish language course.

Kaz (Midfield) is a diagonal bilingual — a person who is bilingual in a non-stand-
ard language or a dialect in an unrelated standard language. His grandparents
and parents were Ryukyuan. Kaz understands, but does not speak, Miyakoan
(Rx—77YV).

Jack (Midfield) is a compound bilingual — a person who learns two languages
simultaneously in the same context (at home). Jack’s father is British and his
mother is Japanese. He can speak both English and Japanese.

Haruko (Manager) is a dormant bilingual — a person who emigrates to
another country and has few opportunities to actively maintain her first
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language. Haruko went to a Japanese school in Shanghai and can speak
Chinese.

Nobu (Forward) is a secondary bilingual — a person who adds a second language
to his first language by instruction. Like several other team members, Nobu
started learning English in the final year of elementary school.

Seiji (Defender) is a minimal bilingual — a non-fluent person who knows a few
words and phrases in a second language and has some basic reading ability.
Seiji’s scores in his English class were low.

Naomi (Manager) is an asymmetrical bilingual — a person who understands a
second language (spoken, written, or both), but does not speak or write it. Nao-
mi is the top of her class in English; she is very good at reading, but not at
speaking.

Masa is a fluent bilingual. His house was a 5 minute walk from school. He is a
secondary and bilingual diagonal. He says that his English is completely hope-
less, mattaku dekinai (%< T & 72\). However, Masa’s sister, Yuko, is deaf. She
attended a deaf school in Tokyo. Thus, Masa is a fluent signer of Japanese Sign
Language (JSL - H AFGH S 5H).

The results of this survey indicate language diversity and many different back-
grounds. Language proficiency was different among the subjects, although
they were of the same age and in the same year at school. Their motivations
were also different. Attitudes toward language and language learning differ.
Reality is personal and our engagement with language is an ongoing reality,
meaning that it is present to us.
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Le multilinguisme et les curricula:
du point de vue du plurilinguisme

NISHIYAMA Noriyuki

Cet article cherche a présenter quatre méthodologies illustrant les mérites
de I'éducation plurilingue dans I'enseignement des langues étrangeres et ses
curricula.

Le terme « multilinguisme » trouve son origine dans l'ouvrage de Marcel
Cohen (1956), ou le linguiste évoque ce terme pour désigner a la fois 'usage, la
compétence et la coexistence de plusieurs langues dans un pays comme chez un
individu. Cohen utilise également le terme de « plurilinguisme » pour parler
d’une nation comme la Suisse qui dispose de plusieurs langues nationales. Il
n’existe pas vraiment de distinction entre multilinguisme et plurilinguisme chez
Cohen, comme le constatera le Conseil de I'Europe au tout début du XXIe siécle.

Avec la publication du Cadre Européen Commun de référence pour les langues
(CECR) en 2001, le plurilinguisme a trouvé une définition plus précise pour
désigner la compétence et la connaissance de plusieurs langues. Le CECR
développe, en dehors de ses fameux descripteurs illustrés de compétences et
ses niveaux communs de référence, des modeles curriculaires en faveurs de
I'’éducation plurilingue partant de 'enseignement maternel jusqu’au niveau su-
périeur. Le CECR distingue les curricula scolaires des curricula existentiels,
dans le cadre de la formation en langues tout au long de la vie. L'éducation
plurilingue préconisée par le CECR ne consiste pas simplement a enseigner
plusieurs langues aux apprenants, mais a former a la compétence plurilingue
en décloisonnant les langues a « l'intérieur » de 'apprenant.

Congue pour promouvoir I'’éducation plurilingue, I'approche plurilingue est
déployée en termes d’éveil aux langues, d’'intercompréhension des langues voi-
sines, de didactique intégrée et d'approche interculturelle. Ces méthodologies ne
cherchent pas a enseigner les langues au sens propre du terme, mais a sensibilis-
er aux différences comme aux ressemblances entre les langues et les cultures
étrangeres, afin de construire une compétence métalinguistique pour les langues
et 'enseignement des langues, ce qui permettrait un meilleur apprentissage.

Nous avons élaboré un manuel de grammaire du francais, intitulé Gram-
maire active du frangais, initiation au plurilinguisme et au pluriculturalisme, pour
montrer ces approches au public japonais, et aider a leur mise en application
au sein méme des cours de grammaire.
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Progressing, Spiraling, or (Re-)Cycling?

On the Development of Plurilingualism Research and
Its Impact Today

Nicole MARX

1 Introduction

In the factually extensive but seemingly short period of pluri- and multilin-
gualism research (in comparison to SLA, or second language acquisition, re-
search), we have already raced through several different theoretical, research,
and pedagogical paradigms. In this paper, I concentrate on the development of
our paradigms along the route of plurilingualism research and pose the ques-
tion of whether we, as a research community, are indeed progressing regarding
plurilingualism research. Is plurilingualism research evolving along a steady
and linear trajectory or in a spiral by revisiting old ideas and enhancing them
with further concepts? Could it even be caught in a circular movement, in
which concepts and ideas that were already present 50 years ago are revisited
(and regurgitated)? To consider these aspects, I first attempt to explain what is
meant with “plurilingualism” and “plurilingualism research” before turning
to how the research community understands language learning within this
framework and expounding on this with the ubiquitous example of research
on cross-linguistic influence (CLI). The intention of the paper is thus less to
inform than to reflect upon some key points of research practice in the past
years, including the conceptualisation of the construct of “transfer” in plurilin-
gualism research.

2 Setting the Stage: What Is Meant by “Plurilingualism”?

Since “plurilingualism” (and “multilingualism”, see below) has been used
in different contexts to refer to different constructs, a first and necessary step
in reflecting on plurilingualism research is to consider use of terminology. An
important reference here is derived from the Common European Framework
of Reference for Languages (CEFR) developed by the Council of Europe
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(Council of Europe 2001). The CEFR defines plurilingualism as “the ability to
use languages for the purposes of communication, where a person has profi-
ciency of varying degrees in several languages” (ibid., 168).

Two key points should be noted here. First, plurilingualism refers to the use
of at least three languages, that is, “in several languages”. Second, plurilingual-
ism is often always referred to as “individual multilingualism” or — sometimes
somewhat confusingly — simply as “multilingualism”, which, in turn, refers to
the social and societal contexts. In the following, I adhere to the CEFR defini-
tion and use the term plurilingualism when referring to individuals. From a
German context, the context in which I myself am embedded, this can be a bit
difficult since German terminology is slightly different. In German, “Mehr-
sprachigkeit”, literally “multi-language-ism”, i.e. “multilingualism”, actually
refers to plurilingualism and “Vielsprachigkeit” to societal multilingualism.
Moreover, in German language publications, this terminology is not applied
consistently even to language learners and speakers — with “multilingualism”
often being used as a proxy for “family immigrant background”. This is an
entirely different problem and will not be discussed here further.

Thus, plurilingualism research logically must concern itself with the use or
learning of several, i.e. at least three, languages by individuals, or at least con-
sider that research informants are learning or speaking at least three languages
and that this has consequences on their language use. Plurilingual contexts in
research are the focus of the present discussion.

3 How Does the Research Community View Plurilingualism?

3.1 Monolinguist vs. Multilinguist and Formal/Holistic-Catalytic vs. Socio-
linguistic/Translanguaging Approaches

Comparatively early, in 1997, Vivian Cook proposed a very adept frame-
work for reflecting on the basic tenets of language acquisition research (Cook
1997). He proposed that there are two basic paradigms from which language
acquisition research is conducted. The first, he refers to as a “monolinguist par-
adigm,” which views monolingualism as the “norm” and considers the addi-
tion of a new language as something that might lead to positive or negative
consequences but will always lead to consequences (for research as well as for
learning). The second position, he terms “multilinguist”: A multilinguist per-
spective views plurilingualism as the norm and the lack of a second or third
language as a state which may lead to deficits in diverse cognitive capabilities.
Thus, a monolinguist perspective views monolingualism as the base situation
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and language learning as a (usually consecutive) addition of languages, where-
as a multilinguist perspective views monolingualism as a deficient, or linguis-
tically lacking, state. From this perspective, it becomes obvious that almost all
linguistics research has stemmed from a monolinguist position, and I would
argue that the greater research community remains trapped in this perspec-
tive.

Another way of conceptualising plurilingualism complicates matters a
fair bit further, as discussed by Raphael Berthele from the University of
Fribourg in Switzerland (Berthele 2020). In his paper, Berthele addresses the
problem that some research approaches consider languages to exist as
(countable) constructs and have boundaries with other such constructs,
whereas other approaches reject the concepts of languages or lects as distinct
entities and consider language to be one category across formal boundaries.
The first position is favored by more formal approaches and by holistic-
catalytic approaches, whilst the second position is favored by postmodern
sociolinguistic approaches, dynamic systems approaches, and (trans)lan-
guaging approaches. For perhaps obvious reasons, language acquisition
research is generally solidly placed within the framework of the more formal
approaches, even whilst these may differ widely in their approaches to
language learning and language teaching.

