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GLOSSARY

Languages are an integral part of our lives and our
identities. They shape our interactions with others and
the way we perceive our surroundings. Multilingual
individuals see the world through multiple lenses

as their different languages shape their perception.
An individual may speak another language at home
from the dominant language in the country they

live in. Various terms exist to describe this. If we take
the example of a child speaking a different language
at school than the language spoken at home, some
might refer to the latter as the mother tongue or

the family language. However, these terms cannot
necessarily be used synonymously. There are different
nuances to them, for example in context of use or
level of knowledge. For instance, someone may have
acquired a language that we could refer to as their
first language.

One might choose to use the term mother tongue

in this situation. First language refers only to the
language initially acquired. Mother tongue, however,
can suggest fluency or identity, but this may not be
the case. Therefore, it is important to be aware of the
implications of the terms used.

In this handbook, we employ different terms according
to the various situations in the different countries
represented in our pilot project. The usage of different
terms depends on the socio-political context in the
three different countries. While heritage language
teaching (HLT) is institutionalised through laws in
countries like Sweden, it depends fully on associations
in countries like the Netherlands. Thus, different
associations and stakeholders may employ differing
terms. When reading the handbook, it is important

to keep these differences in mind. To facilitate
comprehension and avoid confusion, we have added
the following glossary of terms used in the context

of heritage language teaching. Please note that

the academic debates about these terms and their
definitions are ongoing.
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Community language is a language spoken by a
specific linguistic or cultural community within a larger
society, often maintained through social networks,
cultural practices, and community institutions. It may
differ from the dominant societal language and is
typically used in community interactions and cultural
events.

Dominant language is the language most widely
used in society and is typically associated with official
functions, education, and public life. Synonymous

to majority language, official language, national
language, host language, institutional language.

First language (L1)' refers to the first language
acquired by an individual and is considered a
transparent term because it clearly indicates
chronological order in language acquisition. Since not
all individuals acquire only one language from birth,
the term can also be used in the plural to describe
simultaneous acquisition of two or more languages
without hierarchical distinctions. A second language
(L2) is a language spoken in addition to the first
language.

Family language’ refers to the language(s) used within
a family, often different from the surrounding societal
language(s). Unlike heritage language, it emphasises
the family’s entire linguistic repertoire, including mixed
forms, rather than origin or acquisition sequence.

Heritage language (HL)' is a language primarily
learned at home that is not the dominant societal
language in the country of residence. It is often
associated with assumed origin and identity, though
actual language use may differ from national or
official languages.

Heritage language education (HLE) is an educational
approach focused on teaching and maintaining a
language that learners have a familial or cultural
connection to, but which is not the dominant societal
language. It aims to develop linguistic proficiency,
cultural knowledge, and identity in heritage speakers,
often addressing gaps caused by limited exposure or
informal acquisition at home. It is also known as home
language education (HoLE).
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Heritage language teaching (HLT) is the practical
implementation of teaching in the heritage language,
also known as home language teaching.

Home language is the language primarily spoken
within the family or household, regardless of whether
it is the majority language. It often serves as the
medium for early communication and cultural
transmission at home.

Language of schooling is a language used as the
medium of instruction in formal education.

Minority language is a language spoken by a smaller
group within a society, often lacking official status.

Mother tongue (MT)' is a commonly used term for
the first language acquired by an individual, though
its meaning can vary: it may refer to the language of
identification, the language mastered best, or the one
used most frequently. It is often linked to cultural and
identity discourses.

Mother tongue education (MTE) is similar in definition
to heritage language education.

Multilingualism is the ability to use two or more
languages proficiently.

The picture was taking during a Somali lesson from one of our project
teachers Magan Tahir.He teaches Somali has heritage language in the
Netherlands, at ISK Piter Je lles in Leeuwarden.

Picture taken by: Abbas Nashab
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FOREWORD

Imagine a classroom where every child’s voice matters
— not only in the language of the country they live in,
but also in the language of their home, their family,
and their identity. For many pupils across Europe,

this is not yet a reality. Heritage languages often
remain invisible in school systems, even though they
are a vital part of children's cultural and cognitive
development. Your Language Counts! was born from
the belief that these languages are not obstacles but
bridges — bridges to inclusion, academic success, and
a richer, more diverse society.

Recognizing and valuing learners’ linguistic
backgrounds is more than cultural affirmation — it
is a pedagogical necessity in an era of mobility and
multilingualism. Schools that embrace this diversity
foster equity, belonging, and educational success for
all.

This handbook is the result of a collaboration of
eight European partners in the Erasmus+ project
“Your Language Counts! All languages matter in a
multilingual society, starting in school.” It brings
together experiences from educators, researchers,
school leaders, and community stakeholders who
share a common vision: that heritage languages
are not peripheral, but central to the identities and
educational journeys of countless learners.

Within this guide, you will find practical insights,
frameworks, and examples from different European
contexts, as well as strategies for engaging pupils,
teachers, and families in this process. It addresses
both opportunities and challenges and provides tools
to help institutions move from policy to practice.

We hope these pages inspire you to take action, to
experiment, and to collaborate. Whether you are a
teacher looking for classroom ideas, a school leader
shaping policy, or an advocate for linguistic diversity,
this handbook is for you. Let it spark conversations,
challenge assumptions, and open doors for every child
whose home language deserves to be heard.
Welcome to Your Language Counts! and thank you for
joining us on this multilingual journey.

The project team of Your Language Counts!
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ABOUT THIS HANDBOOK

This handbook provides an overview of the project Your
Language Counts!, presenting its objectives, structure
and activities from different perspectives. The project
Your Language Counts! promotes heritage language
education (HLE) in secondary schools to support
pupils’ academic success and foster the development
of their multilingual identity. It also aims to strengthen
teacher competencies and expand HLE practices
across EU countries by developing and sharing best
practices that encourage linguistic diversity.

The introduction outlines the background of the
project, the project design, goals, and timeline.
Chapter 2 briefly discusses the role of heritage
languages and HLE in Europe and examines the
specific situation in the three participating countries.
Sweden and Finland were selected because HLE

is integrated into their formal education systems,
whereas in the Netherlands, HLE is not part of the
official curriculum.

A key component of the project was the pilot plan,
accompanied by monthly teacher meetings designed
to foster a broader didactic approach to HLE. Chapter
3 presents the content and activities developed within
the pilot plan by the 18 participating teachers.

Another major element was the ongoing evaluation,
conducted by an external partner outside Sweden,
Finland, and the Netherlands to ensure impartiality.
This evaluation included two rounds of interviews

with teachers and surveys with pupils about their
experiences with HLE. Details of the evaluation process
and its findings are presented in chapter 4.

YOUR LANGUAGE COUNTS!

Across the three countries, various activities were
implemented to raise awareness of HLE. Examples
of different dissemination and community activities
carried out during the project are presented in
chapter 5.

The final chapter provides an insight in the roadmap
and presents recommendations derived from the
project and outlines future steps to further strengthen
heritage education in European contexts.

All references cited in this work are collected in a
single reference list at the end of the document. In the
appendix of this handbook, readers can find additional
material, including sample teaching resources in

the six project languages (Arabic, Persian, Russian,
Somali, Turkish and Ukrainian) as well as information
and advisory materials on the HLE developed in this
project.

The handbook is intended as a practical resource for
teachers, educators, policymakers and stakeholders
committed to promoting heritage language education
and fostering multilingualism across Europe.
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1 THE PROJECT
YOUR LANGUAGE COUNTS!

Authors: Sabine Brachmann-Bosse & Elisabeth C. Schmidt

1.1 Background of the project

The Your Language Counts! project, initiated by the
Goethe-Institut Sweden, is dedicated to promoting
heritage language education (HLE), thereby fostering
linguistic diversity. By emphasising the importance

of heritage languages, this project seeks to create

a supportive platform where different linguistic
communities can share resources for the nurturing
and development of their unique linguistic and
cultural heritage.

Mother tongues play an important role in the
development of a child’s language, identity,
personality and thinking.

As a result of increased transnational migration,
children in many European countries speak languages
in addition to the majority language(s) of the country
they live and go to school in. For the children of
families who have recently migrated, this means being
confronted with the situation of integrating into a new
school system with a new language in the destination
country. Children born into multilingual families in
the country may have varying levels of competence

in both the language(s) they speak at home and the
language(s) used in schools. Being multilingual is
regarded positively by school. Indeed, the Council of
Europe promotes plurilingual competence among

all European citizens. However, for children who
already speak other languages than the majority
language when they start school, there can be other,
more negative effects. The languages that children
already speak are seldom drawn upon as resources
for learning in the new school context, nor offered

as language subjects. This can lead to challenges in
learning subject matter (in a new language, for recent
migrants) or feelings of alienation (‘otherness’) and
isolation.

Long-term studies show that promoting the mother-
tongue skills of multilingual pupils, by offering
language classes for that language in school, facilitates
learning a new language and increases integration
success overall.

Since the 1970s, in Sweden and Finland, mother
tongue education (MTE) has been offered in schools
for pupils who do not have Swedish or Finnish as

their mother tongue. Experience indicates that MTE
contributes positively to integration. At the same time,
organisational challenges have arisen in relation to
curricula, teaching staff, and timetables. In many other
European countries, including the Netherlands', HLE
does not yet exist in formal education systems, or only
marginally.

The initiative was conceived in response to the
growing need for well-organized mother tongue
teaching in formal education in Europe, taking the
Swedish system as a role model and trying to transfer
it to the Dutch and Finnish contexts.

1.2 Partners

The Your Language Counts! project is supported by a
diverse group of partners, each contributing unique
expertise and resources to achieve the project's goals.
These partners include:

*  Goethe-Institut Sweden: A global cultural
institution promoting the German
language and fostering international
cultural cooperation. The Goethe-Institut
leads the project, providing strategic
direction and resources.

+ ELIX - Conservation Volunteers Greece:
A non-governmental organisation, based
in Athens, focused on voluntary service
and education. ELIX promotes personal
development through active participation
in social service, environmental protection,
and cultural heritage conservation.

+ Enheten for flersprakighet (EFF): The Unit
for multilingualism in Uppsala, Sweden,
coordinates and delivers mother tongue
education (MTE) in accordance with the
Swedish Education Act. EFF supports
the project by providing expertise in
multilingual education.

+ Familia ry: An advocacy group in
Helsinki, Finland, dedicated to promoting
multilingualism and supporting
multilingual families. Familia works closely
with communities to advocate for mother
tongue education and cultural integration.

1 Mother Tongue Education (OALT) was a part of formal education between 1998-2004. (Turkenburg 2001)

YOUR LANGUAGE COUNTS!
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+ Oman Aidinkielen Opettajat ry (OAO):
The Finnish Association of Heritage
Language Teachers, which supports
heritage language educators by providing
resources, training, and a collaborative
network.

+ Stichting Taal naar Keuze (TnK): The
Dutch foundation based in Amsterdam
that offers to secondary schools the
formally approved examination languages,
including specific home languages. TnK
collaborates with qualified language
experts to develop educational content
and provide guidance both in schools and
online.

+ Universitat Duisburg-Essen (UDE): A
leading research university in Germany
that contributes academic expertise
and research support to the project.

UDE focuses on developing effective
heritage language education models and
strategies.

+ Uppsala University: A prestigious
university in Sweden that plays a key role
in the project by developing and testing
educational activities. Uppsala University
also contributes to the continuous
evaluation and dissemination of the
project's outcomes.

Teachers from the Netherlands visiting their Swedish colleagues in
Uppsala in front of the EFF (Enheten for Flersprakighet) building.

YOUR LANGUAGE COUNTS!

1.3 Aims of the project

The primary aims of Your Language Counts! are to:

Foster heritage language education in secondary
schools: Promote the teaching and learning of
heritage languages in secondary schools to enhance
pupils’ academic achievement and cultural identity.

Support heritage language teachers: Provide a YLC
Teacher Network for heritage language teachers

to exchange experiences, share resources, and
collaborate on best practices.

Promote HLE in other EU Countries: Raise
awareness and encourage the adoption of heritage
language education practices across other EU
countries, promoting linguistic diversity and cultural
understanding throughout the region.

These aims are designed to create a supportive
and inclusive educational environment that values
linguistic diversity and cultural understanding.
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1.4 The project’'s timeline

During a three day “Boot Camp” in January 2024

to start off the project in person, the project

team formed four working groups to prepare the
foundation for the project. Their work led to the
development of the pilot plan, which built directly on
the outcomes of these groups. The pilot plan then
served as the basis for collaboration with teachers
during the implementation phase.

The Opening Event in March 2024 introduced the
project to the public. It informed about the project’s
goals and opened a discourse about the importance of
heritage language education in Europe.

In parallel with the conceptual work in the working
groups, the project team agreed to launch a pilot
initiative in the three countries — Sweden, Finland and
the Netherlands — focusing on six

heritage languages: Arabic, Farsi, Russian, Somali,
Turkish and Ukrainian. These languages are widely
spoken in the participating countries and serve as
representative examples of heritage languages in
general.

The next step was to identify municipalities and
schools that already offer heritage language teaching
or expressed interest in introducing it. This process led

lllustration/Table for 1.4
Project timeline

5

PROJECT MONTHS 0

Project start & bootcamp
- | |

Opening event

Concept phase

Pilot phase
P (Arabic, Farsi, Russian, Somali, Turkish, Ukrainian)

Ongoing evaluation
Dissemination & networking

Closing event
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10

Kick-off with a workshop and all partners. Formation of working groups and development of pilot plan
Introducing the project’s goals and raising awareness of heritage language education in Europe
Four groups working on family outreach, teacher training, materials and organisation within schools

Implementation in Sweden, Finland and the Netherlands with 18 teachers for 6 heritage languages

‘ m

Collection and analysis (teacher interviews, learner questionnaires, classroom obeservations)

Presentations at conferences. information sessions for educators, integration into Euopean debates

‘ “

Final event presenting results. the handbook. the roadmap and the HLE platform to stakeholders

to the formation of a pilot project group of 18 heritage
language teachers for the six selected languages in
Sweden, Finland and the Netherlands.

The pilot implementation began and continued
throughout the 2024/2025 school year, supported
by ongoing activities and mutual study visits. These
visits enabled partners and participating teachers to
exchange experiences and observe practices in HLE.

At the same time, pre, interim and post evaluations
were carried out through data collection, analysis, and
reporting, ensuring that progress and impact were
continuously monitored.

Based on the pilot and evaluation results, partners
worked together on outcomes, refining and finalizing
the project’s outputs.

In addition, members of the project team participated
in academic conferences and meetings throughout the
project, offered information sessions for interested
educators, and introduced the project and its initial
findings into relevant discourses and debates in
Europe.

Finally, the Your Language Counts! conference brought
everything together by presenting the outcomes,
marking the completion of the project and sharing
results with stakeholders.

15 20

25
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1.5 Working groups —
results/outcomes

The project team, consisting of 18 experts, established
four working groups at the beginning of the project.
During an initial three-month phase, these groups
worked on specific thematic areas. The synthesis of
this work was presented in the pilot plan. The four
working groups are structured around distinct aspects
of the initiative and have produced significant results,
including:

Family outreach

This working group focused on involving families,
especially when parents learn the host language
more slowly than their children and face competing
priorities. The group developed strategies to help
families understand the importance of HLE for their
child's long-term well-being, stimulating enrolment in
HLE classes, and leveraging HL teachers to mediate
between families and formal school administration.
One of the core challenges for HLE is that information
about the importance of HLE is not readily available
in all contexts and parents may not know where

to start. Therefore, the working group shared their
networks and database and discussed potential ways
to reach parents. The usual ways of contacting parents
and caretakers are through the school, immigration
offices, active NGOs in the community, official
websites, social media, and other language-aware
parents.

Teacher training

This working group focused on developing training
suitable for teachers in the project and beyond.

One of the main discussion points was creating a
network through which teachers can connect. The
group talked about establishing an international
Facebook group to create a space for collaboration,
information and exchange. The working group
discussed developing practical cooperations, e.g.,
establishing partner schools and classes, and how
teachers can influence families and communities to
change their attitudes towards HL learning. On a more
subject-based level, the working group discussed how
they could provide a guideline for heritage language
teachers that is not language-based and discussed
connection points in heritage language education.

During the period September 2024 to May 2025, 18
teachers from Sweden, Finland and the Netherlands
worked for the pilot project. A Platform (YLC Teacher

YOUR LANGUAGE COUNTS!

Network) has been developed for these 18 teachers to
upload the materials they created during the project
and share their experiences with the tested activities.
During the project, they met regularly (once a month)
with Simeon Oxley (from EFF) to talk through the pilot
activities, reflect on them and produce new material.
Additionally, the teachers were supported by their
local project partner, i.e. Taal Naar Keuze (TnK) in the
Netherlands, Oman Aidinkielen Opettajat ry (OAO) in
Finland and Enheten for Flersprdkighet (EFF) in Sweden.
The teachers also received the opportunity and
dedicated time to network with their colleagues from
the other countries and deepen their professional
development through workshops provided by the
project.

Teaching material

This working group focused on identifying HL teaching
materials, determining whether they need official
approval, and establishing other forms of quality
control. The 18 teachers in our pilot study have not
only tested activities that have been suggested in the
pilot plan but were also encouraged to create their
own material.

Organisation of HL within schools and
municipalities

The working group investigated whether HL should be
part of the curriculum or an extra-curricular activity,
the optimal timing and location for these classes,
the potential role of digital solutions, the integration
of HLT with other language requirements, tools

to support assessment (such as Central European
Framework of Reference, commonly referred to

as CEFR), integrating part-time HL teachers into

the broader school community, and the role of HL
teachers in providing study guidance in the mother
tongue. The working group collected key challenges
in providing HLE in each country that is part of the
project and formulated a list of prioritised areas for
development.

Page 11 of 82



1.6 Outcomes of the project

The Your Language Counts! project has made a
significant contribution to promoting linguistic
diversity and cultural exchange. Through its various
initiatives, the project has successfully raised
awareness about the importance of developing the
linguistic repertoire of multilingual children and has
provided valuable resources for heritage language
education. Key outcomes of the project include the
development of a comprehensive roadmap to support
heritage language education in schools, a detailed HL
implementation handbook for educators, an interactive
YLC Teacher Network for sharing resources and best
practices, and an evaluation report to assess the
project's impact and guide future efforts.

The roadmap and related dissemination activities aim
to achieve several key results in at least 12 EU Member
States:

+ Educators who offer or seek to offer HLE
will find it easier to identify HL teachers
and teaching materials, involve parents,
and organise HL classes.

+ Educators who have never considered
HLE will be made aware of its importance
and will find invaluable support in the
handbook and YLC teacher network.

YOUR LANGUAGE COUNTS!

Policymakers will be made aware of the
importance of HLE and will find in the
roadmap the necessary information on
regulatory framework conditions.

At the grassroots level, the project
evaluation will provide stakeholders with
the necessary information to lobby their
local school boards to make HLE possible.