To recognise why including these perspectives — monolinguist vs. multilin-
guist and languages as bounded entities vs. language as one entity — is central
for understanding SLA and plurilingualism research, it is helpful to consider
their impact on research and teaching methodology. Of particular interest is
one central element in the field of SLA which has guided theory and research
since the learning or acquisition of two or more languages was first considered
(compare, for example, Wilhelm von Humboldt’s musings on the subject,
Humboldt 1801/1802: 600): CLI, also referred to as “interlingual transfer” or
simply “transfer”. CLI has traditionally been examined in terms of the struc-
tural characteristics of language, although it is not necessarily confined to
them. From a historical perspective, transfer phenomena are interesting as they
led to the beginnings of multilingualism and plurilingualism research; they
acted as catalyzers for plurilingualism research and have continued to receive
much attention in the field over the years. Because the construct of CLI is only
truly definable within the context of more formal or holistic-catalytic ap-
proaches to language learning and use, this paper is especially concerned with
these paradigms.
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3.2 Historical Development of Plurilingualism Theory and Research

In addition to, or in the extension of, the above paradigms in their conse-
quences for research, a further area of concern is how the research community
has traditionally understood language learning over the course of the research
history. One helpful consideration is to see plurilingualism theory and research
as developing over phases, which can be delineated in different ways. For the
purposes of this article, three (overlapping and by no means exclusive) phases
are of interest: a phase in which research and teaching were (and are) focused
on second or foreign language learning (the “S” in SLA); a phase where third
(also, albeit somewhat later, termed “tertiary”) language learning drew more
attention from the research community; and a phase in which the first two
phases culminated in a phase of interest in plurilingual development. Al-
though it often seems as though the research community on plurilingualism
has progressed through different stages, it is worthwhile to question whether
this can be considered a forward, spiral, or even circular movement. This will
be the underlying question in the following consideration of plurilingualism
research. Interestingly, it seems that the specific research foci remained largely
the same throughout these phases (for example, how learners acquire gram-
matical structures, how they learn to pronounce phrases, how form—function
relations are attained, etc.), so much so that a mere consideration of language
phenomena of interest does not lend itself to a reflection of plurilingualism
research; a progression is evident merely in the perspective in which they have
been studied, wherein other languages that a learner may know are (or are not)
taken into consideration. I will explain each phase and how it, specifically, has
contributed to the conceptualization of multilingualism and plurilingualism as
well as our research concepts behind it.

The first phase appears one of a focus on second or foreign language learning
— the moniker used to refer, for many years, to the learning of any language not
representing the first or home language. This is reflected in professional dis-
course, including the research community’s main publications relating to spe-
cific language specialties. Common terms denoting the learning of additional
languages are, thus, “ESL” (English as a second language), “DaF” or “Deutsch
als Fremdsprache” (German as a foreign language), “FLE” or “Francais langue
étrangere” (French as a foreign language), etc., leading to the denomination of
central journals such as the Journal of Second Language Studies, Studies in Second
Language Acquisition, or Second Language Research. This is especially interesting
from a historical perspective. Since journal titles only change when there are
overriding arguments for a potentially difficult step, such as when major par-
adigm shifts occur or potentially racist or otherwise exclusionary terminology
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is criticised, clinging to the term “second language” might only reflect a desire
to remain visible in the ever-complex world of publishing. However, this may
also have the effect of helping us to propagate outdated terms, leading to a
strengthening of a theoretical phase which has actually been further developed
and is thus no longer useful to research. In this case, continuing to use the term
“second language” underscores the belief that individuals learn new lan-
guages, or L2s, after having acquired a first language at home and does not take
any other languages — however these may be defined — into consideration. It is,
by virtue of its most basic assumption, very much a monolinguist perspective.

Interestingly, this monolinguist (and monolingual) perspective wavers
when certain aspects come to the forefront. More often than not, these involve
the appearance of other languages in the repertoire, especially where they are
least expected, such as when the first foreign language is the cause of errors in
anew language. One of the first papers to discuss this type of transfer phenom-
enon was authored by Seraphin de Vriendt, who investigated French learners
of German with knowledge of Dutch as a second language. He concluded, after
careful observations, “Je naher die zweite Sprache der dritten ist, desto mehr
erleichtert die Kenntnis der zweiten Sprache das Erlernen der dritten, aber
desto grofer ist auch die Gefahr der Interferenz” (“The closer the second lan-
guage is to the third, the more knowledge of the second language will help in
learning the third but also the greater the danger of interference,” translation
NM) (Vriendt 1972: 50). This observation was not entirely new; Wilhelm von
Humboldt reported similar experiences (Humboldt 1801/1802), although his
interest lay more in the idea that knowledge of multiple languages would be
helpful in the study of new languages. These two conclusions — that knowledge
of previously learned languages can result in a positive transfer of knowledge
and language or in an interference (i.e. negative transfer) effect — sum up a
great proportion of plurilingualism research to date. Researchers continue to
ask, “How does knowing additional languages, including or not including the
first language, affect learning a new language?” This question led to the devel-
opment of third (L3), later tertiary, language learning (TLL) research and teach-
ing.

The research area of TLL had a slow start, but beginning predominantly in
the early 1990s and ebbing off about 15 years later, this phase led to much ac-
tivity in plurilingualism research, although the term “plurilingualism” was not
generally used at that point outside of Switzerland and the authors and affili-
ates of the CEFR (Council of Europe 2001). In addition to intensified research
activities, the TLL phase resulted in two central aspects. First, researchers be-
gan to consider that SLA or L2 models of language learning might not be suf-
ficient in explaining language learning trajectories and language use amongst
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people with three or more languages. During the same period, the early 1990s,
several models of L3 learning were developed which, for the first time, took the
first foreign language (a.k.a. second language) into consideration (and some-
times into focus) as an influencing (and sometimes meddling) factor when
learning the L3 (a short summary of such models can be found in Marx 2016).
Second, this phase helped solidify considerations of plurilingualism as a re-
search norm. A major influence was the establishment of a scientific communi-
ty, in Europe, in the form of the L3 Association (which later became the Inter-
national Association of Multilingualism and a conference which first took
place under the guidance of Ulrike Jessner at the University of Innsbruck in
Austria in 1999).

The TLL perspective was new, interesting, and exciting for those of us work-
ing at the cusp of the new research agenda. However, it was not without its
caveats, of which the main one remains almost the same as in SLA research. We
tended to focus on one language, perhaps taking into consideration one other
language. Thus, the research perspective taken was still very much monolin-
gual. This, in turn, resulted in further problems.

First, difficulty arises in the attempt to determine what constitutes an L2 (or
an L3, an L4, etc.), i.e. at what point TLL actually can be said to begin. One
reason for this derives from the obvious difficulty in delineating languages
(admittedly less a problem for formal and holistic-catalytic approaches than
for “no boundaries” approaches such as dynamic systems or languaging per-
spectives): do dialects or other non-standard varieties “count” here as lan-
guages, or does an L2, L3, etc. only come into the equation when a standard,
possibly written code is considered? And even formal approaches may find it
difficult to justify a perceived necessity to denote languages as L3 (or L4, etc.).
Regardless from which position is being argued, possibly the best reasoning for
adhering to TLL terminology is not directly theoretical or empirical but rather
stems from a desire to promote awareness raising. A clearly defined and un-
derstandable consideration of how learning a third language might be differ-
ent from learning a first foreign language can help shape research agendas and,
later, language teaching pedagogy. Unfortunately, this does have a negative
side. Especially in research contexts, a chronological view of language learning
will always be unsatisfactory. This is because, while the starting point of learn-
ing a language might be identifiable in contexts where the broader society is
primarily monolingual, where students grow up with only the language of
schooling, and where there is little access to other languages outside of the
classroom, difficulties arise as soon as other contexts come into play or when
questions of competencies, or partial competencies, and of lifelong learning
arise.
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Second, one of the main problems with this approach remained the ques-
tion of the research and teaching of other languages with which a learner has
been in contact. Regarding this dilemma, the CEFR has played an important
role in addressing relevant issues and bringing a more holistic view of individ-
ual language biographies to the forefront. In this respect, the CEFR can be seen
as a catalyzer for a more plurilingual language development approach, which
is defined in the document as follows:

[T]he plurilingual approach emphasises the fact that as an individual per-
son’s experience of language in its cultural contexts expands, from the lan-
guage of the home to that of society at large and then to the languages of
other peoples (whether learnt at school or college, or by direct experience),
he or she does not keep these languages and cultures in strictly separated
mental compartments, but rather builds up a communicative competence to
which all knowledge and experience of language contributes and in which
languages interrelate and interact. (Council of Europe 2001: 4)

The above quote raises some important considerations. First, the delin-
eation between languages is still existent — that is, the plurilingual approach
exposed by the CEFR retains, at its core, the viewpoint that languages are
(more or less) separate entities. This is perhaps not surprising; since the
document is also intended as a guideline for foreign language education, the
language classroom remains a singular (and not plural, as in “languages
classroom”) entity. Second, and more importantly, the ordering of languages
that pervaded in TLL approaches has perhaps not disappeared entirely but
has certainly become less of a focal point. In the research community, two
obvious changes were enacted: the “L3 Association” became the “Interna-
tional Association of Multilingualism (IAM)”, and the biennial conference of
the IAM was retitled the “International Conference on Third Language
Acquisition and Multilingualism”.

Of note as well is that the term “learning” is replaced here with “develop-
ment”. This reflects a further interesting change in SLA research and conforms
not only to a more holistic view of plurilingualism (for a very interesting dis-
cussion of this, see Larsen-Freeman 2015) but also to a trend towards a more
careful consideration of terminology and a more careful operationalisation of
constructs. This runs in parallel to an increasingly stringent, increasingly em-
pirical turn in language research and is evident in such examples as the more
frequent use of the term “English as an additional language” (as opposed to
second), mirroring the view that languages are part of a holistic linguistic com-
petence (a succinct overview of the involved constructs can be found in Ham-
marberg 2014).
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In conclusion, of primary importance in research on plurilingual develop-
ment is that all languages should be considered — if only for the reason that there
is not enough convincing evidence to justify ignoring the full language compe-
tencies of individual learners when making research claims. Specifically, it is
simply good practice to take a multilinguist and holistic perspective when con-
sidering an individual’s plurilingual competence. The same pertains to educa-
tional settings, where language users have a large variety of experiences with
languages.