Regarding project outputs, the evaluation report will
provide information on several key aspects:

The feasibility of the recommendations
set out in the handbook, particularly those
piloted by schools. It will assess whether
these recommendations can realistically
be implemented given the financial,
organisational, and human resource
constraints typical in secondary schools.

The effectiveness of these
recommendations in mitigating and
overcoming the main challenges to HLT
provision in secondary schools.

The usefulness of the YLC teacher network
of HLE content and practitioners as a
resource to support HLT provision in
schools.
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2 THE ROLE OF HERITAGE
LANGUAGE EDUCATION
(IN EUROPE)

Authors: Dr. Tatjana Atanasoska, Dr. Erkan Glirsoy,
Clarissa Diekmann

2.1 Modern Europe in the context of

migration

European societies have been and are characterised
by migration, and migration to, from and within
Europe is one of the primary driving forces behind the
growing significance of multilingualism. Individuals
with a migration background use the dominant
language(s) of their country of residence and their
heritage languages (Androutsopoulos, 2006; Duff,
2015). As such, multilingualism plays a central role in
understanding both the self-perception and the civic
participation of people living in migration societies in
today's Europe (Bozdag & Karakasoglu, 2024).

From the perspective of a post-migration society,
linguistic diversity in Europe is particularly shaped by
so-called heritage languages (Woerfel et al., 2025). In
urban regions, approximately every other child is born
into a migrant family (Gogolin, 2021). In this context,
heritage languages may also be classified as minority
languages, since they are spoken by ethnolinguistic
communities without official recognition. Often these
languages have low prestige and no formal status
within majority language hierarchies (Benmamoun

et al,, 2010). Yet, in countries with heritage language
education some of these languages can be part of
the formal school system, like in Sweden and Finland
(see below). Still, some minority languages have more
rights than others, and these are the indigenous/
autochthonous minority languages? which are defined
individually by national states (Bohnacker, 2025).

Multilingual families face a range of challenges, one

of the most prominent being the maintenance of

the heritage language (HL). Parents frequently find
themselves navigating the tension between supporting
their children’s acquisition of both the HL and the
majority language (Seving, 2016). While children
typically achieve some level of competence in the
majority language through institutional exposure, the
development of the HL remains far more precarious,

as it requires both consistent and high-quality input,
a responsibility that falls predominantly on the family.
But the possibility of attending HLE can help families
with intergenerational transmission of the heritage
language(s).

Schools in Europe often implicitly or explicitly expect
parents to support their children’s acquisition of

the institutional language(s), which is perceived as
essential for academic success (Bezcioglu-Goktolga

& Yagmur, 2018). Therefore, it is important to be
critically aware of the long-term consequences of
linguistic discrimination that contributes to processes
of language erosion and loss — particularly in relation
to heritage languages (Bong et al., 2025). Even

with this, HLE can work in favour of promoting and
supporting the development in the HL.

Multilingualism is not a ‘new’ problem within public
education, linked exclusively to recent waves of global
migration. European nation-states have historically
been multilingual, and recently this multilingualism
has increased through migration flows. Despite

this reality, the multilingual and migration-related
heterogeneity of contemporary European societies is
still not widely treated as the norm within educational
institutions — by teachers, policymakers, or even
pupils themselves (Rellstab, 2021).

Educational, linguistic, and didactic research has
increasingly argued that heritage languages are of
intrinsic educational value and should be recognized
as legitimate components of the formal curriculum
within post-migrant societies (Woerfel et al., 2025).

2.2 Heritage language education in
Europe

One of the most important instruments for

the preservation and development of linguistic
competences in heritage languages is heritage
language education (HLE). For many years, the
guestion of whether such instruction is meaningful
within educational systems was the subject of
contentious debate in both educational policy and
academic research. In political discourse, it was long
argued that HLE could only be justified if it contributed
directly to the acquisition of the majority language,
such as Swedish in Sweden or German in Germany
and Austria.

2 InSweden there are five recognized minority languages (Finnish, Sami, Mednkieli, Romani and Yiddish). In Finland four minority languages exist
(Sami, Romani, Karelian, Sign Language), three regional languages in the Netherlands (Frisian, Flemish, Sign Language).

YOUR LANGUAGE COUNTS!
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However, this position has since been revised and
refuted by current research (Woerfel et al., 2025).

Although acculturation profiles that integrate both

the dominant and the heritage culture are generally
associated with numerous psychological benefits —
such as enhanced self-esteem, wellbeing, and mental
health (Berry & Sabatier, 2010; Retortillo & Rodriguez,
2010) — the educational context across Europe often
continues to promote assimilationist models. In many
cases, migrant languages are perceived as obstacles to
integration, particularly when they originate from non-
European contexts (Konig et al., 2015; Liu & Evans,
2016; Sadenz-Hernandez et al., 2023). This tendency is
especially pronounced for racialised groups, where
language use becomes entangled with racialized
social constructs and assumptions about the speakers
themselves (Khan & Gallego-Balsa, 2021; Rosa &
Flores, 2017).

Research has demonstrated that HLE can support
the development of literacy skills in both the heritage
language and the dominant language (Ganuza &
Hedman, 2019). Furthermore, language maintenance
is often linked to overall wellbeing. Parents who

are able to transmit their heritage language to

their children are also associated with higher levels
of wellbeing for all family members (De Houwer,
2017; Liu et al., 2009; Tseng & Fuligni, 2000). A lack
of a shared language within families can also have
detrimental effects on family cohesion, emotional
closeness, and communication (Portes & Hao, 1998;
Soehl, 2016). This is an aspect that should also
concern schooling, as the pupil's wellbeing in their
family can foster educational success.

Across many European countries, children participate
in community-based heritage language education
programmes (Gogolin, 2021). However, HLE is not
integrated into the national school system in all
countries. Within the partner countries of our project,
HLE is included in the national system of schooling in
Sweden and Finland, as well as Austria and (in part)
Germany. The Netherlands in our project serves as
one prominent example where heritage language
instruction mostly exists outside the formal education
system, as is the case in France or Italy. In these
countries, HLE is offered by community organisations,
religious institutions, cultural associations, and
Saturday schools, among others. Even though HLE is
formally integrated into some of the European school
systems, it is not treated as a regular school subject.
Instruction typically occurs in the afternoon hours,
curricula do not exist in all countries. Furthermore,
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pupils usually receive very limited instructional time,
often no more than one lesson per week.

Empirical studies have shown that heritage language
proficiency and use can have a positive effect on
pupils’ academic performance (Agirdag & Vanlaar,
2018) without hindering their acquisition or mastery
of the institutional language (Tsai et al., 2012).

Given that multilingual families bear the primary
responsibility for maintaining heritage languages —
particularly in sociopolitical contexts where policy
prioritises institutional language acquisition and use,
which is the case in most European countries — more
attention must be paid to the role of choosing HLE in
supporting heritage language vitality (Hollebeke et al.,
2022).

HLE plays a critical role in supporting the linguistic,
cultural, and identity development of children from
migrant backgrounds. heritage languages, typically
spoken within families, require both effective and
structural support for maintenance. While families
provide everyday usage (Melo-Pfeifer, 2015), HL
teachers are central figures in promoting HL use in
educational institutions, and through these affirming
multilingual identities in and beyond the classroom
(De Angelis, 2011; Menken & Garcia, 2010; Haukas,
2016; Hélot & Laoire, 2011).

2.3 Challenges of heritage language
education

In the context of the education of children, the school
environment plays a crucial role in assigning value and
legitimacy to specific languages (Comellas et al., 2014;
Johnson & Johnson, 2015; Sdenz-Hernadndez et al.,
2021). This, in turn, significantly influences how pupils
negotiate and express their linguistic and cultural
identities (Liu & Evans, 2016).

Findings reveal that HLE continues to occupy a
marginal position within the school system, a
condition that directly shapes the practices and
professional self-understanding of the teachers
involved in this field. This marginality can be
interpreted as symptomatic of broader structural
issues. HLE teachers operate within historically
derived frameworks of devaluation, not only of the so-
called migrant languages but also of the communities
and individuals who speak them (Weichselbaum et al.,
2024).
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At a functional level, heritage language teachers tend
to position themselves as competent professionals
who face considerable challenges within their
institutional contexts. Two major dimensions emerge
from the research as particularly significant for

both their institutional and personal positioning,

as well as for the construction of their professional
identities within a migration pedagogy framework:
marginalisation and uncertainty. These terms
intentionally reference the work of Cinar and Davy
(1998) and resonate with the precarious status of HLE,
as previously described in the literature (Flubacher &
Hagi-Mead, 2024).

Despite their relevance, heritage language teachers
(HLTs) remain an understudied group (see Ansé Ros,
2021; Flubacher & Hagi-Mead, 2024). Nonetheless,
they share a range of systemic challenges. Within
schools, they are often excluded from broader
teaching teams, rarely integrated into the school
family, and frequently not taken seriously as
professional peers. In many cases, they actively

have to resist linguistic discrimination (linguicism) —
particularly when they use the heritage language for
informal communication with their pupils outside
the classroom (Dirim & Pokitsch, 2025; Ayten &
Atanasoska, 2019).

A further structural issue lies in the lack of suitable
teaching materials for many heritage languages.

As a result, teachers are left to develop their own
resources, tailored to learners with diverse needs. HLE
classrooms are often multilevel and multigenerational,
with pupils varying not only in age and proficiency
levels but also in literacy skills — especially in
languages that do not use the Latin alphabet, unlike
the majority languages of Dutch, Swedish, and Finnish.

Although HL teachers are formally employed within
the formal school system in some countries (like
Sweden or Finland), their employment conditions
differ significantly in comparison to teachers of other
subjects. They are often paid less, they are required
to teach across multiple schools, and in many cases,
cannot obtain full-time positions, depending on the
language in question. Moreover, for many languages
there is no HL teacher education programme at
university level. HL teachers typically have studied in
countries where that heritage language holds official
status. Nevertheless, all HLTs are expected to be
competent heritage speakers of the language they
teach. Many of them are first-generation immigrants
to the countries in which they now teach (see
Guldenschuh et al., 2024).
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Another feature that distinguishes HLE from other
school subjects is its peripheral placement in the
school day. In most cases, heritage language classes
are scheduled in the afternoons, once regular
instruction has concluded. While this avoids timetable
conflicts, it also sends a clear signal that HLE is not
integrated into the core of school life (Bohnacker,
2025). Pupils must often remain after school hours
while their peers and teachers have already left the
premises.

Only a small proportion of pupils with heritage
language backgrounds actually attend HLE. For
instance, only 40% of pupils in a German-Turkish
sample and 15% in a German-Russian sample
reported receiving HLE at school (Usanova & Schnoor,
2021). The number drops after compulsory schooling,
which is true even for Sweden, although Sweden has
a higher percentage of children attending HLE than
Germany (55% of all children speaking a heritage
language). The short outlook on statistics reflects the
limited institutional support for heritage languages
within national education systems across Europe. In
most countries, HLE is offered in a limited number of
languages, often aligned with the migration histories
of the respective nation-states. For example, in
Germany, the implementation of HLE can be traced
back to European labour migration policies of the
1970s, particularly in relation to so-called guest
workers (Gogolin, 2021). Similar developments apply
for the Netherlands.

The delegitimisation of professional expertise
among HL teachers has become increasingly evident
in recent studies (Flubacher & Hagi-Mead, 2024).
Similar findings have been observed in research on
multilingual pupils (Dirim, Knappik & Thoma, 2018)
and pre-service teachers (Cushing, 2023). Regardless
of their actual formal qualifications or extensive
teaching experience, HLTs are often perceived as
less competent and less professionally qualified,
reinforcing their marginal status within educational
institutions.

Despite these issues, HL teachers in Finland express
strong identification with their pupils’ linguistic and
cultural backgrounds and see HL education as vital

to future opportunities. Their roles extend beyond
instruction — they are community figures who actively
support diversity, identity, and multilingualism in
educational settings, which is represented also in the
data of this project.
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2.4 The three countries and heritage
language education

2.4.1 Sweden

Authors: Anne Reath Warren and Elisabeth C. Schmidt

Sweden is often cited as a leading example of heritage
language Education (HLE) in Europe due to its long-
standing policy of offering state-funded HLE within
the public school system. Since the Home Language
Reform in 1977, children with a home language other
than Swedish have been entitled by law to receive HLE
as an elective subject (Education Act, 2010). To qualify,
pupils must use the language daily with at least one
caregiver, and there must be at least five pupils
requesting the same language in a municipality, along
with a qualified teacher. The aim has historically been
to foster active bilingualism, with heritage languages
viewed as complementary to the acquisition of
Swedish (Reath Warren, 2017; Ganuza & Hedman,
2019).

HLE, however, remains marginalised in practice.
Instruction is often scheduled outside regular

school hours, lacks guaranteed teaching time, and is
governed by a generic, non-language-specific syllabus
(Skolverket, 2022; Bohnacker, 2025). Since the 1990s,
municipalities determine the amount of HLE offered,
typically providing only 40-60 minutes per week —
far less than for other language subjects (Skolverket,
2008), which leads to uneven implementation. Despite
being part of the national school system, HLE is
symbolically and structurally treated as peripheral
(Salo et al., 2018).

In 2024/25, 29% of pupils (approximately 318 514)
were eligible for HLE in 187 languages; 59% of them
actually participated (Sweden's official statistics,
2025). The most common HLE language is Arabic,
which 48 990 pupils studied (Sweden'’s official
statistics, 2025). Although Swedish law supports HLE
for both immigrant and national minority languages,
implementation challenges persist. Teachers often
lack formal qualifications and teacher education
programmes have been limited or discontinued (SOU,
2019:18; Bohnacker, 2022).

While Sweden's legal and policy frameworks for

HLE remain relatively advanced compared to other
European countries (Salo et al., 2018), recent political

shifts have placed HLE under renewed pressure.
Despite high enrolment in certain languages, the
voices of heritage language families and teachers
are still largely absent from research (Spetz, 2014;
Bohnacker, 2022, 2023; Ganuza & Hedman, 2015).

2.4.2 Finland

Author: Larissa Aksinovits

Heritage language teaching started in Finland in 1970
and was firstly applied to refugee children from Chile
(Ikonen, 2007). Nowadays, developing multilingualism
is stated to be of high importance in the National
Core Curriculum for Basic Education (2014). HLE is
described in the curriculum as a supportive subject,
yet excluded from the official list of school subjects
(Finnish National Agency for Education, 2014). HLE

is an optional subject with a lower position if being
compared to general subjects in education which are
included into the National Core Curriculum.

In Finland the term oman aidinkielen opetus - a
pupil's own mother tongue is used for this facultative
school subject in order to strengthen the position

of the language within the educational system.
Lessons take place during pupils’ school day, which
differs from a usual Sunday school heritage language
teaching model in other countries. pupils can attend
home language classes once a week for 2 hours (90
minutes). HL classes are largely funded by the state,
and usually four pupils are required to form a HLE
group.

Nevertheless, municipalities decide the minimum
number of pupils for forming a group. Thus, the
minimal number of pupils varies from 6 to 15
depending on the municipality. In the situation with
a spreading right-wing populism also influencing
language policy regulations, HL teaching is seen as
optional, not essential and a resource® for economy
within a municipality. In reality there are about 10-30
pupils of different age and linguistic proficiency in
each group depending on the municipality. Some
municipalities do not offer instruction of pupils’
native languages at all, since it is optional. Hence, the
situation regarding the accessibility of instruction of
native languages varies widely for different language
speakers across municipalities/regions.

Notwithstanding, HL teaching is still being introduced
in many municipalities in Finland within the schooling

3 Language as a resource means viewing each additional language in a child's repertoire as a tool for understanding a text or instruction, or composing a text. It can also promote prosocial

behaviour through a change of perspective, as it provides insights into another culture.
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system due to the various positive outcomes such as
supporting pupils’ basic right to their home/heritage
language, strengthening identity and generational
connections, aiding integration, and promoting
linguistic diversity as a societal asset (Makela, 2007). In
addition to that HL learning develops pupils’ cognitive
thinking skills, language awareness and sensitivity,
improves psychological wellbeing, since for many
pupils a HL class is the only place they can express
themselves and become heard and a HL teacher is the
only grownup within the school building they share a
common language and cultural background with. In
this case a HL teacher is also a mediator and a role
model of an educated grownup of the same cultural
and linguistic background for pupils.

There are about 60 different home/heritage languages
being taught in 84 municipalities of Finland (Finnish
National Agency for Education, 2024). Over 24 000
children with a multilingual background participate in
home language classes every year. The multilingual
population of Finland is constantly growing. According
to the Finnish Statistical Agency's database (StatFin
Database, 2023), the largest minority language groups
in Finland are speakers of Russian (99 606), Estonian
(50 202), Arabic (41 311), English (33 796), Somali

(25 654) and Ukrainian (26 519).

2.4.3 The Netherlands

Authors: Dr. Karijn Helsloot and Mara Kyrou

In the Netherlands, the national curriculum for
secondary education recognizes a limited number

of home languages as school subjects. In lower
secondary school classes a school board (Bevoegd
Gezag) may grant pupils an exemption from studying
French or German if they are enrolled in one of

the other approved foreign languages, i.e. Arabic,
Chinese, Italian, Russian, Spanish or Turkish. The
same can be granted to pupils newly entering the
Dutch system who previously received comparable
instruction abroad. In upper secondary education all
pupils are allowed by law to choose among the before
mentioned languages including French and German,
but schools have the final say on the availability of the
courses.

Historically, Dutch education policy included
structured heritage language support through
Onderwijs in Eigen Taal en Cultuur (OETC), Education
in Own Language and Culture. Originally introduced
in 1974, OETC was designed to support the children
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of migrant guest workers in the Netherlands. The

aim was twofold: to promote integration into Dutch
society while also allowing pupils to maintain their
cultural and linguistic roots. OETC offered instruction
in heritage languages such as Turkish, Arabic, and
others, and was provided during regular school hours,
often by teachers from the pupils’ countries of origin.

However, by the late 1990s, OETC was increasingly
viewed through the lens of assimilation policies, and
it was phased out in 1997. In its place, the Onderwijs
in Allochtone Levende Talen (OALT) - Education in
Foreign Living Languages - was introduced. OALT was
offered to both primary and secondary age pupils
and implemented between 1998 and 2004, shifting
responsibility for heritage language teaching from the
national government to local municipalities. Under
OALT, lessons were offered as extracurricular or
supplementary programs, meaning they no longer
held a formal place in the school curriculum. In 2004,
OALT was officially discontinued, with no structural
national policy since then that supports heritage
language education in regular schools nor in informal
settings. Important to mention is that the Dutch
education law allows secondary schools to freely add
new programmes in the lower classes. Therefore,
school boards may dedicate part of their budget to
heritage language education.

Since the European Year of the Languages, 2001,
however, we do see more and more initiatives in
primary as well as secondary education related to
multilingualism in general in the Netherlands. Studio
Taalwetenschap developed for the European year the
interactive movie with lesson plans called Taaltrotters,
later remade in a European Lingua project (2006-
2008) into the German SprachChecker, the Swedish
Spréktrotters and the Finnish Kielijengi. And in (2020)
together with experts in a newcomers school in
Amsterdam, Alle Talen (all languages) was developed,
consisting of a portfolio for pupils aged 12-16 years
and a teacher manual. Language awareness, cross-
linguistic activities, identity and knowledge building
based on all home languages present in the classroom
characterise all these programmes.

In addition, since the 2010's more academic research
on multilingualism takes place at various Dutch
universities. Examples of projects are European MIME
(Mobility and Inclusion in Multilingual Europe) with
leading University of Amsterdam, Multilingual-STEM
education with leading University of Utrecht, and the
3M-project with leading NHLStenden and University
of Groningen. The foundations Language Friendly
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Schools and Drongo, as well as the Taalunie, the
National Language Institute, are all intensely involved
in creating and supporting multilingual approaches.
Nevertheless, the implementation of multilingual
programs as well as HLE in schools remains
fragmented and inconsistent. The introduction

of a new school subject called Multilingualism or
heritage languages is at stake. In 2025, the Dutch
national Board of Education published an advice
entitled Talige diversiteit benutten (Utilize the language
diversity), referring to the tasks of schools to support
multilingual children and pupils, from 2-20-year-old, in
all possible ways.

The EU-project Your Language Counts! contributes
importantly to this regard. Models for linguistic
inclusion through bottom-up collaborations between
schools, educators, and community organisations
have received across-board insights and platforms.
Learning models including online, informal and
non-formal ones are indispensable alongside the
traditional ones to make HLE happen. The illustration
below shows the model the foundation Taal naar
Keuze is employing for upper secondary language
classes across multiple schools.

lllustration/Table for 2.4.3
A new model of language education

From 1 school, 1 subject, 1 class to

-
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Specifically for newcomer schools in the
Netherlands, such as ISK Piter Jelles in Leeuwarden,
LOWAN coordinates the funding and curriculum
development. ISK schools focus on intensive Dutch
language acquisition while helping pupils gradually
transition into regular secondary education. In
these transitional contexts, heritage languages are
rarely part of the formal curriculum, but schools

like ISK Piter Jelles make efforts to include them
through extracurricular classes or flexible models,
as seen in the Your Language Counts! project. These
approaches recognize the cognitive and emotional
value of pupils maintaining their home languages
during the integration process. Additionally, schools
for newcomers are contacting Taal naar Keuze more
and more to get their pupils’ languages recognized as
examination subjects, e.g. Russian or Arabic.

hybrid, integrated and cooperative language education

-
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3 THEPILOT PLAN

Authors: Simeon Oxley* Constanze Ackermann-Bostrém

In this chapter, we present the overall pilot plan
(designed by Constanze Ackermann-Bostrom, Anne
Reath Warren and Simeon Oxley, Department of
Education, Uppsala University) as the basis for the
collaborative work with the teachers involved in the
project. As described in the introductory chapter, all
partners of Your Language Counts! met at Uppsala
University in January 2024 for a first partner meeting
where the first ideas of the pilot design were
presented and discussed in the working groups (see
chapter 1). The partners also discussed how the pilot
could be implemented.

3.1

The pilot plan places heritage language education
(HLE) in a holistic framework. This means the context
matters when planning, teaching, and learning. As
HLE differs across countries, the pilot model must

be adapted to fit each setting. Context includes
national factors (laws, language policy, school system),
the school (how HLE is organized), and the pupils
(background, language, family). The pilot plan offers
materials for discussion and development, along with
twelve practical activities for HLE that teachers can
use and adapt, encouraging them to design additional
activities of their own.

The pilot plan places HLE and HLE education within a
broader social context. It then outlines a theoretical
approach that views language as a social practice

and emphasises communicative competence as the
main goal of teaching. Altogether, the pilot plan is
divided into four parts. Section 1 explains the model
and how it can be used to test different approaches
and methods for teaching and organizing HLE in
varied contexts. Section 2 defines HLE and places it

in an international setting. It looks at the diasporic
context, the linguistic diversity of pupils and families,
and the perspectives that shape classroom and
organisational practices. Section 3 draws on insights
from all partners in the Your Language Counts!-project.
Each partner shared experiences from their national
context, including connecting with families, organizing

Developing the pilot plan

HLE, working as HLE teachers, and finding teaching
materials. These insights are linked to relevant
research to examine challenges and best practices

for HLE. In section 4, we present practical activities
under four key perspectives - language, identity,
interculturality, and knowledge - instead of focusing
on language levels (beginner, intermediate, advanced)
or skills (reading, writing, speaking, listening). These
themes reflect key perspectives for HLE and support it
in different but overlapping ways.

Acknowledging children’s and young people’s views on
identity and language makes HLE meaningful. Raising
critical language awareness through discussions about
language ideologies and hierarchies helps pupils
understand the language they study and their own
position in context. The pilot model aims to recognize
pupils’ diverse language practices but does not include
adaptations for special needs. We encourage HLE
teachers to work with local experts to ensure inclusive
and meaningful HLE for all pupils.

To summarize the pilot plan aims to

create a framework for transnational
collaboration among HL teachers working
with different languages and in diverse
national contexts, enabling them to

share experiences and develop teaching
practices together.

provide opportunities for HL teachers to
test and adapt these practices within their
local contexts.

offer a flexible structure that can be
tailored to different languages and
educational settings at both local and
national levels.

build on teachers' existing knowledge
and experience, while inspiring the
development of new approaches to HLE.

present a model for introducing HLE to
teachers, school leaders, administrative
staff (e.g., principals, head teachers), and
families.

4 Please note that author 1 also works at the Enheten for Flersprakighet (Unit for Multilingualism) at Uppsala municipality which was responsible for the implementation of the pilot plan.
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3.2 Putting the pilot plan into action

After the creation of the pilot plan, the next phase
of the project started led by Uppsala Municipality.
The following figure shows how the process of the
implementation was designed in the pilot plan.

The implementation phase extended from September
2024 to May 2025, during which time Simeon Oxley
coordinated a group of 18 teachers. The recruited
teachers worked locally in Finland, Netherlands

and Sweden and represented six languages (Arabic,
Persian, Russian, Somali, Turkish and Ukrainian).

Simeon was responsible for structuring teacher
meetings and ensuring the teachers could implement
the pilot plan. Given that the teachers were able

to devote between 10-12 hours a month to the
project, Simeon chose to gather teachers for a
monthly 60-minute meeting on Zoom and otherwise
encouraged them to work independently and together
in smaller groups as they seemed appropriate. The
exceptions to this routine were two workshops

5 You can read more about the teachers and their characteristics in chapter 4 “Evaluation”.

lllustration/Table for 3.2
Implementation process

GROUPWORK

delivered by Simeon and study visits to each other’s
countries and place of work.

The teachers' work can be broadly described in three
phases:

a. The teachers explored the theoretical
framework.

b. The teachers tested the activities
described in the pilot plan.

c. Theteachers were invited to create new
materials for colleagues to try out.

The Goethe-Institut created a working space on the
learning platform Moodle which could be used for
project work, but the teachers also set up informal
chat groups on WhatsApp or other platforms.

While the first part of the chapter was a description

of the designing and implementation of the pilot plan,
the following parts focus on reflection about its design
and practical application in HLE.

Group discussion on HLE teacher profession and local contexts
Group discussion of classroom activities

Group meetings with HLE teachers from Sweden, Finland and the Netherlands plus WP3 leaders (EFF)

IMPLEMENTATION PHASE

Classroom activities 1-12

Self reflection on classroom activity and student response

YOUR LANGUAGE COUNTS!
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3.3 Reflections and
recommendations from the pilot
leader (Simeon Oxley)

The project application provided concrete objectives
for the implementation of the pilot plan, but there
were opportunities to adapt meeting structure and
processes during the implementation period. The
following aspects were important for me (Simeon) as |
worked during the implementation phase:

« | wanted to clarify that, given the pilot
plan is designed to be used in different
circumstances, it cannot and should not be
envisaged as a textbook or as a curriculum
given the complexity of HLE and linguistic
diversity. Rather it can be used as a
resource for teachers in different contexts
and at different points in their teaching
careers. In contexts where there is an
existing curriculum for HLE the handbook
and the pilot plan can complement existing
practice and in contexts where there is
no curriculum the handbook can provide
a foundation for teaching to begin their
work and to develop activities sensitive to
the needs of HLE pupils.

+ | wanted to open a space for heritage
language teachers to engage in reflective
practice. The pilot plan does not attempt
to provide easy answers and indeed, given
the complexity of heritage language would
certainly fail with such an aim. Rather, it
suggests approaches where teachers can
reflect and consider their own practice.

Being responsible for the implementation of the pilot
plan among the participating teachers, | was mindful
of the teachers’ circumstances and of the possibilities
and barriers in communicating within a transnational
and multilingual group. The necessity of using English
as a lingua franca when everyone met together and
the fact that the pilot plan was only presented in
English demanded careful consideration.

In September 2024, at the beginning of the
implementation phase, | was acutely aware that the
18 teachers, some of whom were new to teaching and
others who had been teaching many years, did not
know each other and had not previously participated
in such a project. | was not familiar of there being
routines for engaging and leading a transnational
group of heritage language teachers, so | was careful
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to think through how information was presented

and how other languages could be included in the
project and to break down any possible assumptions
of having to be ‘good’ at English in order to speak or
communicate within the group. | made every effort to
explain things as simply as possible at an unhurried
pace, but without simplifying the content, sending
PowerPoint presentations before our meetings for the
teachers to read in advance.

In the interests of trying to create a context where
teachers could begin to get to know each other and
be able to work together and choose which languages
they wanted to use, | included a slot in each monthly
meeting for teachers of the six languages to gather in
separate online breakout rooms. | also emphasised
that anything that they said or wrote in English would
not be judged for accuracy or correctness and that
they should be free to use whichever language(s) they
like when communicating and that they could contact
me or the project partners for clarification during the
implementation phase.

If | were to alter anything during the implementation
phase, | would have scheduled the study visits at an

earlier point. It was clear that once the teachers had
met each other in person there was renewed energy
in their interactions.
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3.4 Reflections from the teachers

This section presents how the teachers described their
involvement in the project, as reported to Simeon
during or after the monthly meetings.

The teachers reported the pilot plan has a clear vision
that combines a theoretical approach with practically
applicable activities. The pilot plan’s structure,

with clear headings, enabled teachers to prepare
structured lessons, to deepen their knowledge of
HLE and inspired new thinking. Testing and designing
new activities stimulated reflective practice and
encouraged the teachers to consider how activities
could be received by different pupils and groups.

The opportunity to cooperate and meet colleagues
from other countries was seen as very valuable as was
the opportunity for pupils from the different countries
to exchange letters or videos with each other.

As described above, the pilot plan proposed 12
teaching activities for HLE connected to the four key
perspectives (see above) that could easily be adapted
and used in various heritage language classrooms.

During the implementation phase, the teachers were
able to select which activities they would like to try
with their pupils. They were asked to respond to three
questions:

a. How easy/difficult, time-consuming, was it
to prepare and implement this activity?

b. How did your pupils react to it?
Enjoyment? Boredom? Interest? Was it too
easy, too challenging?

c. Could you adjust the activity with different
levels? If so, what would you do to tweak/
adjust?

The teachers’ remarks are summarised below. Some
of the activities took longer to prepare, for example
selecting appropriate comic strips or preparing
questions for some of the activities, the teachers
reported that they could then be used for subsequent
groups. The pupils generally seemed to respond
positively to the activities given that the teachers were
mindful of the need to prepare for different levels and
ages within the same group.

1 Language: dictogloss, donut circles and
comic strips appeared to appeal to the pupils
and seemed largely appropriate. Some pupils
found writing challenging, but the teachers
were able to compensate for the different
levels.
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2 Identity: What does my mother tongue
actually mean to me? Language portraits and
identity texts were used by some teachers to
discuss broader perspectives on identity which
were reported as valuable and stimulating for
the pupils.

3 Interculturality: ‘Family Life around the
World', ‘Music in my Life’ and ‘Exploring Our
Hometown’ were the activities that required
most adaptation by the teachers. As an
activity, discussing family life around the world
was reformulated to ‘achieving understanding
between generations’, distancing the activity
from the pupil's lived experience of divorce or
living in foster homes. Some of the teachers
found it unfeasible to discuss music with
pupils from conservative households who
largely discourage listening to music, although
other teachers reported a high level of
engagement from their pupils even though
they did not always identify songs in their
heritage language as being their favourite
music. The activity ‘Exploring Our Hometown'
was not deemed suitable in its proposed form
for pupils living in the countryside or who have
had recent experience of flight or conflict in
their home countries or who consider their
stay in the current country as temporary.
However, by expanding the activity to include
a comparison between the host country and
the home country pupils could work with

the topic and in some cases the pupils were
able to swap letters or video presentations
between the participating countries. In the
instances where the pupils’ circumstances
were not impacted by conflict it was reported
that exploring their hometown was an
appropriate way of developing language.

4 Knowledge: school subjects, progressive
brainstorming and gap-fill crosswords were
reported as providing the opportunity for
pupils to extend their subject knowledge in the
heritage language and, particularly in the case
of progressive brainstorming, were able to
effectively work with new topics or themes.

Conclusions from these remarks indicate that HLE is
complex and requires that the teacher needs to be
responsive and sensitive to the individual pupils and
the group and that the appropriateness of any given
activity is dependent upon the individual teacher, the
pupils and their context.
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3.5 Bringing it forward: Activities

designed by the teachers

The teachers were encouraged to design activities
based on the principles and perspectives presented in
the pilot plan. The teachers were also encouraged to
develop their own activities, and the following section
highlights a selection of these activities.

Exploring your country

(originally for Russian)

The activity draws on the perspectives of language
and knowledge and helps to develop the following
academic skills: reading, writing, speaking, listening,
information searching, planning, time management,
group work, and collaboration. It encourages the
pupils to switch between the majority language
and their mother tongue in instances where they
sometimes lack vocabulary.

Exchange letter activity

(originally for Turkish)

The activity draws on all four key perspectives during
the process of composing and receiving letters from
one another.

Polite phrases

(originally for Turkish)

The activity draws on the perspectives of language,
identity and interculturality. The pupils are
encouraged to understand how language is part of a
broader context.

Exploring your home town: An alternative for
pupils who have recently moved to another
country

(originally for Ukrainian)

This activity draws on all four perspectives, although
interculturality is the most prominent. The Ukrainian
pupils, who had abruptly found themselves in a highly
intercultural environment unfamiliar to them, were
given the opportunity to reflect upon the Ukrainian
and Dutch perspectives.

Nowruz around the world:

A festival celebration

(originally for Persian)

The activity draws on the perspectives of language
and interculturality and recognises cultural heritage. It
allowed the pupils to explore the Persian language in
an authentic way.

Exploring identity

(originally for Arabic)

The activity draws on the perspective of identity,
providing the pupils with the opportunity to speak and
listen to each other.
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Student exchange letters

(originally for Somali)

The activity draws on all four perspectives, but

most prominently on language and interculturality,
encouraging the pupils to reflect on their own context
and those of pupils in other countries.

3.6 Conclusion

The implementation phase indicates that the
opportunity for teachers to work together across
different national contexts as a larger group and
within specific language groups provides teachers
with new perspectives to bring to their practice. The
implementation phase has also opened up contact
and exchange between pupils in the different
countries.

The training and professional development of

HLE teachers requires careful consideration and
planning, and this handbook together with the pilot
plan make no claims to provide a comprehensive
package to equip teachers for their practice. What
these documents can do is to provide teachers with a
common ground upon which teachers and teachers
training institutions can assess and develop their
practice.
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4 THE EVALUATION:

EXECUTIVE SUMMARY

Authors: Dr. Tatjana Atanasoska, Tobias Schroedler,
Clarissa Diekmann

This chapter provides an overview of the evaluation of
the Your Language Counts! project. In order to identify
the project’s strengths and areas for improvement,

a research team analysed participants’ satisfaction

as well as the outcome and impact following the
conclusion of the pilot year.

The evaluation followed a pre-post design with an
added mid-year interim evaluation. 18 teachers took

lllustration/Table for 4

part in semi-structured interviews at the start of the
school year in September 2024 (T1) and at its end

in May 2025 (T2), while learners completed short,
age-appropriate questionnaires on motivation and
satisfaction regarding heritage language teaching
(HLT). The heritage languages (HL), which were
addressed in Your Language Counts!, include Arabic,
Farsi, Russian, Somali, Turkish and Ukrainian. An
interim evaluation in February 2025, focused only
on teachers’ feedback about the project’s progress
and possible improvements to communication and
organisation. The table below provides an overview of
the evaluation structure.

The following subsections outline the underlying

research methodology and results for the interviews
and questionnaire data collection separately.

Your Language Counts! Evaluation Structure Overview

TIME PERIOD TEACHERS STUDENTS

Pilot start
September 2024

One interview per teacher
[in English; in person]

Once during the school year

February 2025
Pilot end One interview per teacher
May 2025 [in English; in person]

4.1 Teacher interviews

In accordance with research ethics, data protection
regulations, and good research practice, all
participants received an information sheet and
provided informed consent. The initial interviews
(T1, September 2024) were conducted on-site at
schools in Sweden, Finland, and the Netherlands,
while the follow-up interviews (T2, May 2025) were
held online via Zoom for reasons of feasibility. The
interviews were semi-structured but followed a rigid
format to enable pre- and post-comparisons and

YOUR LANGUAGE COUNTS!

Short online questionnaires

Simple questionniares
[9 translations]

T

Main evaluation

Interim
evaluation

Simple questionniares
[9 translations]

T2

Main evaluation

POST

T1=Timeperiod 1 T2 =Time period 2

manage the amount of data, while still allowing for
additional topics to emerge. At T1, the interview guide
encompassed seven themes with 44 mostly closed
questions, including nine questions in a Likert-scale-
type format, asking for instance: “On a scale from

1-4, how happy are you with the reputation of your
job as an HL teacher?". Project-related topics across
five themes and 14 questions were addressed at T2,
including ten Likert-scale type questions followed by
the stimulus “Why?". For both interview guides, please
see the evaluation report.