4 Exhibit A: Cross-Linguistic Influence (CLI)

The shifts in foci of bilingualism, trilingualism, and plurilingualism
research discussed above are especially evident in specific research areas.
One of the most notable — for being arguably the most prolific research focus
in the past 50 years — is that of interlingual transfer or CLI. First introduced
as a term by Sharwood Smith and Kellerman (1986) and following the term
“(interlingual) transfer”, CLI has an extensive history with varying defini-
tions. While it may be understood as the “reliance on prior language
knowledge in the acquisition, development or use of a target language”
(Angelis 2019: 163) or “the influence resulting from similarities and differ-
ences between the target language and any other language that has been
previously (and perhaps imperfectly) acquired” (Odlin 1989: 27), a more
comprehensive view sees CLI as multidirectional, possible among all lan-
guages and varieties that a learner may have available to him or her. Despite
widespread acknowledgement that interlingual transfer or CLI is a phenom-
enon of language use, it was (and remains) “a topic which has been wreathed
in controversy ever since the fledgling days of second language acquisition”
(Kellerman 1995: 125).

The plethora of studies on transfer or CLI is not the focus of this article
but rather how the consideration of CLI has changed in the course of the
previously discussed paradigm changes en route to plurilingualism re-
search. Originally, and within the perspective of second or foreign language
acquisition research, CLI was first and most commonly noted as a process in
which the L1, or first language, generally causes errors in a target language
(in this phase, generally denoted as L2). This view of CLI is, unsurprisingly,
quite persistent for the simple reasons that it is highly visible to anyone
involved in teaching (or even learning) languages and was an integral
psycholinguistic process named in Selinker’s influential construct of inter-
language (Selinker 1972: 216).
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The advent of L3 or third language acquisition research opened the field
to influence from other languages, as evidenced already by early studies
(amongst others, Chandrasekhar 1978; Stedje 1976; Todd 1983; Vriendt 1972)
and as reflected in the definition by Odlin (1989) (above). Selinker, in a well-
received paper, notably also revised the transfer process of “interlanguage”
to include all languages learned (cf. the amusing title chosen by Selinker and
Baumgartner-Cohen 1995). Whilst most research remained focused on errors
made because of the knowledge of other languages (my first foray into
language development research was an error analysis of texts composed by
learners of German as a third language after English as a foreign language,
cf. Marx 2000), research on the (possible) facilitative effects of non-target
languages began to take hold during this phase (cf. Clyne 1997; Gabrys 1995;
Hinger 2001).

A further change became evident during the shift from L3 to plurilingual-
ism research when processes such as CLI were included in the more holistic
perspective on language development, and thus, all languages began to be
considered in their dynamic interaction (see, for example, the model pro-
posed by Herdina and Jessner 2002). Here, transfer or CLI becomes the
influence of any language on any other, including the influence of later-
learned languages on earlier languages. Thus, an extension or expansion of
the concept of CLI became possible; in other words, plurilingualism research
has allowed us to consider how language characteristics and language skills
may affect each other across language boundaries. This concept is easily
visualised in the form of a rather rough Venn diagram (Figure 1), in which
the dark arrows represent not only how language A might affect language
C but also how language C might affect languages A and B, how language
B might affect languages A and C, etc. (Because the languages are displayed
here on a two-dimensional plane, only three languages are considered, but
conceptually, all languages are involved.)

Most interesting in this view, however, is a specific and important differen-
tiation: how do we signify the overlap between the languages? These darker-
shaded areas of the Venn diagram do not represent processes or movements
(which are, as described above, indicated by the dark arrows denoting CLI) but
rather hint at shared knowledge or skills. Some skills might only be common
amongst two or three languages; others (represented as the centre of Figure 1)
may be shared among many or even all languages that a learner has acquired
or begun to develop.

This “overlap” or intersection of languages is of greater importance than
often considered since it poses the question of whether language skills are
bound within the constraints of certain languages or whether some parts of
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Figure 1: CLI and transversality of language skills in plurilingual individuals.

knowledge, skills, or subskills are at least partially shared. Such a language
independency or transversality (Berthele and Lambelet 2018) of skills and
knowledge has wide-ranging implications for language development and plu-
rilingualism research and, by extension, for the language classroom. The rea-
son is rather simple. A transversality of skills implies that a certain (possibly
substantial) amount of language knowledge and language use may be attrib-
uted to language-independent cognitive and linguistic structures in individu-
als, implying that certain concepts or information, once learned, are accessible
to different domains. This might involve general skills such as proofreading
texts or text segments, echoing information in order to ensure it has been un-
derstood, or being attentive to potential cognates in different languages. In
fact, it is — at least theoretically — possible that some skills might not even be
learned within specific language contexts but rather be initially shared and
only then utilized in monolingual communicative situations. From a research
perspective, it would be important to be able to tease apart the process of trans-
fer or CLI from the existence of shared skills (transversality). At the very least,
this leads to a priori assumptions that knowledge or skills (or even errors)
found in an Lx might not be a result of these aspects having been transferred
from an Ly but rather common and language-independent structures and
skills. In the other direction, a basic pedagogical implication would be that
sharing linguistic skills in diverse domains and across languages may be ben-
eficial (since they would not require re-learning already acquired information)
and, quite possibly, that this should be encouraged and supported in lan-
guages (pl.) classrooms. Berthele and Lambelet (2018) offer an excellent dis-
cussion of these issues, especially for pedagogical practice, and this construct
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lies at the heart of the much-cited “interdependence principle” first proposed
by Jim Cummins in 1981: “To the extent that instruction in Lx is effective in
promoting proficiency in Lx, transfer of this proficiency to Ly will occur pro-
vided there is adequate exposure to Ly (either in school or environment) and
adequate motivation to learn Ly” (Cummins 1981: 29). Cummins thus propos-
es that the (beneficial) transfer of skills between languages may occur — even
without explicit plurilingualism pedagogy.

Unfortunately, the investigation of CLI vs. transversality is much more com-
plicated than previous research literature seems to suggest. Specifically, empir-
ically proving transfer in language development requires very specific research
designs invoking, in some cases, pedagogical interventions and carefully con-
sidered data analysis appropriate to the specific study design. At the very least,
three specific designs are necessary to differentiate among providing evidence
for the transversality of language skills across languages, providing evidence
for the transfer of language aspects after an intervention in the language of in-
terest, and providing evidence for the transfer of language aspects into one lan-
guage after an intervention in another language (the basis of the aforemen-
tioned interdependence hypothesis). Whilst a further discussion of this would
go beyond the scope of this paper, for interested parties, it is worthwhile to
consider how study designs must evolve to reflect these considerations of plu-
rilingualism when investigating CLI or, in fact, all other processes involved in
plurilingual language development (for a further discussion in German, see
Marx 2020).

5 Future Considerations

Changes in views on plurilingualism have had major consequences for lan-
guage development research, as evidenced in various movements regarding
diverse topics in the past. However, is it possible to determine where these
changes have led the research community, i.e. what the focus of language de-
velopment research is today (plurilingualism or SLA?), and what might be the
consequences for plurilingualism research in years to come?

Observations of the developments in second language, tertiary language,
and plurilingualism research over the past 30 years have been, at the very
least, fascinating. The research community interested in plurilingualism and
multilingualism has evolved in many directions, and the changes are
evidence for a major paradigm shift which is certain to influence research
and pedagogy for several years to come. One of the main consequences is
the visible shift in focus towards multilingualism (in the sense of individual
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multilingualism, i.e. plurilingualism) in research reports, pedagogy, and
especially language policy.

At the same time, in many cases — and this leads to the main danger when
beginning to incorporate new concepts and new constructs such as plurilin-
Qualism, language development, and the transversality of language skills — research
on these constructs increasingly seems to be watered down. A good body of
newer “multilingualism” research is, in fact, only nominally considerate of
plurilingualism.

One illustrating example of this phenomenon is especially evident in Eu-
rope in the past few years. With the advent of many new immigrants to Europe
since 2015, there has been a major increase in academic literature focusing on
individual multilingualism. However, almost all this work focuses either on
only one language (i.e. the language of the community in which the research is
carried out) or on which educational policies are being enacted. When this re-
search does turn to other languages — still an exception despite some interest-
ing international projects — it tends to consider only one of the home languages
within a small subpopulation. In many ways, it seems that the results of the
strong emphasis on pluri- and multilingualism have only led to surface chang-
es and that the monolinguist perspective continues to be (or once again is) pre-
dominating, forcing a full-circle turn in language development research back
to the stage of second language acquisition. If this is indeed the case, then the
terms “multilingualism” and “plurilingualism” become mere decoration or
“bling” to enhance research titles but do not, in fact, consider the context of
plurilingualism per se, meaning that we would merely be recycling old con-
cepts with, perhaps, more modern terminology.

As in the case of a rampant virus, prognoses on the future of plurilingual-
ism as a construct relevant for both research and pedagogy are impossible to
make. A reasonably safe assertion is that the developments in language devel-
opment research have allowed the community to reflect on the paradigms
within which it works and the constructs it uses. However, it would serve us
well to continue to reflect upon these issues and consider especially carefully
if we are working within monolinguist or multilinguist perspectives (and con-
straints).