Page 24 of 82



The interviewer was a highly trained L2 English
speaker with strong intercultural sensitivity. None
of the interviewees spoke English as their L1 and
had varying English proficiency, and in some cases,
local Your Language Counts! partners functioned

as interlocutors and assisted in the local language
(Dutch, Finnish, or Swedish) as well as English.
Interview durations ranged from 27.33 to 87.05
minutes at T1 and 15.52 to 47.01 minutes at T2. All
interviews were audio-recorded, transcribed, checked
for accuracy, translated into English as needed, and
pseudonymised. The complete interview corpus
comprises 173,728 words. The interview data were
analysed using qualitative content analysis (e.g
Kuckartz & Radiker, 2022) with a primarily deductive
coding approach based on the main evaluation
categories:

“September Interviews"” T1

+ Teaching Groups

+ Working Hours

* HLT Qualification

+ Type of Employment and Job Reputation
+ Further Education and Workshops

+ Teaching Motivation and Job Importance
+ Lesson Planning

+ Teaching Material

+ Cooperation

+ Family Outreach

+ Job Contentment

+ Challenges and Perspectives

“May Interviews"” T2

« Working Hours

+ Pilot Activities

« Cooperation and Study Visits
+ Family Outreach

* Project Contentment

* Job Contentment

+ Job Reputation

+ Perspectives

Overall, 1,414 segments were coded using the
software MAXQDA 24 (VERBI Software, 2025).
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In terms of overall project contentment, some
teachers noted that they had initially faced challenges,
such as limited clarity at the project’s start and a

wish for more frequent meetings. Overall, teachers
expressed high satisfaction, highlighting positive
learning outcomes, particularly for early-career
teachers, and the project’s role in fostering cross-
country community and peer support. Participants
valued the exchange of pedagogical ideas, insights into
HLE and the exposure to other European educational
systems, describing the experience as ‘unique’ and a
‘milestone’. The project provided a positive focus amid
challenges in HLT, enhanced lessons and professional
practice, and offered useful pilot activities. Monthly
meetings, study visits, and overall organisation were
highly appreciated. Teachers reported feeling inspired,
motivated, and professionally valued through the Your
Language Counts! project.

In addition, the participating teachers provided largely
positive feedback on the pilot activities at the end

of the school year, highlighting their contribution to
professional development. Pupil engagement was
notably high when activities from the pilot plan were
applied. Reported challenges included limited time
for implementation and the need to adapt certain
activities to suit specific pupil groups or cultural
contexts (e.g., varying group sizes or time spentin

a particular country). Nevertheless, teachers valued
the flexibility to modify activities, especially those
promoting autonomy and self-discovery, and found
them effective. Almost all teachers also created and
shared new activities, such as picture-based opinion
tasks and handwritten student-exchange letters,

the latter further fostering intercultural connections
among pupils within the Your Language Counts! project.
Many teachers reported that they would continue to
use both the provided and newly developed activities
in their future teaching and regard the pilot and its
four perspectives as a helpful reference point for
future teaching.

For detailed results on each specific evaluation
category, please see the evaluation report.
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4.2 Pre-post observations in the
quasi-quantitative interview data

Based on the teachers' reflections shared during the
interviews, the Your Language Counts! pilot activities
were generally perceived as meaningful. Table 1
presents the mean scores from the quasi-quantitative
questions posed to the 18 participating teachers. It
should be noted, however, that calculating descriptive
statistics from 2x 18 interviews does not meet the
quality criteria of quantitative empirical research.
Therefore, the findings below shall be understood only
as tendencies.

Table for 4.2

Average mean scores of teachers’
responses to quasi-quantitative
interview questions

T1/T2 QUESTION (Scale: 4 = highest) M T2

T On a scale of 1-4, how important is your work as | 4.00
a HL-teacher in your opinion?

T On a scale of 1-4, how happy are you with HL | 2.91
teaching materials?

T1&T2 | On ascale of 1-4, how happy are you with your |3.08 |3.39
teaching hours?

T1&T2 | Onascale of 1-4, how happy are you with the | 2.88 | 2.86
reputation of your job as a HL teacher?

T On ascale of 1-4, how happy are you with HL | 3.44
teacher training?

T1&T2 | On ascale of 1-4, how often do you work 218 13.19
together with other HL-teachers who teach the
same language as you do?

T1&T2 | Onascale of 1-4, how often do you work 194 |2.58
together with other HL-teachers who teach other
HL as you do?

T1&T2 | Onascale of 1-4, how happy are you with 293 339
connecting with your students’ families?

T1&T2 | On ascale of 1-4, how happy are you with your |3.53 |3.75
job as a HL teacher?

12 On a scale of 1-41, how happy are you with the 3.31
pilot activities that you tested?

12 On a scale of 1-4, how happy are you with the 3.53
monthly teacher meetings and cooperation
within the project?

T2 On a scale of 1-4, how happy were you with the 3.80
study visits?

12 On a scale of 1-4, how happy are you with the 3.75
Your Language Counts! project overall?
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All mean scores from the T1 and T2 interviews showed
positive development, with project work having a
particularly notable impact on collaboration among
HL teachers. Especially teachers’ satisfaction with the
pilot activities, study visits and the overall project were
rated very positively.

4.3

The second key aim of the evaluation was to gather
data on motivation and satisfaction among learners
with regard to HLT. As all participants were minors,
ethical and data protection procedures were carefully
followed in each country, with information and
consent forms provided (see evaluation report) and
translated into all six HLs. To avoid potential harm, the
questionnaire excluded personal or migration-related
questions, collecting only basic sociodemographic
data: age, gender, grade, HL, years of heritage
language education (HLE), and years of residence in
the country.

Part 1 of the questionnaire included nine items

on wellbeing and the learning atmosphere in HL
classrooms. Originally developed in English using
simple language, it was translated into Finnish, Dutch,
Swedish, and later into Arabic, Farsi, Russian, Somali,
Turkish, and Ukrainian, resulting in ten language
versions. The same questionnaire was used at T1

and T2 (see evaluation report). At T1, 140 learners
responded; at T2, 132 learners participated (128 from
the original sample plus four new participants), with
96.97% forming a matched cohort.

Learner questionnaires
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4.4 Pre-post observationsin the
questionnaire data

The data reveal extraordinarily positive figures

both for learners’ wellbeing and in terms of their
motivation, at both T1 and T2. Tables 1 and 2 show
the mean data for each item, the overall mean figures
as well as the standard deviations for each item (for
both T1 and T2). When comparing the questionnaire
data in a pre-post logic, certain developments can

be seen on the descriptive level.With mean average
figures broadly around 3.5 on a 4-point scale, the data
demonstrate very positive learner attitudes towards

Table 1 for 4.4

their HLE. While the mean figures decrease minimally,
statistical analyses reveal no noteworthy significant
effects (see evaluation report). Reasons for the slight
decline can only be hypothesized (e.g. beginning of
school year enthusiasm versus end of school year
fatigue). What the questionnaire data clearly show

is that learners feel very comfortable and supported
in their HL classes. Analyses of the two open-ended
guestions which were part of the questionnaire, where
many participants explicitly mentioned the enjoyment
of the lessons and their positive views towards their
teachers, support this finding.

Descriptive analysis of learner T T2

GBI e ol D N  Mean Std. Deviation Mean Std. Deviation
| like mother tongue lessons. 137 3.66 053 132 3.61 0.60
| think mother tongue teaching is important. 137 3.68 053 132 3.60 0.68
| enjoy the tasks and activities during lessons. 134 3.47 0.65 131 3.37 0.74
| like to speak my mother tongue at school. 135 3.53 0.68 131 3.44 0.72
| like to speak my mother tongue outside of school. 137 3.66 062 132 3.75 0.54
[learnalotin class. 137 3.48 068 127 3.35 0.81
| am supported in learning my mother tongue. 133 3.67 053 128 3.62 0.62
| feel comfortable at school overall. 135 3.65 058 130 3.65 0.59
| feel comfortable in my mother tongue lessons. 140 3.72 0.50 | 131 3.79 043
Learner WELLBEING (mean) 140 3.61 0.36 132 3.58 0.41

Table 2 for 4.4

Descriptive analysis of learner
MOTIVATION pre-post

T1

T2

Mean Std. Deviation Mean Std. Deviation

Learning my mother tongue is important to me 138 3.75 050 130 3.62 0.66
My family wants me to take part 139 3.68 0.60 130 3.72 0.60
| can meet my friends 139 3.26 1.00 130 3.12 1.08
| want to be able to speak well with my relatives 139 3.64 0.68 129 3.52 0.80
| would like to learn more about my origins 137 3.62 0.64 130 3.43 0.83
Learner MOTIVATION (mean) 139 3.59 130 3.48

YOUR LANGUAGE COUNTS!
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4.5 Conclusion

The Your Language Counts! project was highly effective
in fostering collaboration and exchange among HL
teachers across different countries. Teachers reported
strong satisfaction with the pilot activities, which they
considered particularly valuable given the ongoing
challenges in accessing suitable HLT materials. The
study visits were regarded as especially enriching

and motivating. Overall, teachers highlighted the
importance of their work, although they also noted
challenges related to the recognition and status of
HLT within the wider education system. Ultimately,
teachers indicated that the Your Language Counts!
project enhanced their professional motivation, sense
of being valued, and overall inspiration.

While no direct effects on learners were observed,
pupils demonstrated high levels of motivation,
appreciation for their teachers, and a strong sense
of wellbeing in HLT classrooms. This underlines the
importance of sustaining and further developing HLT
provision.

YOUR LANGUAGE COUNTS!

In reflecting on the project, several limitations became
evident. Constraints in time and resources meant
that the evaluation could only be carried out to a
limited extent. More nuanced analyses, particularly
those incorporating pupils’ and parents’ perspectives,
remain necessary. For example, more attention is
needed on younger learners, as the current sample
predominantly represents pupils aged 12-16.

Overall, the Your Language Counts! project has laid
a solid foundation for future activities, projects,
and research and is expected to continue inspiring
innovative approaches in HLT.
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5  INSIGHTS INTO THE THREE
COUNTRIES DURING THE
PROJECT

5.1 The Netherlands

Author: Dr. Karijn Helsloot and Mara Kyrou

The pilot implementation of the Your Language
Counts! project in the Netherlands was coordinated

by Stichting Taal naar Keuze (TnK) and involved two
schools: Damstede Lyceum in Amsterdam and ISK
Piter Jelles in Leeuwarden. The school settings played
a central role in testing, adapting, and showcasing
multilingual and heritage language teaching practices
within secondary education especially in the Dutch
context where heritage language education does not
receive structured financial support.

Pilot Implementation and Impact

Throughout the pilot, heritage language classes in
Arabic, Persian, Somali, Turkish, and Ukrainian were
organised at the two participating schools. Arabic was
taught in both schools, Persian, Somali, and Ukrainian
were offered at ISK Piter Jelles, and Turkish was
taught at Damstede. Russian was not included in the
Dutch context due to a lack of interest from Russian-
speaking pupils.

The lessons focused not only on developing reading,
writing, and vocabulary in the pupils’ home languages,
but also encouraged linguistic and cultural reflection
through the pilot model’s activities.

At ISK Piter Jelles the pupils are newcomers with a
focus on strengthening the Dutch language as well as
subjects like English, Mathematics, Biology, History
and Citizenship. The heritage language classes
supported learning by bridging the languages and
discussing other subject content. For example:

+ Arabic-speaking pupils practiced
translating between Arabic and Dutch,
expanding their vocabulary and enhancing
their intercultural understanding.

« Ukrainian pupils gave engaging
presentations on their country’s history,

developing public speaking skills, subject
knowledge, and a strong sense of identity.
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* Inthe Somali class, pupils prepared
interview questions for Somali peers
in Sweden as part of a cross-border
exchange, fostering creativity and
intercultural curiosity.

+ Persian-speaking pupils displayed high
motivation and strong linguistic skills,
engaging in in-depth grammar exercises.

At Damstede Lyceum, where pupils are typically
second- or third generation and have a strong
command of Dutch, the focus was more on
intercultural exploration and identity.

« Turkish and Arabic-speaking pupils created
presentations about their heritage,
showcasing their favourite aspects of their
cultural identities.

+ Language practice focused particularly on
improving writing skills

These varied approaches reflect the flexibility of the
Your Language Counts! pilot model in adapting to
both newcomer and multilingual second-generation
learners, supporting both language development and
personal growth.

The Dutch pilot was supported by a diverse and
dedicated team of educators. At Damstede Lyceum,
the Arabic and Turkish teachers were experienced
professionals already active in Taal naar Keuze’s
language programmes for regular upper secondary
education. At ISK Piter Jelles, the Persian and Arabic
teachers were trained English teachers who expanded
their skill sets to teach heritage language lessons as
part of the pilot. The Ukrainian teacher, a qualified
language educator in English and German, also gained
new expertise through the project to teach Ukrainian
as a heritage language.

A particularly notable development was the
involvement of the Somali teacher, who had no prior
teaching experience. Through training provided within
the project and active participation in international
collaboration and exchange, he developed his
teaching skills and played a key role in delivering
Somali language instruction. His journey reflects the
project's potential for teachers’ professional growth
and capacity-building in collaborative language
education.

Page 29 of 82



Study Visit

In March 2025, the foundation Taal naar Keuze hosted
a Your Language Counts! study visit for educators from
Sweden and Finland. The visiting group toured the ISK
Piter Jelles campus and the city of Leeuwarden and
took part in a school fair at ISK Piter Jelles. Afterwards,
the group moved to Amsterdam to participate actively
in the Seminar on multilingualism at the University of
Amsterdam, organised by Taal naar Keuze, bringing
together educators, linguists, policymakers and local
politicians. The visit featured:

* Live classroom observations of
heritage language lessons in Arabic,
Somali, Ukrainian, and Persian

« Cross-cultural and national discussions
among language educators and school
leaders on the implementation of
heritage language education

+ The school fair gave visibility and
legitimacy to the languages spoken in
the international school community, as
well as to the foundation Taal naar Keuze
providing language classes to secondary
schools. It featured:

- Language Bingo and interactive quizzes, bringing together
pupils, families, and teachers to celebrate linguistic diversity

- Acollaborative language collage with student-written
wishes in their home languages

- Language tables for Arabic, Somali, Turkish, Ukrainian,
and Persian, where pupils and teachers shared cultural
materials, stories, and learning tools

- Aninteractive Mentimeter session that captured the
school’s linguistic diversity in real time

+ Aseminar in Amsterdam including
presentations and discussions with local
policymakers on the importance and
impact of inclusive, multilingual education.

The Seminar Booklet, containing the programme
and summaries of the presentations, can be found
on the Goethe-Institut-YLC website and on platform.
taalnaarkeuze.nl. A summary is given here:

Why and how to give mother tongues - here referring

to languages other than the national language and/or
school language — a prominent place within education? That's
what this seminar was about. Teachers from across Finland and
Sweden, teachers from Leeuwarden and Amsterdam, together
with scientists, policymakers and managers in the Netherlands,
discussed the possibilities and the effects. The conclusions are:
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1. The society we live in consists of people with different and
flexible identities. The linguistic variation that comes with this is
rarely recognised as an advantage within education. Involving
home languages in education provides cognitive and socio-
emotional benefits for both pupils and society.

2. Integrating home languages into education complies with the
Universal Rights of the Child, European language policies and
some European national legislation. In Finland and Sweden,

as in European and International schools in the Netherlands,
home languages are a legally established school subject within
regular education. The Dutch Law on Secondary Education
(WVO0) provides opportunities in regard but does not oblige
education providers (schools and boards) to implement it.
Dutch secondary education focuses mainly on Dutch, English,
German and French, and rarely allows pupils to choose

Arabic, Chinese, Italian, Spanish or Turkish. For all other home
languages present in society, especially the languages related to
former colonized territories, there are no explicitly mentioned
hours in the curriculum.

3. Employing teachers and other language experts within and
above schools in a flexible way, introducing online education,
regulating funding at the municipal, regional and/or national
level, and building an appropriate organisational structure, are
prerequisites for reaching the goal: giving the home language a
proper place within education.

Some observations of the participants:
A participating teacher from Finland said:

“An important part of heritage language
education is making sure that pupils feel
seen, heard, and understood.”

A Dutch teacher reflected:

“Collaborating with experienced colleagues
across countries gave me new perspectives
and more creative ways to teach. We are
staying in touch after the project too.”

The director of Taal naar Keuze, Dr. Karijn Helsloot:

“Never take away a pupil’s mother tongue,
especially in the course of education. As
adults, we rely on our mother tongues to
learn new languages and new concepts.

We should not deny this same cognitive
advantage to multilingual pupils. It's time we
move beyond rhetoric and begin supporting
the implementation of the European 2+1
language policy: the national language, a
lingua franca, and a language of choice, e.g.
the mother tongue.”
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Further activities and achievements in the
Netherlands

Stichting Taal naar Keuze conducted a research
analysis on the legal frameworks and real-world
applications of modern language policies in secondary
education across 21 European countries in order

to strengthen the dissemination strategy. This was
executed by Matteo Mueller-Thies and Mara Kyrou. In
addition, a Stakeholder Matrix was created to manage
the dissemination activities bringing together almost
500 contacts of language experts and policymakers.

During the past two years, director Karijn Helsloot
and Mara Kyrou of the foundation Taal naar Keuze
presented the project at several conferences, network
meetings and school visits in the Netherlands and
Belgium, such as:

« Applied Linguistics Across Boundaries by
Anéla- Applied Linguistics Association,
2024 in Ghent; International Conference
on Multilingualism and Language Learning
by Mercator European Research
Centre, 2024 in Leeuwarden; Language
Awareness in the language classroom by
the Language Learning Research Centre
at Leiden University, 2025 in Leiden;
Anéla VIOT Juniorendag, 2025 in Utrecht;
the Amsterdam'’s 750 years Language
Manifestation, on October 27, 2025, at
the University of Amsterdam organised
by Taal naar Keuze; the two-day national
study conference organised by the
Samenwerkingsverband (educational
collaboration partnerships) and the
VO-raad (national council for secondary
education), November 2025, Elspeet; the
LOWAN Conference, November 2025 in
Ede, and more.

« From September 2025 onwards, the
YLC!-flyer created by Taal naar Keuze (see
Appendix) was sent by mail to more than
250 stakeholders in Europe and reached
out physically to stakeholders within the
Netherlands.

An important achievement of the Your Language
Counts! project in the Netherlands is that ISK Piter
Jelles in Leeuwarden, following high pupil engagement
and positive feedback from both educators and
learners, has decided to continue offering home
language lessons beyond the pilot project. The school
leadership views heritage language education as
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a valuable way to enhance pupil wellbeing and to
support and motivate their language development,
especially within the uniquely multilingual context of
Friesland. Clearly, the school has found a way to cover
the costs related to this curricular expansion.

Finally, in order to allow all teachers in the
Netherlands to find and share their own developed
materials as well as materials previously developed by
Studio Taalwetenschap and Taal naar Keuze, an open
platform has been created.

5.2 Finland

Author: Larissa Aksinovits

Piloting of home language teaching took place
during the academic year 2024-25 in several schools
in Finland as a part of the Erasmus+ Your Language
Counts! project. Six different languages were
introduced in the piloting: Arabic, Somali, Russian,
Persian, Turkish and Ukrainian. Six teachers in three
different municipalities of the capital area (Helsinki,
Espoo, Tuusula) participated in the project. Some
groups were middle school groups only, however,
other groups included pupils both from primary

and middle school. The groups were formed by the
municipalities themselves, in the case of a smaller
number of pupils available for learning a HL, groups
were compiled from pupils varying in age and class
level. Most classes took place in the classroom as
contact teaching; one group (Turkish) was taught fully
online. However, in the Turkish group some contact
events were also organised in order to gain better
mutual understanding and contact with pupils.

The piloting model including various activities aiming
to raise cultural and linguistic self-awareness and
motivation of pupils was implemented in Finland. It
should be mentioned that the piloting model fully
corresponded with the National Core Curriculum

for Basic Education (2014). Thus, the teachers

were able to include the piloting model into their
teaching naturally. In Finland HL is taught for two
hours as a double lesson, which means that the
situation with piloting was probably one of the

best when compared to the teaching situation in
Sweden and the Netherlands. There was more time
for the implementation of various activities and
interconnecting them with the usual teaching activities
and teaching style of the teachers participating in the
project.
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Three teachers from Finland participated in a study
visit mobility programme to the Netherlands in March
2025 and had an opportunity to learn about the
plurilingual education program in the Netherlands and
meet their colleagues teaching Ukrainian, Persian and
Turkish.

The feedback about the piloting received from

the teachers participating in the project was
overwhelmingly positive, they appreciated new
challenges and an opportunity for professional
development, international communication and
peer support from the University of Uppsala team
as well as from within the Finnish team. Maintaining
communication with teachers might have been a
challenge, since all teachers taught in different schools
and even in different municipalities and no live
communication took place during the piloting phase.
Thus, it was important to empower communication
through other means, for example by creating a
separate WhatsApp group and keeping in touch on a
regular basis.

5.3 Sweden

Author: Elisabeth C. Schmidt and Simeon Oxley

In order to further strengthen and intensify
networking and professional exchange, study visits
took place in March 2025, which enabled some
teachers to visit their colleagues in Uppsala (Sweden)
and Leeuwarden (Netherlands). The groups spent

2-3 days together, exchanging information about

the organisation of heritage language teaching in
Sweden, Finland and the Netherlands, observing their
colleagues’ lessons, and also initiating a transnational
encounter between their pupils.

Teachers of Somali, Ukrainian and Persian from
Sweden and the Netherlands met during the study
visit to Uppsala. They accompanied each other

during heritage language lessons in the schools and
exchanged information about materials, methods and
the Swedish system of heritage language teaching.
The guests from the Netherlands were particularly
interested in the ‘study guidance’ programme — a
programme in which newly immigrated pupils are
accompanied by a heritage language teacher over a
longer period of time during their normal school day.
The joint Swedish ‘fika’ was also an integral part of the
programme. (‘Fika’' describes the concept of taking an
intentional break from everyday (working) life and, for
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example, having a coffee and a pastry while chatting
with colleagues).

EFF has actively engaged stakeholders through a
range of initiatives highlighting multilingualism and
the Your Language Counts! project. During the latter
half of summer and autumn 2025, the podcast
“Flersprakighet i fokus!” featured four episodes either
in Swedish or English, dedicated to the Your Language
Counts! project, reaching a broad audience.

Within the NAMO network, which brings together
representatives from municipal mother tongue units
in Uppsala, Vasteras, Linkoping, Norrkoping, Nykoping,
Eskilstuna and beyond, EFF has shared project insights
during biannual meetings that foster dialogue on all
aspects of mother tongue education.

In April 2024, Uppsala municipality, EFF leaders, and
Simeon Oxley also contributed to the SETT-massan,
the Nordic fair for innovative and lifelong learning,
with presentations on study guidance, mother tongue
education, and the Your Language Counts! project.

In October 2024, the UKUS (Uppsala kopplar upp sig),
Simeon Oxley presented on study guidance, mother
tongue, and the Your Language Counts! project. Also
in October 2024, EFF welcomed a delegation from
the Japanese Global Human Resource Department of
the Tokyo Metropolitan Board of Education. The visit
aimed to gain a deeper understanding of the Swedish
educational system and pioneering initiatives for
immigrants and refugees, during which EFF shared
information about the Your Language Counts! project.
Simeon Oxley also presented the project at the ECER
conference in Belgrade with a focus on encouraging
and enabling teachers to work transnationally.
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6 RECOMMENDATIONS FOR
A EUROPEAN MODEL ON
HERITAGE LANGUAGE

6.1 Fostering professional growth

of heritage language teachers
through transnational
cooperation

Author: Dr. Tatjana Atanasoska

When conducting the teacher meetings and the
exchange between the different teachers and
languages, it was important to be aware of the
circumstances and of the differing possibilities in
communicating within a transnational and multilingual
group. As mentioned in chapter 3, the necessity of
using English as a lingua franca when everyone met
and the fact that the pilot plan was only presented
in English demanded careful consideration. The
implementation phase shows that cross-national
collaboration among teachers offers valuable new
perspectives for their teaching practice. It also
deepened contact and exchange between the

18 teachers, within and beyond the six different
languages.

F. U.: “The main colleagues that | am speaking
with are other teachers of Ukrainian language
from Sweden and from the Netherlands.

It was a good experience because HLE
something different in Sweden and the
Netherlands. Their way of teaching Ukrainian
language compared to in Finland is really
different. It was interesting to share the
experiences from each country.”

The teachers valued the exchange of pedagogical
ideas, insights into HLE in different national contexts,

describing the experience as ‘unique’ and a ‘milestone’.

The project provided a positive focus amid perceived
challenges (for example, budget cuts etc.). It enhanced
the teachers' professional practice, and offered useful
pilot activities. Teachers reported in the evaluation
feeling inspired, motivated, and professionally valued
through the Your Language Counts! project.

YOUR LANGUAGE COUNTS!

F. R.: “I think the situation with

heritage home language teaching is quite bad
for now, mostly because of this right-wing
populism and with right-wing governments.
But the project sort of distracted from those
negative ideas, negative thoughts. Yes, it was
really motivating to be in the project!”

The implementation phase indicates that the
opportunity for teachers to work together across
different national contexts as a larger group and
within specific language groups provides teachers
with new perspectives to bring to their practice.
The student exchange letters especially opened
opportunities for contact and exchange between
pupils of the same HL in the different countries.

S. S.: “Activities. These activities, it's new for
us. But the one I like most was the activity
student exchange letters that we created
ourselves and it took a lot of time. | say a

lot of time, a lot of time. It was more than

10 lessons. That was the best we did during
the whole project. The best of all. | think.

You know, we talk a lot. All three [Somali]
teachers, with the students, it was part of this
[letter writing] project. The parents were also
part. This was a big project for Somali [HLE].”

The pilot plan that was developed is not intended to
serve as a fixed textbook or curriculum due to the
complexity of HLE - there is a high linguistic diversity
and national and institutional conditions vary. It can
function as a flexible resource that can support HL
teachers at various career stages, complementing
existing curricula or providing a foundation where
none exists. The participating teachers provided
positive feedback on the activities and highlighted that
it contributed to their professional development.

S.P.. “I learned very much. | have some idea
of the activities, and visiting [the other
countries], and the other teachers in another
country. All was very - | am very, very happy
that I actually could be part of this project
and this way how the project [was done].
Very, very happy.”

The pilot plan aims to create space for HL teachers
to engage in reflective practice, offering approaches
rather than simple answers due to the complexity
of HLE. While it is not a comprehensive training tool,
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the pilot plan can provide a shared foundation for
teachers to evaluate and develop their teaching. This
handbook and the pilot plan could potentially be used
by training institutions, also internally by schools or
individual teachers to develop their practice. The
reflective questions included in the pilot plan at the
end of each section and the questions used to assess
activities can provide the foundations for developing
practice. Teachers reported that they would continue
to use both the provided and newly developed
activities in their future teaching and regard the pilot
and its four perspectives as a helpful reference point
for (future) teaching.

S. T.: “In my opinion, the activities in the
project were very important. They became
valuable materials. They can be used in
lessons. They were also inspiring. The
theoretical knowledge was the same, it
inspired me to create new activities.”

The Your Language Counts! project was highly effective
in fostering collaboration and exchange among HL
teachers across different countries. Teachers reported
strong satisfaction with the pilot activities and the
study visits. Overall, teachers indicated that the Your
Language Counts! project enhanced their professional
motivation, sense of being valued, and overall
inspiration.

6.2 The roadmap

Authors: Dr. Karijn Helsloot and Mara Kyrou

The home language education (HoLE) roadmap

aims at providing stakeholders, like policymakers

and educational partners with the essentials to
introduce HoLE across European Union Member
States. It was developed as part of Output 4 of the
project. Its primary objective is to increase awareness,
both at grassroot and political levels, regarding the
significance and benefits of HoLE, while garnering
support for sustainable provision. The roadmap serves
as a culmination of collaborative efforts, co-developed
with stakeholders throughout the project duration.

It has been formally presented to policymakers
during the YLC conference, offering insights and
recommendations derived from research and
stakeholder engagement. By outlining key strategies
and highlighting best practices, the roadmap aims to
facilitate informed decision-making and drive policy

YOUR LANGUAGE COUNTS!

initiatives to advance HoLE provision across the EU.

The roadmap builds on the principle that all European
citizens should be able to communicate in at least
three languages, including their mother tongue and
two other languages. The policy sustains the linguistic
diversity across Europe in order to intensify mutual
understanding and to celebrate its cultural richness.

National school systems are responsible for language
learning, referring to the mother tongue considered
to be the dominant language, and to mainly national
European languages. However, ‘mother tongue’ entails
non-dominant languages as well. Therefore, schools
should embrace the mother tongues of all its pupils,
and not only of the ones growing up with the majority
language. The benefits of multilingualism should
radiate on each citizen equally. The roadmap helps
translate this aim into practice. It showcases models
of teacher collaboration and school organisation,
juridical and financial procedures, and the resources
and outcomes:

+ Legal and Policy Framework

+ School Organisation and Integration
+ Budget and Finance

« Family and Community Outreach

* Home Languages in School

+ Teacher Collaboration and Training

+ Teaching Resources

The roadmap’s structure is presented as a series of
clickable topic headings on the project’s website,
allowing users to explore each domain in depth.
Subsections and links connect to related resources like
the handbook, the project evaluation, and the platforms
demonstrating practical implementations.

Foundation Taal naar Keuze developed the roadmap
as a comprehensive, policy-informed navigation tool
for educators, policymakers, and communities aiming
to embed home language education in mainstream
schooling, within the context of the European
multilingual policy.
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6.3 The project’s impact and further
perspectives on heritage
language education

Author: Sabine Brachmann-Bosse

The Your Language Counts! project has demonstrated
the significant role that heritage language education
(HLE) plays in supporting multilingual pupils’ academic
success, identity development, and overall wellbeing.
By fostering collaboration among teachers across
Sweden, Finland, and the Netherlands, the project
created a unique YLC Teacher Network for professional
exchange and innovation. Teachers reported

feeling inspired, motivated, and professionally
valued, highlighting the importance of transnational
cooperation and shared pedagogical resources.

The implementation of the pilot plan and the
accompanying teacher meetings proved to be

a milestone for HLE practice. These activities
encouraged reflective teaching approaches and
provided adaptable resources for diverse educational
contexts. The evaluation results underline that
teachers not only benefited from new didactic ideas
but also developed a stronger sense of community
and professional confidence. Furthermore, the project
contributed to raising awareness of linguistic diversity
through dissemination activities and community
engagement in all three countries.

Despite these achievements, current challenges

for HLE in Europe remain significant. In many
countries, heritage language teaching is not
integrated into formal education systems, leaving

it dependent on voluntary initiatives or community
efforts. Budget cuts and political shifts, such as the
rise of populist movements, often lead to reduced
support for multilingual education. There is also a
lack of standardized teacher training and resources,
which limits the quality and consistency of HLE
provision. Additionally, linguistic discrimination and
misconceptions about multilingualism continue to
threaten heritage language maintenance, impacting
pupils’ identities and educational opportunities.
Nevertheless, the project has shown that positive
developments are possible: growing networks of
committed teachers, innovative teaching resources,
and increased public awareness provide a strong
foundation for the future progress.

Looking ahead, the findings of this project point
to several key perspectives for the future of HLE
in Europe. First, there is a need to integrate HLE
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more systematically into national education policies
to ensure equal opportunities for multilingual
learners. Second, teacher training institutions should
incorporate HLE methodologies and resources,

such as the pilot plan, into their programs. Third,
continued cross-border collaboration and networking
among educators can strengthen the exchange of
best practices and foster innovation in multilingual
education.

Ultimately, heritage language education is not only
an educational issue but also a question of equity
and inclusion. Sustaining and expanding HLE across
Europe will require joint efforts from policymakers,
schools, and communities. The experiences and
recommendations presented in this handbook aim to
serve as a foundation for these future developments.

Page 35 of 82


https://www.goethe.de/prj/ylc/en/index.html

REFERENCES

Agirdag, O. & Vanlaar, G. (2018). Does more
exposure to the language of instruction lead to higher
academic achievement? A cross-national examination.
International Journal of Bilingualism, 22(1), 123-137.

Ayten, A. & Atanasoska, T. (2020). “Turkish is a
Stepchild”. A Case Study of Language Policies in North
Rhine Westphalia, Germany. Heritage Language Journal,
17(2), 156-178. https://doi.org/10.46538/hlj.17.2.3

Benmamoun, E., Montrul, S., and Polinsky, M.
(2013). Heritage languages and their speakers:
opportunities and challenges for linguistics. Theoretical
Linguist. 39, 129-181. https://doi.org/10.1515/t]-2013-
0009

Berry, J. W. & Sabatier, C. (2010). Acculturation,
discrimination, and adaptation among second
generation immigrant youth in Montreal and Paris.
International Journal of Intercultural Relations, 34(3),
191-207. https://doi.org/10.1016/J.1/INTREL.2009.11.007

Bezcioglu-Goéktolga, I. & Yagmur, K. (2018). Home
language policy of second-generation Turkish
families in the Netherlands. Journal of Multilingual and
Multicultural Development, 39(1), 44-59.

Bohnacker, U. (2023). Sweden's multilingual language
policy through the lens of Turkish-heritage family
language practices and beliefs. International Journal
of the Sociology of Language, 283, 77-111. https://doi.
org/10.1515/ijsl-2022-0059

Bohnacker, U., Wehbe, P., Daravigka, K. &
Haddad, R. (2025). Arabic heritage language
education in Sweden: Opportunities and challenges.
European Educational Research Journal. https://doi.
org/10.1177/14749041251318150

Bonk, K., Dag, G. E., Knappik, M. & Sanchez Linz,
V. (2025). ,Also ich weil3 nicht, ob das jetzt nur

bei mir so ist.” Die (Nicht-)Besprechbarkeit von
Linguizismuserfahrungen als Resultat epistemischer
Gewalt. MPZD, 4, 29-64. https://doi.org/10.25365/mpzd-
2025-4-3

Bozdag, C. & Karakasoglu, Y. (2024). Multilingual
media repertoires of young people in the migration
society: A plea for a language and culture-

aware approach to media education. Global

Studies of Childhood, 14(4), 448-461. https://doi.
org/10.1177/20436106241280754

Cinar, D. (ed) (1998). Gleichwertige Sprachen?
Muttersprachlicher Unterricht fir die Kinder von
Einwanderern. Wien: Studienverlag Innsbruck.

YOUR LANGUAGE COUNTS!

Comellas, P., Junyent, M. C., Cortés-Colomé, M.,
Barrieras, M., Monrés, E. & Fidalgo, M. (2014). Que
hem de fer amb les llengties dels alumnes a l'escola? Un
estudi de representacions lingtiistiques a I’Anoia. [What
should we do with the languages of the students at
school? a study of linguistic representations in Anoial.
Horsori.

Cushing, 1. (2022). Word rich or word poor? Deficit
discourses, raciolinguistic ideologies and the
resurgence of the ‘word gap’ in England’s education
policy. Critical Inquiry in Language Studies, 0(0), 1-27.
https://doi.org/10.1080/15427587.2022.2102014

De Angelis, G. (2011). Teachers’ beliefs about the

role of prior language knowledge in learning and

how these influence teaching practices. International
Journal of Multilingualism, 8(3), 216-234. https://doi.org/
10.1080/14790718.2011.560669

De Houwer, A. (2021). Bilingual Development in
Childhood. Cambridge University Press.

Dirim, i. & Pokitsch, D. (2018). (Neo-)Linguizistische
Praxen in der Migrationsgesellschaft und ihre
Bedeutung fur das Handlungsfeld Deutsch als
Zweitsprache. In: OBST (Osnabrticker Beitrige zur
Sprachtheorie) 2018.

Dirim, i., Knappik, M & Thoma, N. (2018). Sprache als
Mittel der Reproduktion von Differenzordnungen. In

I. Dirim & P. Mecheril (eds.): Heterogenitdt, Sprache(n),
Bildung: Die Schule der Migrationsgesellschaft. Bad
Heilbrunn: UTB, 51-62.

Duff, P. A. (2015). Transnationalism, Multilingualism,
and ldentity. Annual Review of Applied Linguistics, 35,
57-80. doi.org/10.1017/5026719051400018X

Finnish National Agency for Education. (2014).
National Core Curriculum for Basic Education.
https://www.oph.fi/sites/default/files/documents/
perusopetuksen_opetussuunnitelman_perusteet_2014.pdf

Finnish National Agency for Education. (2024).
Database of Students of a Migrant Origin Participating in
Home Language Classes. https://www.oph.fi/fi/koulutus-
Ja-tutkinnot/oman-aidinkielen-opetus

Flubacher, M.-Ch. & Hagi-Mead, S. (2024).
Perspektiven auf den Muttersprachlichen

Unterricht: Marginalisierung, Unsicherheit und
komplexe Kehrseiten. In S. Guldenschuh, M.
Weichselbaum, M. Déll, A. Gouma & i. Dirim (eds.):
Migrationspddagogische Perspektiven auf den erst-/
herkunfts-/mutter-sprachlichen Unterricht. Springer VS,
73-100.

Page 36 of 82


https://doi.org/10.46538/hlj.17.2.3

https://doi.org/10.1515/tl-2013-0009
https://doi.org/10.1515/tl-2013-0009
https://doi.org/10.1016/J.IJINTREL.2009.11.007
https://doi.org/10.1515/ijsl-2022-0059
https://doi.org/10.1515/ijsl-2022-0059
https://doi.org/10.1177/14749041251318150
https://doi.org/10.1177/14749041251318150
https://doi.org/10.25365/mpzd-2025-4-3
https://doi.org/10.25365/mpzd-2025-4-3
https://doi.org/10.1177/20436106241280754
https://doi.org/10.1177/20436106241280754
https://doi.org/10.1080/15427587.2022.2102014
https://doi.org/10.1080/14790718.2011.560669
https://doi.org/10.1080/14790718.2011.560669
doi.org/10.1017/S026719051400018X
https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
https://www.oph.fi/fi/koulutus-ja-tutkinnot/oman-aidinkielen-opetus
https://www.oph.fi/fi/koulutus-ja-tutkinnot/oman-aidinkielen-opetus

Ganuza, N. & Hedman, C. (2015). Struggles for
legitimacy in mother tongue instruction in Sweden.
Language and Education, 29(2). 125-139. https://doi.org/
10.1080/09500782.2014.978871

Gogolin, 1. (2021). Multilingualism: A Threat to

Public Education or a Resource in Public Education?
European Histories and Realities. European Educational
Research Journal, 20(3), 297-310.