In sum, there are three important lessons to be learned from the dynamics
of the past few decades. First, if we as researchers are, at the minimum, aware
that our research subjects are plurilingual, we might be able to discover and
hence avoid possible research blind spots. Second, if we consider the process
of transfer or CLI and the transversality of language skills, we might be able to
consider language development more holistically and better investigate
whether (and/or where) commonalities between languages and the use of lan-
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guages exist, with a view for both the language classroom and language re-
search. Finally, research investigating the dynamics of language use and devel-
opment has more potential to further the understanding of linguistic compe-
tencies than research within monolingual and monolinguist paradigms. To
conclude, continual awareness raising for plurilingual situations in research
subjects and research foci is certainly an important step in avoiding the caveats
of “pure” SLA research, and it would bode well for the research community to
(continue to) consider the holistic and dynamic nature of language develop-
ment.
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Compte rendu de I'atelier
« Apprentissage multilingue et développement personnel »

KOMATSU Sachiko

Dans cet atelier présidé par Mme Fuyo UENO (bureau de Tokyo du Fonds
des Nations Unies pour la population), 15 spécialistes de 'enseignement des
langues (chinois, coréen, allemand, francais et espagnol) se sont réunis pour
discuter des enjeux de l'apprentissage multilingue sur le plan du développe-
ment personnel. Lors des travaux préalables, trois questions centrales ont été
définies afin de bien mener la discussion : 1-a) I'apprentissage multilingue élar-
git-il la vision du monde et enrichit-il la fagon de penser, et ainsi permet-il aux
apprenants de (re)construire leur identité? ; 1-b) augmente-il les chances de
réussite dans la société? ; 2) a quoi faut-il préter attention lors de la promotion
de l'apprentissage multilingue?

1-a) Elargissement de la vision, (re)construction de I'identité

Etant donné que la maniére de penser et d’exprimer le monde différe selon
la langue, I'apprentissage d'une nouvelle langue relativise sa propre fagon de
penser, ce qui non seulement conduit a une meilleure compréhension de soi
mais également de l'autre et permet de développer sa capacité a accepter di-
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verses valeurs et collaborer de maniére créative avec les autres. Pour cela, il est
important d’apprendre plusieurs langues, comme le dit le Cadre européen com-
mun de référence pour les langues (CECR, 6.1.3.3.).

L'apprentissage des langues et cultures des autres peut affecter I'identité du
sujet apprenant. Se confronter a différentes langues et cultures apporte a I'ap-
prenant de nouvelles valeurs permettant ainsi de modifier ou de renforcer sa
propre identité.

Il convient également de rappeler que 'acquisition d’une nouvelle langue et
d’une nouvelle culture est affirmée comme une valeur de soi-méme, un élé-
ment important de son identité.

1-b) Développement dans le contexte social

Dans le contexte social, étre multilingue élargira le champ d’activité. I
existe des roles que seuls des locuteurs de langues spécifiques peuvent jouer,
et certains métiers ne peuvent pas étre exercés sans connaissance de cette lan-
gue. Maitriser d’autres langues que 'anglais permet d’ailleurs de se distinguer
en ajoutant une valeur différente.

Outre les avantages directs de la maitrise d'une langue, la compétence in-
terculturelle qu'on peut en tirer est précieuse. Malgré le développement des
outils de traduction, I'apprentissage interculturel que permet celui des langues
ne cesse de voir son importance augmenter avec la mondialisation. Les compé-
tences de communication et d’adaptation a de nouvelles situations ou de nou-
velles idées bénéficient non seulement a chaque individu, mais aussi a la col-
lectivité, aidant a construire une société meilleure. On s’attend a ce que les per-
sonnes ayant des expériences culturelles différentes créent de nouvelles va-
leurs par l'interaction, conduisent a une innovation sociale.

2) Défis de I'apprentissage multilingue

L'apprentissage multilingue a plusieurs mérites, mais pour le promouvoir,
il y a beaucoup d’éléments a prendre en compte et de défis a relever.

Tout d’abord, l'apprentissage d'une autre langue/culture risque de déstabi-
liser le sujet apprenant, '‘équilibre entre la langue/culture cible et la langue/
culture maternelle devenant ambigu, ce qui peut causer une crise d’identité
chez lui. Il est nécessaire de prendre en compte le stress qui peut résulter de la
confrontation interculturelle.
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Afin de réaliser I'apprentissage interculturel a travers celui de la langue, il
faudra la traiter en relation avec la culture et aussi en interaction avec les
autres, tout en activant la conscience des apprenants.

Il faut également admettre que l'apprentissage d’"une langue autre que I'an-
glais est socialement peu reconnu. Les apprenants risquent de réduire l'auto-
évaluation quand leurs efforts ne sont pas appréciés par ceux qui croient en
l'anglais avant tout, par exemple lors des concours d’entrée des universités ou
de la recherche d’un emploi.

Enfin, il existe aussi des obstacles réels : le manque de structures pédago-
giques ou de ressources pour apprendre d’autres langues que I'anglais, le peu
d’occasions de pratiquer la langue apprise font qu'une vraie volonté est néces-
saire pour engager l'apprentissage et maintenir la motivation. Les apprenants
disent aussi que les préjugés issus de l'apprentissage de I'anglais entravent ce-
lui d’autres langues et qu’ils mélangent facilement des langues quand ils en
apprennent plusieurs.

Malgré ces problemes et défis, I'apprentissage multilingue a des mérites in-
contestables comme nous l'avons vu plus haut. Au Japon, on considere normal
et naturel d’apprendre I'anglais comme langue étrangere, et en apprendre
d’autres est percu comme une singularité. Nous devons renverser de tels sté-
réotypes de la société en insistant sur I'importance et le potentiel de I'appren-
tissage multilingue. Ce symposium nous a fourni une base importante a cette
fin et nous tenons a remercier les organisateurs et les participants.
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Workshop Report

Multilingualism and the Classroom

Montserrat SANZ YAGUE

1 Introduction

Multilingualism is both the optimal situation for any workforce in the 21%
century and the reality in many countries. However, as a somewhat utopian
and desirable goal for society, multilingualism runs the risk of becoming an
empty “talisman word”, a concept with an aura that stays at an abstract level.
If not accompanied by a serious evaluation of the difficulties of carrying out the
teaching of an L3 (that is, of a second foreign language) in an effective way, a
multilingual citizenry may never be achieved in Japan. It is easy to idealise the
positive connotations of the concept, but teachers must deal with it in the actu-
al classroom in everyday situations, which requires a rigorous analysis of their
environment and a serious attempt at supporting them in their task.

Given that English is obligatory from a relatively early age and that taking
an L3 is oftentimes a requirement in high school or university curricula, multi-
lingual classrooms abound in Japan. Depending on the students’ and teacher’s
command of English, and of their combined knowledge of other languages,
this circumstance can and should be leveraged positively in the classroom in
different ways. Nevertheless, this is a rarely addressed topic. This paper dis-
cusses the advantages of multilingualism in the classroom. After presenting
the challenges that these situations pose for teachers in Japan, it offers some
suggestions to overcome them. The arguments and conclusions stated in this
paper were discussed by eighteen professors representing five languages (Ger-
man, French, Korean, Chinese, and Spanish), both from high school and uni-
versity levels.

2 Challenges of multilingualism in the classroom

Motivating students to learn a language other than English is one of the first
difficulties that teachers face in Japan, together with the fact that they have
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little say in curriculum issues. The inertia of learning English to fulfil the requi-
rements of the university entrance exam makes it difficult to draw the stu-
dents’ attention to the positive side of learning another language. Furthermore,
language learning methods are quite fixed and students might be unmotivated
to learn yet another language if they think that this will involve a lot of memo-
risation and little use. To this, we may add that students may not be able to
choose the L3 that they want to learn, even though taking an L3 may be a requi-
rement in their institution. Finally, a common problem is that teachers of these
languages lack the proper training on different teaching methods, and hence
they learn through trial-and-error as they develop their careers. In this process,
the teacher is usually very isolated. The next sections present some of these
problems in more detail.

2.1 Motivating students

As mentioned above, the first difficulty for teachers of L3s is engaging stu-
dents. Teachers feel that their intense work at preparing lessons is not always
met by an equal amount of enthusiasm and dedication by the students. A few
creative ways of motivating them, however, have been devised by professors
both in high school and university settings. For instance, in a high school elec-
tive Korean class at Tokyo Metropolitan Ome S0go High School, the teacher,
ISHIGURO Minori, takes advantage of the increasing interest in Korean pop
culture among the Japanese in general, and in particular among Japanese
teenagers. By giving them a culture quiz at the beginning of the semester, the
teacher finds out what topics the students are interested in. If time allows, she
tries to use movies and other real-life materials. The same teacher sets
unambiguous conversational goals and makes it a point of asking the students
to verbalize clearly what they learned at the end of the year.

Whereas other languages like German, French or Spanish lack this cultural
boost that Korean (and, to a certain extent, Chinese, since the high school cur-
riculum includes some learning about Chinese culture and language) enjoys in
Japan, the lesson to learn from the experience described above is that it is es-
sential to design classes focused on the students, taking into account any indi-
vidual differences in language level and their specific needs, and making stu-
dents aware of their goals and achievements. Nevertheless, teachers usually
find it difficult to deal with some features of a system that determines what can
be done in the classroom and on which they have no control. A government-
based change of attitude is necessary for non-credit language classes, as we
will see below, in section 2.2.
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The problem of motivating students at the university level stems from the
fact that very few high school students take languages other than English be-
fore entering university. According to Kishida (2017), The Japanese Ministry of
Education (MEXT) reported in 2014 that around 48,000 high school students
had taken languages other than English, which amounts to only about 1.4% of
the more than 3.3 million students at that time (MEXT 2015). The discouraging
fact is that these figures have been decreasing since then. By 2017, only 1,301
high schools in Japan offered languages other than English, and only 44,753
students took one (MEXT 2017: 11).! The result is that many students are ex-
posed to an L3 for the first time at university, where teachers often have at most
two years to teach the language. In this situation, again, the question to ask is
this: what must the objectives be for that period, so that precious time is not
wasted? To determine that, Carsten WAYCHERT from Kyoto Sangyo Univer-
sity conducts preliminary surveys at the beginning of the academic year
among the students in his German class. Among the questions he asks are:
Why did you choose German? When do you consider a lesson to be successful/
poor? The results indicate that most students choose the L3 out of interest in
culture, country or the language itself. As for their idea of what a successful
lesson is, they usually refer to one that is mainly communicative. Poor lessons
are described as those that are teacher-centred. In other words, students are
aware that the limited time for learning this L3 that they have at university
should not be spent in a monologue mode or rote style in which the teacher
explains everything but students produce little. Again, as we can see, asking
students for their needs and interests, and keeping them aware of the pedagog-
ical methods prepares the ground for a student-centred pedagogy, and for a
higher level of achievement and satisfaction among students.