Guldenschuh, S. & Doll, M. (2024).
Migrationspadagogische Perspektiven auf das
Berufsalltagserleben und die professionelle
Selbstwahrnehmung von Lehrkraften des
erstsprachlichen Unterrichts in Osterreich. In

S. Guldenschuh, M. Weichselbaum, M. Déll, A. Gouma
& I. Dirim (eds.): Migrationspddagogische Perspektiven
auf den erst-/herkunfts-/mutter-sprachlichen Unterricht.
Springer VS, 53-72.

Haukas, A. (2016). Teachers’ beliefs about
multilingualism and amultilingual pedagogical
approach. International Journal of Multilingualism, 13(1),
1-18. https://doi.org/10.1080/14790718.2015.1041960

Hélot, C. & Laoire, M. O. (eds.) (2011). Language Policy
for the Multilingual Classroom: Pedagogy of the Possible.
Bristol, England: Multilingual Matters.

Helsloot, K. (2020). Taal naar keuze: Meer talen in het
voortgezet onderwijs. Levende Talen Magazine, 107(6),
22-26.

Hogeschool Utrecht. (n.d.). Multilingual Voices in
STEM Education (Multi-STEM). Retrieved December 18,
2025, from https://www.hu.nl/onderzoek/projecten/
multilingual-voices-in-stem-education

Hollebeke, I., Dekeyser, G. N. M., Caira, T.,
Agirdag, O. & Struys, E. (2022). Cherishing the
heritage language: Predictors of parental heritage
language maintenance efforts. International
Journal of Bilingualism, 27(6), 925-941. https://doi.
org/10.1177/13670069221132630 (Original work
published 2023).

Johnson, D. C. & Johnson, E. ). (2015). Power and
agency in language policy appropriation. Language
Policy, 14(3), 221-243. https://doi.org/10.1007/510993-
014-9333-z

Khan, K. & Gallego-Balsa, L. (2021). Racialized
trajectories to Catalan higher education: Language,
antiracism and the “politics of listening”. Applied
Linguistics, 42, 1083-1096. https://doi.org/10.1093/
applin/amab055

YOUR LANGUAGE COUNTS!

Liu, Y. & Evans, M. (2016). Multilingualism as
legitimate shared repertoires in school communities
of practice: Students' and teachers’ discursive
constructions of languages in two schools in England.
Cambridge Journal of Education, 46(4), 553-568. https://
doi.org/10.1080/0305764X.2015.1091441

Makela, T. 2007). Miksi didinkieli tarvitsee tukea? In

S. Latomaa (ed.): Oma kieli kullan kallis. Opas oman
didinkielen opetukseen. Opetushallitus, 14-16. https://
www.oph.fi/fi/tilastot-jo-julkaisut/julkaisut/oma-kieli-
kullan-kallis

Melo-Pfeifer, S. (2015). Multilingual awareness and
heritage language education: children ‘s multimodal
representations of their multilingualism, Language
Awareness. https://doi.org/10.1080/09658416.2015.1072
208

Menken, K. & Garcia, O. (Eds.). (2010). Negotiating
language policies in schools: Educators as policymakers.
Routledge.

Portes, A. & Hao, L. (1998). E Pluribus Unum:
Bilingualism and loss of language in the second
generation. Sociology of Education, 71(4), 269-294.

Reath Warren, A. (2017). Developing multilingual
literacies in Sweden and Australia : Opportunities and
challenges in mother tongue instruction and multilingual
study guidance in Sweden and community language
education in Australia. PhD dissertation, Department of
Language Education, Stockholm University.

Rellstab, Daniel H. (2021). Legitime Sprachen, legitime
Identitdten. Interaktionsanalysen im spdtmodernen
,Deutsch als Fremdsprache”-Klassenzimmer. Bielefeld:
transcript (Interkulturalitat. Studien zu Sprache,
Literatur und Gesellschaft; 21).

Retortillo, A. & Rodriguez, H. (2010). Estrategias

de aculturacion y adaptacion psicoldgica en un
grupo de inmigrantes [Acculturation strategies and
psychological adaptation in a group of immigrants].
Apuntes de Psicologia, 28(1), 19-30.

Rosa, J. & Flores, N. (2017). Unsettling race and
language: Toward a raciolinguistic perspective.
Language in Society, 46(5), 621-647.
Saenz-Hernandez |, Petreiias C, Lapresta-Rey C,
Ubalde J. (2023). ‘They speak Arabic to make teachers
angry": high-school teachers' (de)legitimization of
heritage languages in Catalonia. Linguistics and
Education. https://doi.org/10.1016/].linged.2023.101232

Page 37 of 82


https://doi.org/10.1080/09500782.2014.978871
https://doi.org/10.1080/09500782.2014.978871
https://doi.org/10.1080/14790718.2015.1041960
https://www.hu.nl/onderzoek/projecten/multilingual-voices-in-stem-education
https://www.hu.nl/onderzoek/projecten/multilingual-voices-in-stem-education
https://doi.org/10.1177/13670069221132630
https://doi.org/10.1177/13670069221132630
https://doi.org/10.1007/s10993-014-9333-z
https://doi.org/10.1007/s10993-014-9333-z
https://doi.org/10.1093/applin/amab055
https://doi.org/10.1093/applin/amab055
https://doi.org/10.1080/0305764X.2015.1091441
https://doi.org/10.1080/0305764X.2015.1091441
https://www.oph.fi/fi/tilastot-ja-julkaisut/julkaisut/oma-kieli-kullan-kallis
https://www.oph.fi/fi/tilastot-ja-julkaisut/julkaisut/oma-kieli-kullan-kallis
https://www.oph.fi/fi/tilastot-ja-julkaisut/julkaisut/oma-kieli-kullan-kallis
https://doi.org/10.1080/09658416.2015.1072208
https://doi.org/10.1080/09658416.2015.1072208
https://doi.org/10.1016/j.linged.2023.101232

Saenz-Hernandez, I., Lapresta-Rey, C., Petreiias, C.
& lanos, M. A. (2022). When immigrant and regional
minority languages coexist: linguistic authority and
integration in multilingual linguistic acculturation.
International Journal of Bilingual Education and
Bilingualism, 25(8), 2774-2787. https.//doi.org/10.1080/
13670050.2021.1977235

Salo, L., Ganuza, N., Hedman, C. & Karrebak, M.
S. (2018). Mother tongue instruction in Sweden and
Denmark. Language Policy, 17(4), 591-610. https://doi.
0rg/10.1007/510993-018-9472-8

Seving, Y. & Dewaele, J.-M. (2016). Heritage language
anxiety and majority language anxiety among

Turkish immigrants in the Netherlands. International
Journal of Bilingualism, 22(2), 159-179. https://doi.
0rg/10.1177/1367006916661635

Skolverket. (2022). Kommentarmaterial till kursplanen
i modersmdl utom nationella minoritetssprak -
grundskolan. https://www.skolverket.se/getFile?file=9798

Soehl, T. (2016). But do they speak it? The
intergenerational transmission of home-country
language in migrant families in France. Journal of
Ethnic and Migration Studies, 42(9), 1513-1535.

SOU 2019:18. For flersprakighet, kunskapsutveckling
och inkludering. Modersmalsundervisning och
studiehandledning pa modersmal. https://www.
regeringen.se/rattsliga-dokument/statens-offentliga-
utredningar/2019/05/so0u-201918/

Spetz, J. (2014). Debatterad och marginaliserad:
Perspektiv pd modersmdlsundervisningen. Reports from
the Language Council of Sweden 6. Stockholm: The
Language Council of Sweden.

Tseng, V. & Fuligni, A. . (2000). Parent-adolescent
language use and relationships among immigrant
families with east Asian, Filipino and Latin American
backgrounds. Journal of Marriage and the Family,
62(2), 465-476. https://doi.org/10.1111/j.1741-
3737.2000.00465.x

Usanova, l., Schnoor, B. & Gogolin, I. (2023).

Mehrsprachigkeit, digitale Praxis und Schreibfahigkeit.

Unterrichtswissenschaft, 51, 199-220. https://doi.
org/10.1007/542010-023-00165-2

Weichselbaum, M. & Gouma, A. (2022): Zwischen
Anerkennung und Abwertung. Der muttersprachliche
Unterricht in Osterreich. SchulVerwaltung aktuell, 5,
149-151.

YOUR LANGUAGE COUNTS!

Weichselbaum, M., Gouma, A. & Dirim, I. (2024).
LWir sind immer AuRenseiter”. Spannungsverhaltnisse
im Berufsalltag von Lehrkraften des
muttersprachlichen Unterrichts. In S. Guldenschuh, ,
M. Weichselbaum, M. Déll, A. Gouma & i. Dirim (eds.):
Migrationspddagogische Perspektiven auf den erst-/
herkunfts-/mutter-sprachlichen Unterricht. Springer VS.
Woerfel, T., Olfert, H., Lialiou, I. & Gursoy, E.

(2025). Forschung zu Herkunftssprachen und
Herkunftssprachlichem Unterricht in Deutschland:
Das Projekt HSU-Interregio. Zeitschrift des Zentrums fir
Mehrsprachigkeit und Integration Kéln, 18-19.

Page 38 of 82


https://doi.org/10.1080/13670050.2021.1977235
https://doi.org/10.1080/13670050.2021.1977235
https://doi.org/10.1007/s10993-018-9472-8
https://doi.org/10.1007/s10993-018-9472-8
https://doi.org/10.1177/1367006916661635
https://doi.org/10.1177/1367006916661635
https://www.skolverket.se/getFile?file=9798
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2019/05/sou-201918/
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2019/05/sou-201918/
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2019/05/sou-201918/
https://doi.org/10.1111/j.1741-3737.2000.00465.x
https://doi.org/10.1111/j.1741-3737.2000.00465.x
https://doi.org/10.1007/s42010-023-00165-2
https://doi.org/10.1007/s42010-023-00165-2

ANNEX — PROJECT DISSEMINATION

Flyers developed by partner organisations during the project: Dissemination Flyer, Family Outreach best
practices for HLE teachers.

Dissemination flyer
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Family Outreach Best practices for
educators and other stakeholders in
HLE

This document supports the implementation of family outreach strategies in the framework of the
YLC project. It provides suggested practices of family outreach and engagement that Home Language
Education (HLE) teachers can draw from when designing and organizing their lessons.

The actors involved in HLE in different countries can vary (eg. municipalities, community schools,
public schools, NGOs providing non formal education), but their collaboration is required to ensure
families' information, positive engagement, and active involvement in HLE. This document provides
concrete examples of family outreach practices at three different levels of educational hierarchy
(teachers, schools, municipalities) which can be adjusted in different settings.

Building School - Family - Community Partnerships

Family Outreach in the context of HLE involves all the methods, strategies and practices aimed at
ensuring that families that could benefit from HLE have all the details needed to make an informed
choice about their child's HLE. Family outreach forges a partnership with students’ caregivers and
communities so that school, family and community work together to support students' education.

Depending on your context and resources, you, as a teacher are encouraged to consider which of
these best practices you might be able to implement. There are however areas that you may not be
able to affect, that are the responsibility of other actors (school authorities, municipalities). You
can however share this document with the relevant authorities in your school.

o Parenting: Help families establish home environment
that foster HLE

. : Design effective forms of school-to-
home and home-to-school communications about HLE

Inform parents
about the course
objectives,
curriculum, and
materials they are
at the

programs and students’ progress in HL B o

Volunteering: Recruit and organize caregiver help
and involvement in HLE
Learning at home: Provide information and ideas
to families on how to help students at home with
HL development and relevant projects and
activities.

include caregivers in decisions
concerning their children’s HLE, encourage
parental leadership and representation

Identify and

integrate resources and services from the HL
speakers’ community to strengthen school
programs, family practices and student learning
and development

Modified from Joyce Epstein’s framework of “School- Family- Community Partnership”
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Parenting_

Talk to parents
about the
importance of
language to their
child’s identity
and wellbeing

Invite community
actors to visit
your class + visit
community
organizations,
exhibitions,
performances

where possible.

semester.

Decision Making

Discuss caregivers’
concerns and
suggestions with
regards to HLE in
Parents'- Teachers'

Associations or parental

meetings.

Volunteering

Invite parents to
give a class in an
area of expertise.

Learning at home

Suggest readings,
movies or music
that students can
read, view or listen
to together with
their families.
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Teachers
Provide information to caregivers on the benefits of multilingualism, bilingualism, and
HLE.

Support and encourage families in their identity affirmation process.
Emphasise the positive co-relation between strong HL and learnt community language.
Relay information about the importance of language to identity.

School authorities

« Create spaces and procedures for peer
support among multilingual families.

« Encourage caregiver exchange about
children’s multilingualism during school
meetings (group and individual), ensure
space is created for discussions on language
and identity.

Educational organization / Municipality
« Create spaces and procedures for peer
support among multilingual families.

« Provide with additional resources on
multilingualism and HLE.

COMMUNICATION

Teachers
« Inform parents about the objectives, curriculum, and materials for HLE at the beginning
of the semester.
« Use written or digital "Notes to Home" to inform caregivers about their children's

progress, achievements, or other activities (e.g. study visits, international mother tongue
day).

« Organise regular meeting with caregivers (one-to-one or plenary sessions) to inform
caregivers about children’s progress and goals.

School authorities

« Annual communication to all parents on the
schools’ language policy and multilingual,
information with visuals in school common
spaces.

« Arrange opportunities to meet with
caregivers of new multilingual families.

« Share information about HLE in all relevant
languages (goals, scope, organization,
introduction to the teachers + importance
of language to identity)

« Allow for pockets of translanguaging within
standard curriculum activities.

+ -Provide HLTs with the same
communication tools, right to use them and
access to information as other educational
staff as well as administrative and
communication support.

Educational organization / Municipality

« Provide general information on HLE, its
goals and benefits, curriculum content,
organization of teaching and enrollment
information and information about teachers
and their competencies.

« Provide information in different languages
in simple, clear language, include visuals
(icons, pictures, cartoons, universal
symbols).

« Work with community organizations to
disseminate information on HLE.

« Emphasize children’s right to HLE rather
than language competency
requirements for class attendance.
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%’ VOLUNTEERING

Teachers
Involve caregivers in organizing projects as part of your classes or to contribute to an
activity at school (storytelling, self-presentation, inter-generational dialogue).

Engage caregivers in the organizing committees of school celebrations (approve
cultural content, provide multilingual translations, create visuals etc.)
Invite parents to give a class in an area of expertise.

School authorities Educational organization /
» Give caregivers and community representatives the role of  Municipality
language ambassadors, outreach officers, cultural « Assess community expertise
mediators, translators at diverse events. and involve caregivers in
« Invite caregivers to contribute to multilingual and the organization of large
multicultural events or programs (i.e. Collective Kitchen, events.

Festival for Multilingualism, Games from around the world,
Stories from around the world).

« Invite family members to give a lecture or class in an area
of expertise.

Teachers
Provide caregivers with ideas and information on how to support their children in HL
development.
Invite parents and caregivers to open lessons.
Explain didactic methodology (CEFR modes, identity texts), so that parents can
reinforce different aspects and work collaboratively with teachers.
Suggest readings, films or music that students can read, view or listen to together with
their families.
Encourage children to express their linguistic and cultural identity (language portraits,
language surveys, documented stories), while making links with home.
Give students which require their families' input and promote awareness of how
language works in different contexts, such as "the story of my name”, or "my family
tree", "professions of the past”.
Encourage research activities within the community.

Educational organization / Municipality

School authorities + Promote the circulation of resources
Create spaces (library, audiovisual repository) (books in heritage languages, seminars,
and procedures (PTA, info sessions) where podcasts, audiovisual material,
families can acquire information and material discussions) on HLE for families.

to support their children’s education.
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Y; DECISION MAKING

Teachers
« Engage caregivers in planning curriculum content, especially when it comes to “cultural
content” or traditions, suggestions for literature etc. This can be done during parent-
teacher meetings or for example through a survey to caregivers at the end of the
school year.

Engage caregivers and students in lesson planning activities, to ensure content takes
into consideration participating children’s hybrid identities.

Involve caregivers in making an individualized plan for their child.

Discuss caregivers’ concerns and suggestions with regards to HLE in Parents'-
Teachers' Associations or parental meetings.

School authorities

» Organize regular Parents - Teachers
Associations / Place HLE in PTA agenda.

« Encourage participation and representation
from different HL communities.

« Apply an accountability mechanism, which
ensures pathways for the expression,
reception and redressing of complaints and
concerns.

Educational organization / Municipality

« Include HLE in the agenda of Community
meetings.

« Include community representatives in
Education meetings.

« Address parents' concerns and
suggestions with regards to HLE in
community meetings.

School authorities

« Support and encourage the creation of
spaces for community projects and engage
both families and community organizations.

« -Connect with communities to explore needs,
interests and ongoing projects to determine
areas of convergence with official curricula or
school events and projects (i.e. Book club,
Traditional dancing, Bazaar).

« -Encourage the establishment of language
friendly institutions such as ‘language
ambassadors’, ‘languages of the month’,
‘multilingual dictionaries’ for which
community resources are being use for.

Educational organization / Municipality
« Create spaces and procedures

(Community meetings, Coordination
meetings, Intercultural festivals, Steering
committees, Education, and Inclusion
working groups, HLE working group),
during which school-community
partnerships can be forged.
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ANNEX — TEACHING MATERIALS

Materials developed by teachers during the project: Here is a selection of materials produced and tested
during the project.

Nowruz around the world: A festival celebration project

by Faraz Roshanizand

Teacher's comment

| was inspired to create this activity because the project itself was deeply motivating. It recognized the
importance of our cultural heritage and reaffirmed that our traditions and identities truly matter. It reminded
me that our culture is not only valuable but also a powerful tool for learning and connection. | was also directly
inspired by the activities presented during the project, as well as by the creative and meaningful activities
developed by my colleagues. Together, these experiences encouraged me to design something that celebrates
Nowrouz while helping learners engage with the Persian language in an authentic and joyful way.

Context

This project connects to the themes of identity (exploring Persian cultural heritage and its global celebrations)
and knowledge (history, traditions, food, art, and multiculturalism). Students will learn about Nowruz (Persian
New Year) and how it is celebrated in Iran and other countries.

Aim
The main aim of this activity is to develop:

« Language skills: Reading (researching Nowruz traditions), writing (scripts and descriptions), speaking
(presenting in Persian), listening (peer feedback).

« Academic skills: Information search, collaboration, time management, creativity.
+ Cultural skills: Connecting with Persian traditions and comparing global celebrations.

Challenge Addressed: Students often lack vocabulary related to cultural rituals (e.g., haft-sin, sabzeh) and
struggle to discuss them in Persian. This project builds confidence through structured, scaffolded tasks.

Content
Active Brainstorming (Week 1):

+ Students brainstorm what they know about Nowruz: symbols (haft-sin), foods (sabzi polo), rituals
(jumping over fire), and global celebrations (e.g., in Afghanistan, Tajikistan, or diaspora communities).

+ Teacher compiles ideas into a master list and shares it with the class.

Group Formation & Topic Division (Week 2)

+ Groups of 3-4 students choose subtopics (e.g., History of Nowruz, Traditional Foods, Nowruz in
Different Countries, Symbols and Their Meanings).