! This should not make us forget, though, that some high schools are notable for focusing
on this aspect of education and provide a flourishing environment for high school stu-
dents to learn languages. Thus, one of our participants, NAKANO Shigeru, teaches
French at Waseda University Senior High School, a school in which German, Russian,
French, and Chinese are available for six hours a week during the first two years. Other
high schools in Japan offer programs centered on multilingualism or multiculturalism,
most notably those that have received the designation as Super Global High School by the
Ministry of Education, a denomination that started in 2014 and comprises 123 schools to
date (MEXT 2020b).
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2.2 Mixed-level classrooms

Another aspect regarding motivation and engagement has to do with the
variety of levels that is a reality in many L3 classrooms. For instance, ISHIGU-
RO Minori observed that the increasing interest in Korean culture that we
referred to above, positive as it is, causes an inevitable mixture of levels in her
classes. Even at introductory levels, there are self-taught students (presumably,
students who are fans of K-pop and memorise song lyrics, for instance), who
already bring some knowledge to the classroom. Likewise, the rate of learning
varies with students, some of them are more motivated to learn than others.
Dealing with this difference in levels and rate of understanding, which is not
exclusive in Korean lessons but is a reality in many L3 classrooms, is a
challenge for teachers, who must assign tasks of varying difficulty to different
students. However, ISHIGURO Minori found that if the class is well structu-
red, the students who already had some knowledge before taking the class re-
port that they appreciate having returned to the basics to understand the
grammar more precisely. Therefore, a potential solution for teachers who face
a mixed-level L3 class is to make students realise that getting a solid under-
standing of the basics of the language structure is of benefit for their progress,
since it removes ambiguities that remain in their grasp of grammar.

This technique amounts to turning the informal orientation to learning that
many L3 students show into a more comprehensive orientation, one that in-
cludes sensitivity to grammar as well as to conversation, a transformation in
their learning strategies that will help with their advancement later on.” At the
same time, however, the somewhat advanced knowledge of the self-taught stu-
dents should be acknowledged, valued, and applied in more challenging tasks
to keep the students motivated.

This sharing of awareness with the students about their learning process
turns out to be a necessary dialogue between teacher and pupils in all settings,
and will be discussed again in section 3 of this paper as a potential for multi-
lingualism in the classroom.

2 Escandén (2012, 2013) provides an interesting classification of learning orientations in lan-
guage students and a discussion of how they affect the acquisition process.
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2.3 Lack of proper training of instructors, and of clear and specific guidelines
by authorities

One of the problems that has been identified with achieving multilingual-
ism efficiently in Japan is that the MEXT ignores the concept and specifically
states that the guidelines for English must be applied to other languages.
According to Shibuya (2021), from primary to high school levels, the MEXT
guidelines state that “Instruction for foreign languages other than English
should follow the objectives and contents of English instruction” (MEXT 2010:
8, MEXT 2008: 65, Chapter 2, Section 3, cited by Shibuya 2021: 28). Shibuya
refers to this as a “one-size-fits-all” approach (Shibuya 2021: 28). A sign that
this is not about to change and that the nature of multilingualism is still not a
topic of concern for MEXT is that the new guidelines for senior high schools
that come into effect in 2022 (MEXT 2020a) insist on the idea that instruction of
other languages should follow the content and objectives for English (Shibuya
2021). This lack of consideration for the fact that languages other than English
come to the education of a person once English has been studied to a certain
degree, and therefore as L3s, means that this circumstance is not taken into
account or discussed in the teaching of those other languages. In this situation,
the teachers that participated in our workshop showed a determined attitude
to succeed on their own by exploring ways of maximising the fact that students
know English and possibly other languages.

In spite of that, it is not uncommon to find language teachers who are sub-
jected to some expectations that may constrain their work and impede the de-
velopment of their full potential. In Japan, conversation and grammar lessons
at universities, for instance, are usually divided between native teachers (who
teach the former) and Japanese teachers (who teach the latter). This may lead
to the expectation that Japanese teachers must not or should not use the target
language in the classroom, and may even discourage Japanese teachers from
getting training in certain pedagogical approaches. However, some professors
view this as an unnecessary artificial distinction: Japanese teachers can and
probably should teach in the target language, since that turns them into the
perfect role model for students, much more so than their native professors in
conversation classes.

A very effective method of teaching exclusively in Spanish at introductory
levels at university was introduced during the workshop by HIROYASU Yoshimi
from Sophia University. She showed that, when Japanese professors like her re-
fuse to speak Japanese, use comprehensible language, and various visual cues to
make themselves understood in the target language (in her case, Spanish), stu-
dents overcome their initial confusion, get used to this class dynamic and even
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end up demanding this kind of instruction. The topic of the artificial division of
labour between Japanese and native teachers at universities and of the role of
Japanese teachers at any level in teaching foreign languages in the target language
is worthy of further research, if the goal is to achieve a multilingual society. We
expect numerous studies to be conducted about this in the near future.

Teaching in the target language, whether done by native or Japanese teach-
ers, is not without its problems for some teachers, though: apart from intimi-
dating some students (especially if they are older), the limited time for lan-
guage studies should be used actively and effectively. For some professors, us-
ing L1 is a way of achieving this. Whatever the case may be, this topic merits a
careful reflection on the part of the teacher and institution, and a meditated
decision should be achieved by all parties involved without regard to tradi-
tional ways of viewing the matter and transcending artificial distinctions intro-
duced by the organisation of the curriculum.

2.4 Paying attention to potential problems of students from immigrant
backgrounds

A serious problem with multilingualism may arise early in the education of
a person when children of immigrant backgrounds are mis-diagnosed in
school as having a lower IQ because of language difficulties. Angela YAMA-
URA of Rikkyo University presented her research on this subject and pointed
out that the reason might be a poor language environment at home, or some
psychological or learning difficulties that are not noticed and appropriately
addressed by the teacher in language teaching. As a result, students are
sometimes erroneously placed in special education classes, even though they
may have a very high IQ. Angela YAMAURA presented the case of two stu-
dents whose parents are of Peruvian origin. Both of them turned out to have an
IQ of more than 110. However, the first one was placed in a special education
class, and the second student was told that he could not enter a university and
his laziness was blamed for his failure to properly write kanji. Both were tested
in Japanese and Spanish, but this kind of diagnosis requires a high specialisa-
tion to be interpreted correctly. For example, in the second case, the student
suffered from dysgraphia, a writing disorder, a fact that was overlooked in the
tests. She also introduced the case of a Japanese student in a Spanish lesson
who showed difficulties with the writing as well, possibly showing some kind
of writing disorder. Teachers in secondary education must be alert to these is-
sues and explore them on a case-by-case basis in case multilingualism is acting
as a drawback, rather than as an advantage for the student.
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3 Potential of multilingualism in the classroom

In spite of what has been discussed in the previous section, it is obvious that
multilingualism offers more potential benefits than harm, and that every lan-
guage teacher is interested in advancing towards it more efficiently. Therefore,
we turn now to the potential of multilingualism in the classroom.

To begin with, the learning strategies of one language can be utilised in an-
other. This was pointed out in particular by NAKANO Shigeru, from Waseda
University Senior High School, a high school noted for fostering multilingual-
ism effectively (see footnote 1). For him and other participants in the discus-
sion, the more languages one studies, the easier learning becomes, both from
the point of view of the learner (who can analyse similarities and differences,
and find the task more fun), and from the point of view of the teacher, who can
use the knowledge of the students in creative ways, regarding grammar, vo-
cabulary, culture, and an overall language awareness. Some examples of this
kind of strategy are group conversations or presentations to which students
who have learned other languages are accustomed to. Thus, they can quickly
understand what is required of them. By reinforcing learning strategies in this
way, students lose their fear of learning foreign languages little by little and
remove emotional barriers that may be the cause of failure. In this sense, it is
advisable to try to work in collaboration with other language teachers or with
teachers of English to consult what kinds of presentations and tasks they de-
mand from the students, so that the strategies can be easily transferred to L3.

Multilingual students experiment a new realisation of how human languag-
es work and this can be a source of interest and motivation that the teacher
should foster. Some of the problems of learning a new language are common
to all languages. Teachers can share ways to learn languages by resorting to
previous knowledge, and they can direct the students’ attention to similarities
and differences to teach students how to develop learning strategies.

Regarding linguistic systems, not all languages mark grammatical features
in the same way, so learning another language means storing more linguistic
mechanisms. Languages affect each other, are stored together and interact in
complex ways (Laka (2012), among many others).? Therefore, studies on the

* Asanillustration, consider the following quote from Laka (2012: 185): “So, in broad terms,
it matters a great deal to the brain whether it carries more than one language, and when
there is more than one, which one developed first and which one later, and it also depends
on the language component what is the length of time that matters (shorter lapse between
native and the non-native language for phonology, longer lapse for syntax, insensitive for
the lexicon). It also matters to the brain how present these languages are, that is, what the
proficiency achieved in each language is, and how frequently the brain uses them, or
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concrete interaction between different languages are needed in order to ad-
vance in pedagogical practices to maximise the advantages of multilingualism
in the classroom.