« Each student selects a specific task (e.g., researcher, illustrator, scriptwriter, presenter).
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Research & Creation (Weeks 3-4)

+ Students gather information, write short Persian texts, and collect/draw visuals (e.g., haft-sin table
drawings, photos of Nowruz dances).

+ Groups create a digital poster (using tools like Canva or PowerPoint) or a physical collage with text
and images.

Festival Video Presentation (Week 5)

Groups film a 3-5 minute “Nowruz Celebration Guide” in Persian. They can:
+ Demonstrate a ritual (e.g., setting the haft-sin).
+ Cook a simple Nowruz snack (e.g., ajil trail mix) while describing steps in Persian.
+ Role-play a family celebrating Nowruz.

Alternatively students can act out the content of their videos in the classroom.

Form

+  Group work: Mixed-ability groups ensure collaboration.

+ Duration: 4-5 weeks (1-2 lessons per week).

Adjustments

Differentiation:
« Beginner students: Focus on visuals, simple sentences, or voice-over support.
* Advanced students: Write detailed scripts or lead presentations.
+ Shy students: Handle behind-the-scenes roles (editing, artwork).

Tech Support: Provide templates for posters or scripts to reduce cognitive load.

Assessment
Successes:
+ Motivated students enjoyed the creative mix of culture, food, and tech.
+ Lower-level learners engaged through hands-on tasks (drawing, cooking).

Challenges:

+ Some groups needed extra time for research or video editing.

« Afew students relied on English for complex ideas; the teacher provided Persian vocabulary lists to
scaffold.

+ Video editing might be challenging; therefore, acting out the content of the video is another option
for the students if they choose to do so.

Why This Works

+ Engagement: Combines culture, creativity, and technology (videos, digital posters).
« Language Growth: Recycles key vocabulary in multiple contexts.

+ Connection: Students share their work with families or the school community, reinforcing cultural
identity.
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Exploring your country

Making a video presentation about your country
by Larissa Aksinovits

Context

The project is interconnected with the topics of identity (multicultural identity, the feeling of belonging and being
proud of the place you live in) and knowledge (various fields of knowledge - history, geography, arts and culture)

Aim

To develop the following academic skills: reading, writing, speaking, listening, information search, planning and
time management, group work and collaboration. It is usually challenging for home language class students to
speak/write about matters related to mainstream culture, history, geography, holidays, because they used to
speak about these issues in the language of instruction (Finnish in our case) and find it difficult to switch into
their mother tongue, because they lack the vocabulary.

Content

+ Active brainstorming: students are asked to collect and write down the ideas on the interesting
things about Finland: the national symbols, history, people, inventions, food, places, literature, sports.

+ Teacher collects the lists and compiles the ideas into one general list and hands it to the student on
the next lesson.

+ Students are divided into groups (or stay in the same groups as in the previous lesson), five things
for information search each. They have to negotiate with each other and agree to divide the topics in
the way that each student has a different topic. Some help from the teacher might be needed.

+ Students proceed to information search and write down notes on their topics. They also search for
pictures to illustrate their written texts or draw the pictures themselves. Teacher prints the pictures
out if needed.

+ Posters are made at the next step (activities involve glueing the texts and the pictures, designing the poster)

+ Avideo presentation is made as the last step. Students read their text once again and then they can
go to some quiet place in the school building to make a video presentation with their telephones.

It is realistic to take into consideration that the project takes 4-5 weeks to complete.

Form
Group work

Adjustments

Students of all the different levels can participate. The ones that do not speak a lot can still participate in the
group work and listen or act as a video operator.

Assessment

It was a fun activity for the students. Even not too motivated students participated (wrote very short texts,
though. Some students were very fast to search for information, write texts and make a video. For some groups
it took several hours more time to complete the project. The “slower” categories: very creative students in the
same group had a lot of ideas to discuss and the excitement was too large to handle; groups with some slower
or less motivated students, who slowed down their group's active proceeding.
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Exchange letters activity

by Tuba Araman
This activity was organized by teachers Tuba Araman and Selcuk Kirbag with their students.

We held a letters activity between our students in Finland and Sweden. First, we explained to the students

that we were planning a correspondence activity within the scope of our project. Then, they were asked to talk
about their lessons, schools, hobbies, life, nature, culture and mother tongue course in the letter. Each student
wrote a letter to the student in the other country. Communication was carried out through the teachers’ e-mail
addresses.

Although communication was done digitally in this activity, students were reminded of the traditional letter
writing skill in terms of culture. In addition, students who live in a different country, speak Turkish and attend
Turkish courses had cultural and social interaction. They wrote beautiful sentences in linguistic, emotional and
cultural terms.

The emphasis on the peace and trust they felt in their own country and the importance of respect in the letters
were striking. The beautiful characteristics of the students’ characters and the emotions in their minds were
reflected in the sentences and were promising. It was a useful and beautiful activity.

Polite phrases
by Selcuk Kirbag

Context
This activity highlights the importance of polite phrases as a bridge between language and culture.

Aim
The aim of this activity is to introduce students to polite phrases that play a vital role in Turkish vocabulary, to

highlight the meaning of these words in Turkish, and to explain how these phrases reflect Turkish culture in the
language.

Content

This activity was planned and carried out over two lessons. In the first lesson, students were introduced to the
contexts in which these phrases are commonly used in Turkish, through concrete examples. It was emphasized
that these expressions often contain metaphors, and the importance of understanding and mastering these
metaphorical expressions was explained in depth. These phrases, which serve as a clear example of the
connection between language and culture, hold a central place in the Turkish language and have a broad range
of usage.

Turkish has a rich vocabulary to phrases oneself in different situations, such as when greeting guests, during
meals, when facing illness, in the event of a death, while traveling, during childbirth, and many other everyday
situations. One example is when a beloved guest arrives to stay with you, and when they depart, you say, “May
God reunite you."” This expression is, of course, metaphorical and refers to a wish for a future reunion. It is
essential to use such expressions correctly and in the appropriate context.

To help students understand this, | wrote down these polite phrases and explained their meanings in the
classroom. | also created various scenarios for the students to work with and encouraged them to identify the
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words that could be used in these specific situations. Together, we discussed the alternatives and tried to find
the most appropriate expressions. | varied and increased the number of scenarios to deepen the students’
understanding of when these expressions should be used.

As a follow-up, | gave the students a list of words commonly used in daily life and provided explanations for
these terms. In the next lesson, | distributed questions | had prepared about these expressions and what could
be said in different situations. The students were asked to answer the questions, and we discussed the correct
answers together.

Form
Two weeks of class work

Adjustments
This study can be applied to various groups.

Assessment

This activity provided students with valuable insights into language, culture, and the relationship between the
two. | noticed that many students either did not use or were unfamiliar with polite phrases that hold a central
place in the Turkish language. | realized that some of these expressions do not have a direct equivalent in
Swedish, making it challenging for students to use them correctly. | also observed that students had difficulty
understanding the concepts behind these expressions. Since these expressions do not exist in Swedish, it is
often difficult for students to visualize them in their minds. As they use Swedish in their daily lives, they lack the
same cultural context in which they can apply these Turkish expressions.

Another challenge was that students struggled with using abstract expressions. For many, it was difficult to use
metaphors and integrate them into their speech, especially since their use of the native language is often limited
to concrete and everyday contexts. At the same time, this activity provided students with a valuable opportunity
to learn more about their own culture by understanding these expressions, which are an integral part of
Turkish culture. Examples of such expressions relate to guest culture, food culture, traditions surrounding birth
and death, as well as special days and holidays. These cultural expressions are abundant in Turkish and were
something students had the chance to familiarize themselves with during the lessons.

Through these lessons, students not only learned some of these expressions but were also reminded of
important aspects of Turkish culture. They realized the significance of these words and how they carry valuable
cultural and social nuances. After learning about these polite phrases, many students expressed a desire to use
them frequently when speaking Turkish. They said they would now pay more attention when they hear these
words and try to better understand their meaning. The students also emphasized that they really enjoyed the
course, learned a lot, and gained a deeper understanding of the cultural details of Turkish culture.
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Exploring your home town

Alternative for the students that recently moved to another country
by Xana Kozak

Teacher's comment

Over the past year, | have greatly appreciated participating in the Your Language Counts project. The pilot plan
was clear and well-structured, and | felt supported throughout the process. The experience-sharing among
teachers was especially valuable and inspiring.

In my planning, the pilot plan, perspectives, and suggested activities guided my work, though | adapted them to
fit the specific context of my Ukrainian group. Since most of my students were not born in the Netherlands and
do not intend to stay here long term, | adjusted certain activities to make them more meaningful and relevant to
their situation.

In practice, the four perspectives — language, knowledge, identity, and interculturality — were naturally
interwoven. The perspective of interculturality was the most prominent in my case, as the Ukrainian students
had abruptly found themselves in a highly intercultural environment they were not used to. This theme was
present in almost every activity, shaping our discussions, comparisons, and reflections on both Ukrainian and
Dutch contexts.

Overall, the project offered both structure and flexibility, and it provided an important framework for
meaningful language education in multilingual classrooms.

Lesson 1
Exploring Your Home Town (Ukraine and Netherlands)

Context and Connection to the Four Perspectives:

This activity allows students to connect their personal Identity by reflecting on their original home town and
comparing it to their new environment in the Netherlands. It fosters Interculturality by promoting the sharing
of personal and cultural differences and similarities. Students build Knowledge by researching real information
about their hometowns and current cities, and Language by practicing vocabulary for geography, culture, and
preferences. The activity can be adjusted depending on age and language level: younger or lower-level students
can focus on speaking only, while older or higher-level students can write short texts or create presentations.

Aim
+ Activate and organize prior knowledge about students’ hometowns and their current place of living.

+ Develop research, speaking, and comparative thinking skills.

+ Build vocabulary and practice structuring information.

Content

+ Students answer guided questions about their hometown in Ukraine from memory.
« They research and verify the facts using the internet.
+ They repeat the process for their current town in the Netherlands.

+ Students compare the two places and discuss preferences, advantages, and disadvantages.
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Form

Individual work for answering and researching.

Pair or group discussions for sharing and comparing.
Optional: Present short summaries orally or on posters.

Suggestions for Testing the Activity:
Create a short quiz about geographical facts from the students’ hometowns and current cities.
Use a Venn Diagram:

+ AVenn diagram is a simple tool to compare two things.

+ Itlooks like two overlapping circles.

+ Inthe left circle, students write what is special about their hometown.

+ Intheright circle, students write what is special about their current town.

+ Inthe overlapping part in the middle, students write what the two towns have in common.

+ First, model this with a simple example on the board so that everyone understands.

Small reflective writing: “What | miss about my hometown” or “What | love about my new city.”

Lesson 2
My Dream City

Context and Connection to the Four Perspectives

This creative activity invites students to imagine their ideal future place to live, strengthening their Identity
through personal reflection. It encourages Interculturality by recognizing that different people value different
aspects of a place to live based on background and experience. Students use Knowledge about geography,
climate, and urban life from the previous lesson. Language skills are developed through speaking, writing, and
presenting their ideas clearly. The task can be adjusted for different groups: younger students might draw their
city, while older students give full oral presentations.

Aim
+ Reflect on personal preferences for a living environment.

+ Develop speaking, writing, and presentation skills.

+ Link personal dreams to realistic urban features.

Content

« Students fill in a checklist about what is important to them in a city.
+ They think critically: Does my dream city match my checklist?
« They prepare a short oral or written presentation about their dream city.
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Form

+ Individual checklist and brainstorming.
+ Individual or pair preparation for a short oral presentation.
« Group presentations to practice public speaking.

Suggestions for Testing the Activity

+ Presentation rubric: assess clarity, vocabulary use, organization, and creativity.
+ Peer feedback: students give one positive comment and one suggestion to each presenter.

«  Written paragraph: “My dream city would be...” using checklist vocabulary.

Exploring identity

by Margaret William

Grade/Level
Middle School (Ages 12-14)

Subject
Arabic

Time
60 minutes

Objective

Students will reflect on and express their identity in Arabic.

Students will practice speaking, writing, and creative skills.

Students will develop vocabulary related to personality and self-expression.

Lesson Outline
1. Warm-Up (10 min)
+  Write the word “Identity” on the board.
+ Ask students: What does “identity” mean?

+ Brief class discussion: brainstorm ideas and words related to “identity” (e.g., hobbies, talents, culture,
dreams).

YOUR LANGUAGE COUNTS! Page 51 of 82



2. Guided Discussion (15 min)

+ Display and discuss the following questions one by one:

« If you had to describe yourself in three words, which would they be and why?
«  What are you most proud of about yourself?

+ What do you love doing the most that truly feels like a part of who you are?

+ Who or what inspires you the most, and how does that influence your life?

+ If you could be known for something, what would it be?

Encourage students to share short answers verbally with a partner or small group first, then with the
class.

3. Writing Activity (20 min)
+ Explain the homework task: writing a paragraph about themselves and drawing a self-portrait.
* Model how to write a paragraph:
« Start with an introduction (“My name is..., and | would describe myself as...”)
+ Use some ideas from the discussion.
« End with a closing sentence (“This is who | am, and | am proud of it!")
+ Students begin writing their paragraph in class (you can finish it at home if time runs out).

4. Drawing Activity (10 min)

After writing, students start drawing a picture of themselves next to their paragraph.

+ This can be a realistic drawing or a symbolic one (showing their interests or dreams).

5. Wrap-Up (5 min)

+ Quick volunteers: a few students share one sentence from their paragraph or show their early
sketches.

* Remind them to complete the homework if unfinished: Finish your paragraph and your drawing for
next class!

Homework

+ Finish writing your paragraph describing who you are.

« Complete your self-portrait.

Assessment

+ Participation during the discussion.

« Completion and thoughtfulness of the paragraph and drawing.
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Language learning exchange letters

Students Exchanging Letters

Somali teachers, Abdi, Abdullahi and Magan came up

with ideas of writing letters to each other. The Somali

students from Sweden, Finland and the Netherlands
E participated this writing activity.

The reason for this activity is to bring the students in the

different countries in contact with each other and the

teachers. With this activity, the students practice writing
and reading. Both technical and reading comprehension.

SOMALI STUDENT THEME OF TEACHER AND WRITING A LETTER éirf]?eirgrtlrtﬂsscwggl: connection is made between the
EXCHANGE LEARNING SCHOOLS' TO EACH OTHER .
LETTERS. COLLABORATIONS
3 4
1. Do you wear 2. Do you use somali 3. How many
Vocabulary Expansion traditional clothes for language? Where do languages are spoken

special occasions? you use it2 the country you live in2

Picking up new phrases from the
partner's letters.

4. What is the national

Writing Skills food that is eaten the 5. Do like to learn
- country you live2 And el EeEEE © Ghgl
Learning how to express thoughts do you eat traditional 9Uage

ol ieeeh Anel how often you leam it2

Working in groups where you eat it2

The aim was to create a sense of
commitment to promote communication
between students from different countries.

Learning from each other.

Getting experience of writing and
enhancing their language.

I—

BB d e et
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ANNEX — TRANSLATIONS OF MATERIALS

Arabic  Translation: Ines Chahbani
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Russian
Translation: Yelena Sroslova

Tpaauumm npaspHoBaHua Hoeoro ropa (agant anay p!

MU3Yy4aloT pyCCKUit Kak POAHOMN.
Astop: Faraz Roshanizand
Mepesoa: EneHa Cpocnosa
KommeHTapuit yuntens

Pa6oma B npoekme BAOXHOBU/Ia MEHA Ha co3AaHue amoro 3agaHus. OH nokasan

BaXXHOCMb HAWEro Ky/lbMypHOro Hac/a1eAuA U Mo 11, YMO HaWu u
il ocms gelic 0 uMerom 3HaqeHue. IMo HaroMHU/I0 MHE, YMo
Hawa Ky/lbmypa He Mo/bKO UeHHa, HO U AB/IA@MCA MOWHbIM UHCMPYMEHMOM AN1A

06y4eHus U co3gaHua KOHMakmoB. MeHa makxe HanpAMyro BAOXHOBU/U
npeAcmas/ieHHble B pamMKax ipoekma yrnpaxHeHus, a makxe msop4yeckue u 3Ha4yuMble

A A MOUMU KO, . B coBOKynHOCMuU mom ornsim

BAOXHOBU/T MEHA Ha cO34aHue MeponpuaAmuAa meMamu4ecKku CBA3aHHOIo ¢
npasgHoBaHuemM Hosoro roaa.

KoHTekcT:

DTOT NPOEKT CBA3AH C TEMaMU UAEHTUUHOCTM (M3yYeHue KyNLTYPHOTo Hacneaus) n
3HAHWAMM (MCTOPWA, TPAAULIM, KYXHS, UCKYCCTBO 1 MyNLTUKYNTypanuam). Yuatumecs
y3HatoT 0 HOBOM rofie 1 0 TOM, KaK €ro Mpas/HyHoT B PyCCKOA3bIYHbIX CTPaHaX.

Lens:
OCHOBHaA LieNb ATOTO 3aHATUA — Pa3BUTb:

* A3biKOBble HaBbIKU: YTeHWe (MccneaoBaHue Tpaavumnin Hosoro roaa), TCbMo
(cueHapuu 1 onucaHuna), ycTHaA peyb (Npe3eHTauna Ha pycCCKOM A3blke), ayanposBaHue
(B3avMHan obpaTHas CBA3b).

* AkageMudeckue HaBbIKU: NOUCK MHGOPMaLNK, COBMECTHaA paboTa, opraHnsauns u
nNaHnpoBaHue BpeMeHu, KpeaTUBHOCTb.

* KynemypHble HaBbIKU: 3HaKOMCTBO C PYCCKUMM TPaAULMAMU U CPABHEHUE C
npasaHuKamMu Mupa.

Peluaeman 3apauqa: YUaLIMCA 4acTo He XBaTaeT C/I0BapHOTO 3aMnaca, CBA3aHHOrO
KYNbTYPHBIMU TPAAVULMAMU, N UM CNIOXKHO OGCy)K,anb WX Ha pOAHOM A3blKe. I'IpoeKT
NOMOraeT yual1MCA YyBCTBOBATbL Ce6A yBepeHHee 6naroaaps YETKo
CTPYKTYPUPOBAHHLIM 3a4aHUAM.

CopepyxxaHue:

1. AKTUBHBI MO3rOBOV LWITVDM (1-7 Henens):

« AnbTepHaTuBa: B kauecTBe anbTepHaTUBLI yHaLLMECH MOTYT Pasbirpate
coaepxaHne CBOVX BUAEOPONMKOB B KNacce..

®dopma:

« [pynnosas aeATenbHOCTb: 06beANHEHNE YHEHUKOB C Pa3HbIM YPOBHEM 3HAHUI
nomoraeT HanaanTb COBMECTHYIO paboTy.

« MpopomxutenbHocTb: 4-5 Hegenb (1-2 ypoka B Heflento).