A clear illustration of the positive effects of multilingualism is the research
by Kishida (2021), which was presented at the workshop. KISHIDA Saori
taught some intensive Spanish courses for high school students (40 hours
spread over eight days or 45 hours in nine days) at Kobe City University of
Foreign Studies. The courses were taught with a completely oral approach,
with the objective of getting students to activate their processing strategies
with regards to structural features such as articles and verb conjugations,
which are clearly marked (even phonologically) in Spanish, but are poorly
marked in English.* The students received a test before and after the course in
which they had to watch a video and/or write or report orally the actions in
English. The results showed a raise in the accuracy of production of these
grammatical features in this language as well as a reduction in the erroneous
omissions of articles (Kishida 2021). Thus, an intensive course in Spanish im-
proved the written and oral production of the students in English (a language
that they had not been taught during the days of the intensive course). The
importance of this kind of research must not be underestimated. The positive
transfer from one language to another is another reason why the educational
authorities should expand their views and abandon the reductionistic overem-
phasis on English as the exclusive objective for foreign language education.

Likewise, all languages of a multilingual person remain active in process-
ing, even when the person is in a “monolingual mode” (Laka (2012), among
many others), which means that not acknowledging the students’ previous
knowledge of other languages distorts the teacher’s image about the potential
of the class members. In sum, teachers should be very aware of the knowledge
of other languages that students bring to the classroom and try to utilise this
knowledge to enhance the learning of the L3 that they are trying to teach.

Finally, and since many students take languages without a great deal of mo-
tivation (see section 2.1 above), the introduction of a new language in their
lives allows teachers to bring together cultural issues that might expand the
learners’ interests. The discussion held by participants in our workshop

changes from one to the other, so that in some cases one language can be dominant over
another, or not. [...].”

For instance, articles are used in English, but they do not have gender and number ag-
reement features and can be omitted even in some subject positions. Spanish requires ag-
reement features and requires articles in all subject positions. Likewise, Spanish marks the
verb with a different morpheme for each person, whereas English only marks the third
singular person, and only in the present tense.

'S
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brought to light a positive effect of multilingualism that transcends the purely
linguistic awareness that we have been focussing on so far in this paper and
considers the role of language learning in the overall development of a person.
By discovering the diversity of languages and cultures, especially during the
period when one's own identity as a high school and/or university student is
being formed, it becomes possible to cultivate a multicultural tolerant spirit
with a broader cross-cultural perspective of the world and a bigger respect for
individuals. At a time in which critical thinking and a deep understanding of
the globalised world are being pursued as part of a curriculum embedded in
the Sustainable Development Goals that fosters the “think globally, act locally”
attitude (MEXT 2018a, MEXT 2018b), multilingual education should be consid-
ered a key component of this type of curriculum.

4 Common ground opportunities for cooperation with other
languages

As I stated in section 2, L3 teachers might find themselves in an isolated
position, especially those who teach an L3 in high school, where there are no
other colleagues teaching the same language. Many foreign languages other
than English are new to students at universities and other institutions, but they
have a lot in common in terms of teaching methods. For example, the pro-
nunciation correction methods common in French can be used in Spanish. On
the contrary, languages that are too similar, like Korean, run the risk of causing
stagnation in the advance of the students, as stated by HAN Eun-Jung of King
Sejong Institute. In general, our discussion showed that most teachers current-
ly find that they have few opportunities to interact with instructors of other
languages. A structural change in the institutions involved, acknowledging the
benefits of interaction and collaboration among pedagogues of different
languages, would be desirable in the future.

5 Elements of the digital transformation that affect multilingualism in
the classroom

Any language teacher knows that digital tools are a great advantage, if used
effectively. For example, they allow for easy one-to-one communication bet-
ween learners and native speakers of the language, wherever they are, and
they allow access to many audio-visual materials available online for free that
are useful in the classroom. However, these tools also pose challenges for

Workshop Report — 113 —



language teachers, who face a new problem for which we have yet to come up
with a compromise solution: the indiscriminate use of machine translation by
the students in their homework. These tools cannot be shunned from the world
and avoided completely; indeed, they should not, since they offer a wealth of
resources that can be used to speed up the learning process. Thus, they should
be incorporated in the learning process in an efficient way that does not end up
creating a situation in which teachers correct the output of these tools, instead
of the real production of their students. At the moment, we are immersed in
that situation, and there is a great deal of confusion about how to address this
problem and how to channel these tools properly. This topic merits an entire
field of research and exploration in search for a sensible coexistence of the
digital tools and the role of a high-quality classroom instruction.

6 Conclusions

It is clear that multilingualism has many benefits for the individual and for
society. Current teachers of L3 in Japan display numerous creative strategies
and show a commendable attitude towards engaging their students and
turning them into multicultural citizens. However, they oftentimes fight
against isolation, lack of training and confidence, and, frankly, against pure
oblivion on the part of education authorities, who insist on indicating that the
teaching of languages other than English should follow blindly the objectives
and content for English, and resist the issuing of specific guidelines for L3
languages. Acknowledging the peculiarities of learning an L3 (knowledge of
other linguistic mechanisms, of language learning strategies, and of cultural
issues) and the cognitive and social benefits that an L3 brings to the student is
necessary in order to foster multilingualism in Japan. Such attitudes by autho-
rities and by the institutions where languages are learned would bring proper
training for teachers and a fruitful environment for interaction between the
teaching methods of different languages.
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Workshop Report

Multilingualism and Research

CHEN Jing (OTANI Hitomi)

The number of foreign residents in Japan has been increasing annually
with the advancement of globalisation and now exceeds 2.88 million. The
presence of foreigners in Japanese society is gradually becoming more
commonplace, and as a result, the language environment has changed.
Japan, which had previously been described as having a “strong mono-
lingual and monocultural orientation”, now needs to keep pace with glob-
alisation by developing a new language policy that promotes the develop-
ment of a multilingual society. However, the current state of multilingualism
research shows that despite the growing interest in multilingualism in
Japanese society, it still lags behind the rest of the world. Against this
background, the International Symposium on Research in Foreign Language
Teaching and Learning Research with the theme “What are the benefits of
learning multiple languages?” was held online, after being organised by the
Goethe-Institut Tokyo and the German Academic Exchange Service (DAAD) and
co-organized by the Confucius Institute at |. F. Oberlin University, the Institut
frangais du Japon, the French Embassy, the Instituto Cervantes Tokio, and the
Korean Cultural Center. The second day of the symposium included a sub-
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session on “Multilingualism and Research” in which 14 researchers and
educators from the five language categories (German, Chinese, Korean,
Spanish, and French), as well as a moderator and language assistants,
engaged in relevant discussions. The purpose of this report is to summarise
the processes and outcomes of this discussion.

Based on the results of the discussion, I summarised the current obstacles to
the promotion of multilingualism in Japanese society and identified possibili-
ties for developing it further in the future. 1. In terms of political factors affec-
ting multilingualism, government support has lagged behind, which is one of
the reasons for the delay in promoting multilingualism in Japanese society;
however, since the Japanese government started supporting it in 2017, it can be
said that the possibility of promoting multilingualism in the future has incre-
ased. 2. In terms of the economic factors affecting multilingualism, the lack of
self-motivation and learners’ initiative is the main obstacle of multilingualism.
The adoption of forms that stimulate both extrinsic and intrinsic usefulness,
and that match learners’ interests with practical interests, is one way to over-
come motivational barriers. 3. The social factors of multilingualism that were
identified by participants included the fact that Japan, which has always been
regarded as a non-immigrant and mono-ethnic country, does not have a “mul-
tilingual” environment of its own, making it more difficult to promote mul-
tilingualism in Japan than in immigrant countries and other ethnic countries.
However, this should improve as globalisation progresses, and the social en-
vironment gradually becomes a multilingual one. 4. In terms of technical fac-
tors, participants also pointed out that, in addition to the need to develop mul-
tilingual-related teaching materials, multilingualism-related testing indicators,
such as the Common Test for Foreign Languages other than English, are still
incomplete. In addition, there are also technical issues online, such as the low
accuracy of translation websites and the development and harmonisation of
online learning websites, which ought to be resolved in order to continue
promoting multilingualism.
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Does anyone here have a problem with reading and/or writing Japanese? If
s0, please do not hesitate to write in a language that is comfortable for you.
We all have plurilingual competencies and very luckily also machine trans-
lation tools such as Google Translation or DeepL. (—#Bi&%)
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— 15:00-15:05 Sakai, Opening Remarks
— 15:05-15:20 Sakai

— 15:20-15:35 Nakagawa

— 15:35-15:55 Kakihara

— 15:55-16:15 Nishizawa

— 16:15-16:35 Discussion
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Workshop-Bericht
Mehrsprachigkeit und Gesellschaft

SAKAI Kazumi

In diesem Artikel wird dargestellt, wie in der Arbeitsgruppe ,,Multilingual-
ism and Society” im Rahmen des Symposiums ,What are the benefits of learn-
ing multiple languages?” gearbeitet wurde und welche Ergebnisse daraus
resultierten.

Das Thema ,Multilingualism and Society” ist umfangreich und nicht un-
bedingt klar definierbar. Verschiedene Herangehensweisen je nach den Wiin-
schen der Diskutant*innen waren denkbar. In der ersten Phase der Gruppenar-
beit war noch nicht klar, dass die Teilnehmenden mit sehr unterschiedlichen
Interessen und Auffassungen zusammengekommen waren.

Das einzige Gemeinsame war, dass alle den japanischen Fremdsprachen-
unterricht der heutigen gesellschaftlichen Situation gemafs verbessern wollen.

Wahrend der Diskussion wurde der Begriff , multilingualism” nicht extra
definiert, wie der GeR des Europarates es in Abgrenzung zu ,plurilingualism*
getan hat. Er wurde in der Gruppe im weitesten Sinne der Definition ge-
braucht.

Die Gruppe bestand aus acht Teilnehmenden: zwei aus dem spanischen,
fiinf aus dem deutschen und einem aus dem Kontext des franzosischen
Sprachunterrichts. Unter ihnen gab es zwei deutsche Muttersprachler*innen,
die anderen sprachen Japanisch als Muttersprache.

Waiéhrend der Arbeit wurden nicht nur Japanisch und Englisch, die beiden
offiziellen Sprachen des Symposiums verwendet, sondern es wurde auch vom
Leichten Japanisch Gebrauch gemacht, um den Teilnehmenden mit Deutsch
als Muttersprache das Verstiandnis zu erleichtern. Wenn nétig, wurde auch
Deutsch gesprochen und geschrieben. Wir waren davon ausgegangen, dass
man in einer angenehmen Atmosphére — auch im sprachlichen Sinne — arbeiten
sollte. Die Kommunikation unter den Teilnehmenden war dadurch hervorra-
gend.

Die Diskussion fing am 12. Oktober 2020 auf der Lernplattform Moodle mit
einer einfithrenden Selbstvorstellung an. Es wurden Meinungen zum Thema
der Gruppe geduflert und es fand eine erste Auseinandersetzung mit den un-
terschiedlichen Standpunkten statt. Erfolgreich konnten zahlreiche wichtige
Punkte gesammelt werden, die aber aus zeitlichen Griinden nicht alle detail-
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liert weiter behandelt werden konnten. Ein Teil davon wurde am 1. November
beim Live-Workshop erneut thematisiert und diskutiert.
In der Workshop-Phase vom 1. November sah der Ablauf wie folgt aus:

— 15:00-15:05 Sakai, Deutsch, Einfithrung
— 15:05-15:20 Sakai, Deutsch

— 15:20-15:35 Nakagawa, Deutsch

— 15:35-15:55 Kakihara, Spanisch

— 15:55-16:15 Nishizawa, Franzosisch

— 16:15-16:35 Diskussion

SAKAI Kazumi gab einen Uberblick iiber die heutige japanische Gesell-
schaft, die immer multikultureller und multilingualer wird. Es wurde dabei
betont, dass es sich nicht unbedingt um eine Anglisierung handelt.

NAKAGAWA Shinji hob hervor, dass es unentbehrlich ist, dass die Spra-
chrechte nicht nur der Minoritdten in Japan, die seit jeher hier zusammen mit
der Mehrheit wohnen, sondern auch der Neuankémmlinge beachtet werden,
und dass fiir ein friedliches Zusammenleben Mafinahmen ergriffen werden
sollen.

KAKIHARA Takeshi erérterte Entscheidungsmotivationen der Studieren-
den bei der Wahl einer zweiten Fremdsprache. Er war der Meinung, dass man
die Entscheidung nicht basierend auf dem Argument einer grofien Anzahl
muttersprachlicher Sprecher*innen einer Sprache treffen sollte. Es ist sehr von
Belang, dass man gerade im Unterricht einer , groflen Sprache” wie Spanisch
den Studierenden die Vielfdltigkeit der Sprachen und die Existenz von Mi-
noritdten ins Bewusstsein ruft.

NISHIZAWA Fumiaki erkldrte, wie Sprachpriifungen wie das , Diplome
d'Aptitude Pratique au Francgais” oder ,Furansu-go Kentei” zum Sprachunter-
richt beigetragen haben, und er berichtete tiber die aktuell schwierige Situation
dieser Priifungsformate in der Zeit der Corona-Pandemie.

Im Anschluss an die oben genannten Vortrage wurde rege diskutiert. Als
Ergebnis wurden nach dem von den Organisator*innen gegebenen Muster fol-
gende Punkte im Plenum berichtet.

1) Mit Blick auf das Thema ,,Multilingualism and Society” sind die drei wich-
tigsten Potenziale:

e Toleranz fordern
¢ Mediationsbewusstheit fordern

¢ Bewusstheit des Daseins von vielen Sprachen in der japanischen Gesell-
schaft fordern, Mafsnahmen zur Foérderung von Erbesprachen treffen
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2) Die hochsten Hiirden sind:

* Zu starke Verbindung zwischen dem schulischen Sprachunterricht und
den Sprachpriifungen (Kentei-shiken) (Sie kann zu einem Lernen fiir
Priifungen fiihren.)

¢ Mangel der Lernmotivation im obligatorischen Sprachunterricht

* Englisch als sogenannte Lingua franca (Illusion, dass man auch andere
Kulturen als die des englischen Sprachraumes durch Englisch erlernen
konnte)

3) Aspekte, die als gemeinsame Basis fiir eine Zusammenarbeit mit anderen
Sprachen fungieren sollen, sind:
¢ Gute Beziehungen zu und Teilen von Informationen mit Vertreter*innen
des Englischen als Fremdsprache
¢ Forderung der anderen Sprachen aufler Englisch an der Universitat
e Zusammenarbeit mit der Wirtschaft, verschiedenen Stakeholdern in der
Gesellschaft, und Lobby-Arbeit

4) Elemente der digitalen Transformation als relevante einflussreiche Fakto-
ren fiir , multilingualism” sind:
* Nutzung maschineller Ubersetzungen und Leichter Sprachen als deren
Ausgangsbasis
¢ Sprachiibergreifendes und schulart- und jahrgangsstufeniibergreifen-
des Lernen durch virtuellen Austausch

Gerade im heutigen Japan, wo Hassreden eine alltdgliche Erscheinung ge-
worden sind, ist es essenziell, dass verschiedene Mitglieder der japanischen
Gesellschaft mit unterschiedlichen Hintergriinden, ob kulturell, sprachlich, re-
ligios, ohne Hindernisse zusammenleben konnen. Dafiir sind die oben
genannten Begriffe von Toleranz und Mediation unentbehrlich. Der Sprachun-
terricht kann und soll in dieser Hinsicht einen groflen Beitrag leisten.
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Abschlielende Podiumsdiskussion:
Was sind die Vorteile des Lernens mehrerer Sprachen?

OHTA Tatsuya

An der abschliefenden Podiumsdiskussion am zweiten Tag, moderiert
durch den Verfasser dieses Beitrags, nahm neben den fiinf Workshop-Lei-
ter*innen auch der Direktor des Biiros fiir die Forderung von Fremdsprachen-
unterricht in der Primar- und Sekundarstufe des Ministeriums fiir Bildung,
Kultur, Sport, Wissenschaft und Technologie (MEXT), ONO Keniji, teil.

Zuerst wurde durch die fiinf Workshop-Leiter*innen vom Ablauf und
von den Diskussionsergebnissen des jeweiligen Workshops berichtet. Im
Folgenden seien nur die Namen der Workshop-Leiter*innen und die Titel
der Workshops wiedergegeben. Die Angaben in Klammern hinter den
Namen stellen die Sprache dar, die die jeweiligen Vortragenden in ihrer
Forschung, didaktischen Tatigkeit bzw. ihrem Arbeitsleben benutzen und
vertreten.

UENO Fuyo (Franzosisch): Mehrsprachigkeit und personliche Entwicklung

Montserrat SANZ (Spanisch): Mehrsprachigkeit und Klassenraum

NAKAGAWA Masaomi (Koreanisch): Mehrsprachigkeit und Curriculum-
planung

OTANI Hitomi (Chinesisch): Mehrsprachigkeit und Forschung

SAKAI Kazumi (Deutsch): Mehrsprachigkeit und Gesellschaft

Im Anschluss an die Berichte wurden die vorgetragenen Ergebnisse von
den Podiumsteilnehmenden kommentiert und diskutiert. In dieser Phase wur-
den u. a. folgende Punkte hervorgehoben:

* Esist auflerordentlich wichtig, dass nicht-muttersprachliche Lehrende die
Fertigkeit Sprechen im Unterricht trainieren, weil sie den Lernenden als role
models dienen konnen.

* Die oftmals vorherrschende Annahme, Englischkenntnisse wiirden im ja-
panischen Kontext ausreichen, ist eine Illusion. Es sollten sprachiibergrei-
fend Mafinahmen ergriffen werden, um dieser entgegenzuwirken.

¢ Die Anzahl der Kinder, die Unterstiitzung im Bereich der Forderung der
japanischen Sprachkompetenz benétigen, nimmt zu — auch unter den
Kindern mit japanischer Staatsangehorigkeit.
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Eine intensivere Zusammenarbeit zwischen Fremdsprachenlehrenden an
Grundschulen, Mittelschulen, Oberschulen und Universitiaten wird drin-
gend gefordert.

Nach dem Meinungsaustausch wurden aus dem Publikum eingereichte

Fragen vorgestellt und beantwortet. In diesem Teil wurde u. a. Folgendes er-

wahnt:

In den allgemeinen Curriculum-Richtlinien (gakushii shido yoryo) des MEXT
ist nicht von , Englisch”, sondern von , Fremdsprachen” die Rede. Das
MEXT mochte explizit Oberschulen unterstiitzen, die Unterricht von
Fremdsprachen aufier Englisch in ihrem Curriculum anbieten wollen.

Es gibt schon erfolgreiche Beispiele fiir Kooperationsprojekte zwischen
Lehrenden von Fremdsprachen und von Sozialwissenschaften.
Studierenden und Schiiler*innen aufzuzeigen, welche beruflichen Perspek-
tiven sich einem durch fremdsprachliche Kompetenzen eréffnen, wird ih-
nen dabei helfen, sich konkrete Vorstellungen von ihrem zukiinftigen Be-
rufsweg zu machen.

Am Ende der Podiumsdiskussion wurde noch einmal betont, dass das Ler-

nen und Lehren mehrerer Sprachen nicht nur die personliche Entwicklung for-

dert, sondern auch dem Desiderat von Vielfalt in der Gesellschaft zutraglich ist

sowie zur Schaffung neuer Werte fiihrt. Lehrende und Forschende verschiede-

ner Fremdsprachen sollten in Zukunft zur Erreichung dieses gemeinsamen

Ziels noch enger miteinander kooperieren.
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The Impact of Learning Foreign Languages

Interview with KAWASHIMA Eiji,
Japan National Soccer Player

KUMEKAWA Mario

KAWASHIMA Eiji, a member of Japan's national soccer team, is known as
a “language master” who speaks many languages, including Italian, Spanish,
Dutch, French, and English. At the symposium, KUMEKAWA Mario, who spe-
cialises in soccer literature, interviewed Kawashima about the key points of
language learning.

Kawashima started learning languages when he was a little boy. One of the
reasons was that, from watching movies in English, he thought it was cool to
speak foreign languages. But the biggest trigger was when he went to Italy to
play soccer at age 18; at that time, he wanted to communicate more deeply with
his coaches and teammates, and that was the biggest reason for him to start
studying other languages seriously. He started to study Italian and English at
the same time. Kawashima, who had loved traveling since he was young, felt
joy whenever communicating with people from other countries. In that sense,
he thought that if he could speak English, he would be able to talk to the people
when he went to various countries, and if he could speak Italian, he would be
able to talk to the persons around him on the playground.

“I can be quite easily bored,” said Kawashima. Even if he decided to study
English or Italian, he could not continue to do so every day. So, he studied,
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shifting his mind to a different language every day. Then he moved to Belgium
when he was 27 years old. Belgium is a multilingual country, with people
speaking English, Dutch, French, and Italian. He said he was lucky to have the
opportunity to use the language he had studied there. Kawashima went to
school to study Italian and English but studied Spanish and Portuguese basi-
cally by reading books. He once travelled to Panama for about a week; about a
month prior, he had read all the Spanish books he could find. It was really a
basic introduction to Spanish. When he went to visit his Panamanian friend, he
carried the book with him throughout the trip, learning from it, and from ac-
tually using the language.

As for French, he initially gave up learning the language from books. The
French language is so difficult to pronounce, and words are often connected.
He did not even know how to read it, so he did not understand it at all when
he first studied it in books. After he went to a club in Belgium, he had to study
it all over again with the help of a teacher and an app. Spanish, Portuguese, and
Italian were not as difficult to pronounce as French and English, he said. Lis-
tening comprehension is also not that difficult if you know the words properly,
that is, in terms of pronunciation. Grammar is another challenge.
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CHUNG Hyeon-Hee

CHUNG Hyeon-Hee was born in Seoul and graduated from the Department
of Social Education, Inha University, and from the Department of Korean and
Japanese, Cyber Hankuk University of Foreign Studies.

She has completed a course in training Korean tutors for foreign students at
Korea University, and is currently enrolled in the Graduate School of Global
Korean, Kyung Hee Cyber University.

She got a secondary school teacher (Social Studies) licence issued by the
Ministry of Education and a Korean language teacher licence issued by the
Ministry of Culture, Sports and Tourism of the Korean Government, in addi-
tion to a special Korean teaching licence issued by the Tokyo Metropolitan
Board of Education.

She holds the position of a Korean language instructor at the Korean Cul-

tural Center and a part-time lecturer of Korean at Kanagawa Prefectural High
School, Yokohama So6go High School.
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KOMATSU Sachiko

KOMATSU Sachiko is a professor in the Faculty of Core Research Humanities
Division, Ochanomizu University, and vice president of the Japanese Society
for French Teaching. She also holds the position of Secretary-General of the
Asia-Pacific Commission for International Federation of French Teachers. She
specializes in language and culture teaching, francophone studies, language
culture, and identity education in French-speaking Canada.
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KUMEKAWA Mario

Born in Tochigi Prefecture in 1962, KUMEKAWA Mario graduated from the Fac-
ulty of Letters of Keio University. Having worked as a reporter for the magazine
“World Boxing” and a full-time lecturer at Sophia University, he is currently a
professor at Keio University’s Faculty of Letters and vice president of the Keio
University Art Center. He specializes in modern and contemporary German lit-
erature, philosophy of language, history of sports, and popular culture.
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B AR & A/ Minority Language Revitalization (Sangensha 2017), Mul-
tilingualism: a Short Introduction. (Oxford University Press, 2017), A Handbook of
Place Names in Japan: their history and significance (Renaissance 2021), Metroeth-
nicity, Naming and Mocknolect: New horizons in Japanese sociolinguistics (John
Benjamins 2021). 427 A7 4 —R K¥E h « 72 h=— - JL v Senior
Academic Member (% EWIFER) , AASHEFE2H. AASHAFEROAIN
SH. ZOMOFEB & LTI, ABC, J-Waved X UBBC TE ik ICBIT 27D
ARAT =S —EHDI.

7’07 1« —)L Profiles — 169 —



John C. MAHER

John C. MAHER is emeritus professor of Linguistics, International Christian Uni-
versity, Tokyo. He was lecturer in Japanese at the University of Edinburgh and
senior academic member at St Antony's College, Oxford. He has written over 100
articles and ten books on the subject of multilingualism and language. His latest
books are Multilingualism: A Very Short Introduction: Oxford University Press
(2017), Revitalizing Minority Languages (Sangensha 2018), A Handbook of Place
Names in Japan: their history and significance (Renaissance 2021), Metroethnicity,
Naming and Mocknolect: New horizons in Japanese sociolinguistics (John Benjamins
2021) and Languages and Communities in Japan (Oxford University Press 2021).

—a)b e v T A

i, 4/@7w/k$ﬁ%*§§& N AR iz, fwﬁ%~w
U7 I —SmBEWRNMOEET %W% 7. E- D HMERIL, B F
BB SMEEE - B ESEETYH, 25 T T a—T, 7474/7 =
FEHCE - %“ﬁn Téa%%ﬁﬁn& T RFEELENL, 70— %
VRE TSR - AMERE L LTOR A VRl O#EFE (2012-20194F) ,

ﬁ%ﬁw/ﬁifa%ﬁﬁﬁnkivﬂl LLTORAVE J@@ﬁ%
(2009-20124F) % JHE{TE.

Nicole MARX

Prof. Dr. Nicole MARX is full professor of German as a Second Language at the
University of Cologne, Germany, and chair of the Department of Language and
Learning at the Mercator Institute for Literacy and Language Education. Her
research focuses on second, foreign and tertiary language learning, multilin-
gual teaching and learning approaches, writing and quantitative empirical
methods in language teaching and learning research. Before joining the Uni-
versity of Cologne, she was full professor for German as a Second and Foreign
Language at the University of Bremen (2012-2019), and associate professor for
Language Teaching Research and German as a Foreign Language at the Uni-
versity of Paderborn (2009-2012).
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NAKAGAWA Masaomi

NAKAGAWA Masaomi taught Japanese at the Ewha Womans University Lan-
guage Center and the Department of Liberal Arts and Science, Hongik Univer-
sity, in South Korea. He also taught Korean to overseas students and trained
Korean language teachers at the Educational Center for Korean as a Foreign
Language, Pai Chai University. After returning to Japan, he worked as a visit-
ing researcher at Mejiro University and then took up a post at Josai Internation-
al University in 2018. His specialities are language education in general and
Korean language education in particular, for which he can design the relevant
curricula and assessments. Furthermore, he has researched and developed lan-
guage learning models that take a sociocultural approach to education, linking
the classroom to the larger society. Currently, he is engaged in a Japanese, Chi-
nese, and Korean language teaching project as well as research on inclusion in
language education.
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NISHIYAMA Noriyuki

NISHIYAMA Noriyuki is a professor at the Department of Foreign Language
Education, Graduate School of Human and Environmental Studies, Kyoto Uni-
versity. His current research interests include the history of French language
education in Japan, the correlation between French colonialism and language
diffusion, common language education with a view to the multicultural inte-
gration of migrants and host populations, the challenges and prospects of mul-
tilingualism in Europe, and the goals and objectives of foreign language edu-
cation.
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OHTA Tatsuya

OHTA Tatsuya is a professor of German as a Foreign Language at Nanzan Uni-
versity, Nagoya. He studied German Literature at Keio University and the Uni-
versity of Siegen, as well as German Literature and German as a Foreign Lan-
guage at the University of Munich. He holds a PhD from Martin Luther Uni-
versity of Halle-Wittenberg for a thesis on the effectiveness of written correc-
tive feedback. After serving as an associate professor at Keio University, he has
been a tenured professor at Nanzan University since 2015. He is currently the
director of the Center for European Studies at Nanzan University as well as the
president of the Association of German Teachers in Japan. He has been the
author and presenter of NHK Radio German courses and supervisor of the
NHK TV German Program. Amongst his most recent publications is the book
“New Express German” (Hakusuisha Publishing).
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OHTANI Hitomi

OHTANI Hitomi (CHEN Jing) graduated from the International Exchange De-
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