Apantaumm:
« OunddepeHumnaumsa:

o HauuHalowme: akueHT Ha BU3ya/bHbIX MaTepuanax, NpocTbix
NPEeANOXEeHNAX UM 03BYUKE.

o MpoaBuHyTble: NOAPOGHbIE CLEHapNK, BeAyLLME PONNA.
o CTecHuTenbHble: paboTa «3a KagpoM» (MOHTax, ohopMaeHue).

« TexHuuyeckas noapaepikka: WabnoHbl ANA NOCTEPOB U CLieHapWeB AnA
CHUXEHWA HarpysKku.

MoaseneHue utoros:

e JocTuxeHus:

o MDTVIBVIpOBaHHhIe YYEHWKM NONy4Ynnun yaoBONbCTBME OT TBOPYECKOro coYetaHuna
KYNbTYpbl, KyNMHapuu 1 TEXHONOrMI.

o YJyalymeca HauanbHOro YPOBHA akTUBHO BK/OYANNCh B NpakTUYecKne 3afaHuns
(pucoBaHue, NnpurotoBneHune 6ntoa).

e TpyaHocTu:

o HekoTopbiM rpynnam notpe6osanock 60/blie BpeMeHM Ha NoUcK MHpopMaumm
M MOHTax BUAEO.

o YacTb y4eHMKOB NCMONb30BaNa aHIMNACKMUIA A3bIK ANA BbIPAXKEHUA CNIOXKHbIX
vael; Nnpenoaasatesb NOArOTOBUA CMIUCKMU IEKCUKU ANA NOAAEPXKKM.

o MoHTax BMAEO 0Ka3anca HeMpOCTbIM, MO3TOMY MHCLIEHMPOBKA ColepXXaHUA
ponuKa cTana xopoLueit anbTepHaTMBOA 1A XeNatoLyX.

YOUR LANGUAGE COUNTS!

« Y4YeHWKM BCNOMUHALOT BCE, UTO 3HAIOT O NpasaHoBaHum Hosoro roaa B Poccuu:
cuMBonbl (€nka, rupnanabl, Jen Mopos n CHerypouka),
TpaAuunoHHble 6ntoaa (canat «OnuBbe», cenéaka nog, Wy6om, MaHaapUHbI,
wamnaHckoe),
puTtyansi (60Vi KypaHTOB, XenaHve Noj, 3B0H 4acoB, NPOCMOTP GVUNLMOB),
npasgHoBaHuA B MUpe (Hanpumep, B cTpaHax CHI nnm pycckoit anacnope).

* Yuutenb cobupaet uaew B 061Nt CINCOK W ABNUTCA C KNacCoM.

2. P rpynn v TeM (2-a
« Tpynnbl no 3-4 yenoseka BbIGMPAtOT MOATEMBI, HAaNpUMep:
o «McTopua npasagHosaHua Hoeoro roga B Poccum»

o «TpaanuMoHHble 6ntoaa U NX 3HaYeHNe»

o «Cumsonbl npasaHuka: énka, flen Mopos, CHerypouka»
o «HoBbI roa B pa3Hbix CTpaHax»

*  Kaxabll y4eHUK BLIGUPaET posib: UccneaoBaTeb, UNNIOCTPATOP, CLLEHAPUCT,
BeAYLUUNA.

3. " (3-4-a )

o YueHuKu cobupatoT MHGOPMaLMIo, MULLYT KOPOTKUE TEKCTbI HA PYCCKOM,
noAGMPaloT UK PUCYIOT UAKOCTPaLMM (HaNpUMep, CePBMPOBKA NPa3AHYHOMO
cTona, usobpaxenue énku, flena Moposa).

« [pynnbl cospatoT umudpoeom noctep (8 Canva unu PowerPoint) unun
bU3nUeCKmnin KoNNaxx c TEKCTaMmn N N306PaKEHNAMM.

4. Bupeo-np Tauuns (5-7 ):

« [pynnbl cHMMatoT 3-5-MUHYTHOE BUAEeOo «PyKoBOACTBO NO Npa3aHoBaHuio Hosoro
roaa B Poccum» Ha pycckoM. OHM MoryT:

o [Moka3zaTb puTyan (Hanpumep, 60 KypaHTOB U 3araAblBaHWE XenaHua).

o TMpUroToBMTL NPOCTO NPa3AHUYHBIM NEPEKYC C ONMCaHUEM LLIAroB Ha
pyccKkoMm.

Mouemy ato adpdpexTnBHO:

« B é b: MpoexT 06 BNEMEHTbI KyNbTypbl,

TBOPYECTBA M COBPEMEHHBIX TEXHONOT W (BUAEO, LNdPOBLIE NMOCTEPDI).

« Passutue Kniouesas

MHOrOKpaTHO MCNoNb3yeTca
B Pa3HbIX KOHTEKCTaX, 4TO CMOCOBCTBYET €€ 3aKpenneHnio.

« CoumanbHas cBA3b: YUEHWUKN NPEACTABNAIOT CBOW PAGOTbl CEMbAM 1
LLIKONIbHOMY COOBLLLECTBY, YKPEN/IAA HYBCTBO KYNLTYPHON NPUHAANEXHOCTA.
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WccnepyeM cBoto cTpaHy
AgTop: Larissa Aksinovits
Mepesoa: Enena Cpocnosa

Wccneayem ceoto cTpaHy:

KoHTekct

TMPOEKT NOCBALLEH TEMaM MASHTUYHOCTM (MyNIBTUKYNBTYPHAA MAEHTUYHOCTb, HyBCTBO
NPUHAANEXHOCTM U OLLYLLIEHWE FOPAOCTY 3a MECTO, OTKyAa A POAOM) U 3HAHUAM B
pasnuuHbIX 061aCTAX — UCTOPUK, reorpadun, UCKYCCTBE U KynbType.

Uenb

PaseunBaTh akageMuyeckue HaBbikn: UTeHWe, MMCbMO, YCTHYIO peub, ayaupoBaHue,
nouck MHGOPMaLK, NNaHNPOBAHNE, TaM-MEHEKMEHT, a Takke yMeHWe paboTaTs B
rpynne v coTpyaHu4ath.

[na yyawmxcs, M3yyatoLnx pPoAHOM A3bIK, TaKME TEMbl YACTO NPEACTABNAT TPYAHOCTb:
rOBOPUTb UMW NUCATb O KYNbType, UCTOPUK, reorpaduin, NpasaHMKax CoXKHO, Tak Kak
OHWM NPUBBIKAN 06CYX/AaTb 9TO Ha A3bike 06yyeHnA. CNOXHOCTb Nepexoaa Ha PoAHOM
A3bIK CBA3AHA C OrPaHNYEHHBIM CNI0BAPHbIM 3aNacoM.

Copep)kaHue npoekTa

1. Mo3roBo¥i LUTYPM: y4eHUKM COBMPaIOT 1 3aMUCIBAIOT MW 06 NHTEPECHBIX
dakTax 0 DUHNAHAMN: HALMOHA/bHbIE CUMBObI, UCTOPUSA, BblAaloLLMECH
NIMYHOCTW, M306PETEeHNA, KyXHA, AO0CTONPUMeYaTeNbHOCTH, IMTepaTypa, CropT.

2. O6o6weHune nae: yuutens cobrpaet BCe CNUCKKN, 06beANHAET UX B 06LLIMIA
nepeyeHb 1 nepefaéT yHeHUKaM Ha CneayioLLeM ypoKe.

3. Pa6oTa B rpynnax: yqal1ecs AeNATCA Ha rpynMibl (UM OCTAIOTCA B MPEXHMX),
Kaxkgas rpynna nony4aet NATb TeM 4114 Noucka MH¢0pMEuMM, BHyTpVI rpynnbl
YYEHUKWN pacnpeaenatoT TeMbl Tak, 4TOGbI Yy Kaxxaoro 6bina cBoA. an/I
HeOGXO[J,IA MOCTH y4nTenb noMoraet ¢ OpraHVISaleleFI.

4. Momnck MHGOPMaLUMK: YHeHUKU COBMPaIOT MaTepuanbl o CBOMM TemMaM, ieNnaoT
3aMeTKu, ﬂOﬂﬁlea}OT nnncTpaumm Unn co3[arot UX CaMOCTOATENbHO. Yuutens
npun HEOGXD,L]VIMOCTVI pacne4vaTtbiBaeT M306pa>KeHl4ﬂ.

5. CospaHWe NoCTepoB: Ha CNeaytoLLemM aTane rpynmbi 0GopMAAKT NOCTepsb,
BK/IIOYaA TEKCTbI, M306PaXeHNA 1 AN3aiH.
6. ¢

BMAeONpeseHTaunmn. YUeHNKN NepeunTbiBaloT CBOM TEKCTbI, 3aTeM OTNPaBAATCA

B TIAYAB MAATA B IKANA 14 ALIAMAINT RANAA LA TanahALK

1 9Tan — NoAroToBKa v 3anuchb

MpoexT «O6MeH NnucbMaMu»

AsTop: Tuba Araman
Mepeeop: Enena Cpocnosa

370 MeponpuaTHe 6blN0 OpraHn3oBaHo nNpenoaasatensamu Tuba Araman u Selguk
Kirbag cOBMECTHO € X y4eHUKaMK.

MpoexT 6bi1 NOCBALLEH 06MeHy NMCbMaMu MeXAY ydalmmMucs ns GUHNAHAUU 1
Lseumnn. CHauana yueH1kaM coo6Lumnm, 4to B paMkax npoekTa 6yaeT opraHusoeaHa
nepenucka. Mocne artoro nx nonpocunu Hanucatb NMCbMO, B KOTOPOM OHU pacckKaxkyT o
CBOMX ypoKax, LWKone, ypne4yeHuax, nOECeIJ,HEBHOﬁ XKU3HW, Npupoae, KynbType n
3aHATUAX POAHBIM A3bIKOM. Ka)K,L]bllji YY€HUK NOAroToBMA MUCbMO ANA CBEPCTHUKA N3
[Apyroit cTpaHbl. OBLEHNe NPOMCXOANNO Hepe3 BEKTPOHHbIE aapeca yunTeneil.

HecMoTps Ha undposoit popmat, NPOEKT HaMOMHUA YHYaLLMMCA O KYNbTYPHOMR LEeHHOCTU
TPaAMLIMOHHOTO NCbMa. KpoMe TOro, YHEHUKM, XUBYLLIME B APYTOM CTPaHe, roBopALLne
Ha TypeLKOM A3bIKe W NoceLLaloLLme Kypcbl TYPeuKkoro A3bika, CMOrn
ESaVIMO,C\el:iCTEOEaTb B KYbTYPHOM U cOUManbHOM nnaHe. B nucbmax BCTpeyanucb
KpacuBbie GOPMYNMPOBKM, OTPAXKAIOLLIUE A3bIK, IMOLIMN U KyNILTYPHbIE OCOGEHHOCTU.
Oco6eHHO NprUMeyaTenbHO, UTO B TEKCTaX 3ByYani MAen MUpa, A0BEPUA W YBaXeHUA.
ConepxaHMe nucemM nepepasasno xapakrep U 4yBCTBa y4€HWKOB, YTO ABNAETCA
06HaAEXMBAIOLLUM NPU3HAKOM.

370 6bIN10 NPOAYKTUBHOE Y BAOXHOBAOLLIEE MEPOMPUATUE.
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MpoekT paccynTaH Ha 4-5 HeAlenb, YTO AenaeT ero peannucTUYHbLIM ANA y4e6Horo
npouecca.

®opma paboTbl
pynnosas pa6ota
Apantauumn

B npoekTe MOryT y4acTBOBaTh YHEHWKM Nt060ro ypoBHA noarotosku. [laxe e, KTo
WCNbITbIBAET TPYAHOCTM B YCTHOM peuu, MOryT BHECTW BK/1aA: CNyLIaTh, MOMOraTh C
opraHv3auven unum B3aTb Ha ce6a ponb BUAeoonepartopa.

OueHka

3aHATHE 0Ka3anoCh yBNEKATENbHbIM AA GONbLINHCTBA YYEHUKOB. [laxe MeHee
MOTUBMPOBaHHbIE y4allmMeca NpuHANKN y4yactne (XOTN WX TEKCTbI 6bIIN OYEHD
KOpOTKMMM). HekoTopble rpynmbl 6bICTPO CNpaBUANCH C MOUCKOM UHGOpMaLK,
HarnMcaHneMm TeKCTOB 1 CbEMKOM BIMAEO. [lpyrM NoTpe6oBanoch HECKONbKO
AONONHUTENbHbIX HacoB.

®dakTopbl, 3aMeaNABLUME BbINONHEHWUE NpoeKTa:

* OueHb KpeaTUBHbIE FPYMbl, rAe 6bi10 MHOMO MAEN U 0BCYXXAEHWI, UTO
3aMeanAno npouecc.

« [lpynnbl c MeHee wnu megnu yuyacT yTto
CHWXKano o6unii Temn paboTbl.

Be>xnusble ppasbl
AgTop: Selguk Kirbag

Mepesoa: EneHa Cpocnosa

KoHTekcT: 370 ynpaXKHeHVe NoAYepKMBaET BaXkHOCTb BEXX/IMBbIX BbIPaXEHMI kak
CBA3YIOLLIETO 3BeHa MEX/ly A3bIKOM U Ky/IbTYPOWA.

Lienb: Mo3HaKOMUTb YHALLMXCA C BEXIMBLIMUA GPa3amMu, KOTOPbIE UTPatoT BaXKHYHO posib
B POAHOM A3bIKE, OKA3aTh UX 3HAYEHNE 1 OGBACHUTB, KaK 3TV BbIPAXEHNA OTpaxaloT
0CO6EHHOCTM KYNbTYpPbI.

CopepxaHue: YNpaxxHeH1e paccunTaHo Ha [1Ba ypoka.

MepBbIii ypok: yHalyeca 3HaKOMATCA C CUTyaumnAaMM, B KOTOPbIX 06bIYHO NCMONb3ytoTCA
3T dpasbl, Ha KOHKPETHbIX NpuMepax. MoaYepKMBaEeTCA, YTO MHOTUE BblPaXKeHs
VMeroT MeTapopUuUeckuii xapakTep, 1 06BACHAETCA, NOYeMy BaXKHO MOHUMATb 1
NPaBWIbHO UCNO/Nb30BaTh Takne MeTapopsbl.

31 hpasbl — APKMI NPUMEP CBA3M A3bIKA U KYNbTYPbl. OHW 3aHUMALOT LEHTPasnbHOe
MECTO B POAHOM A3bIKE U MPUMEHAIOTCA B CaMbIX Pa3HBIX KUSHEHHbIX CUTYaLMAX: NPy
BCTpeye rocTeii, Bo BpeMa eabl, Npu 601€3HW, B Cly4ae CMepTy, B NyTeLwecTeum, npu
poAax 1 BO MHOTUX AAPYTWX ClyYanX.

BbiBoA: BaXKHO 1CNO/ML30BaTH Takne BbIPaXKEHWA NPaBUbHO U B COOTBETCTBYIOLLIEM
KOHTEKCTe, Be/ib OHU He TO/TbKO YKPaLLatkoT peyb, HO 1 0TPaXatoT KyNbTypHbIe LeHHOCTU.

Y106bI MOMOYb y4HaulMmcsa ny4yLle NoOHATb TEMY, 6binn 3anmcaHbl BEXUBbIE Bblpa>keHua
1 06BACHEHO MX 3HAYEHNE Ha ypoke. KpoMe Toro, Gbiiv NOArOTOBNEHbI Pa3iNyHbIe
>KM3HEHHbIE CUTyaLWK, B KOTOPbIX Npeanaranock noaotpars NoaxoasLLMe CNoea
¢dpasbl. O6cykaanuch BO3MOXHbIE BapuaHTbl, U BbiGUpanich Hanbonee ymecTHble
BbIpa>keHuA.

[ins yrny6neHua NoHMMaHNa KoNN4ecTBo CLeHapues 6bi0 yBenMYeHo 1 cAenaHo
6onee pa3Hoo6pa3HbiM. B npogonkeHne paboTbl 6bin NPeAsioXkeH CNUCOK CNOB U
BbIPAXEHWI, 4acTo yNoTpeGnAeMbIX B NOBCEAHEBHOM PEUM, C NOACHEHUAMM NX
3HayeHuA. Ha cneaytoLueM 3aHATUM Bbinn pa3aaHbl NOArOTOBEHHbBIE BOMPOCH! O TOM,
Kakue ppasbl MOXKHO UCMONb30BATb B Pa3HbIX CUTyauusaXx. Mocne BbiNoNHeHWA 3agaHni
0TBETbI 06CYXKAANNCh COBMECTHO.

®opma: [IByxHeeNbHbIN LMK 3aHATUI B Knacce.

Koppektposku: MeToarka MOXKeET 6biTb NPUMEHEHa K Pa3HbIM yueGHbIM rpynnam.
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OueHka: 3aaaHue A4ano yHalmMes LeHHYI0 MHGOPMAaLMIO O A3bIKE, KyNbType 1 X
B3aMMOCBA3U. BLIABMNOCH, UTO MHOTME CTYAEHTbI IM60 He Ncnonb3osanu, MM6o He
3HaNN BEXX/IMBbIX BbIPAXKEHUIA, KOTOPbIE 3aHNMAatOT BaXHOE MECTO B POAHOM A3bIKE.
OTMeYeHO, YTO HEKOTOPbIE N3 3TUX BbIPAXEHWIA He MMEIOT TOUHbIX COOTBETCTBUN B
A3bIKE OKPYXXEHWA, UTO 3aTPYAHAET UX KOPPEKTHOE ncnonb3osaHue. Kpome Toro,
YYaLLMMCA CNOXHO OCMbICAIUTL KOHLEMNLMW, NeXallme B OCHOBE AaHHbIX ¢ppas.
OTCyTCTBUE aHaNOTMYHbIX BbIPaXEHWIA B A3bIKE CPEAbl AeNaeT NX BOCMpUATIE U
npeactaeneHue 6onee TPyAHbIM, a NOCTOAHHOE MCNOMb30BaHKE 3TOTO A3bIKA B
NOBCEAHEBHOW XM3HW MLIAeT CTYAHTOB HEO6XOAMMOTO KYNIbTYPHOTO KOHTEKCTa ANs
NPUMEHEeHUA BbIPaXXeHU POAHOTO A3bIKa.

[LLononHNUTeNbHOMN TPYAHOCTBIO CTaN0 UCMNONb30BaHWE aBCTPaKTHbIX BbIPAXKEHMUNA:
MHOTVM CIOXHO UHTErpPUpOBaTh MeTadopbl B PeUb, 0CO6EHHO yUNTbIBaRA, YTO POAHOI
A3bIK YalLle MPUMEHABTCA B KOHKPETHbIX 1 BbITOBLIX CUTyaumax. TeM He MeHee, 3aHAThe
NpefoCTaBM/IO0 LIeHHYH BO3MOXHOCTb Fy6Xe NO3HaKOMUTLCA C COBCTBEHHOM
KyNbTypOii Yepes NoHNMaHWe 3TVX BbIPaXeHUIA, KOTOPbIE ABNAKOTCA HEOTbeMNEMOiA
4acTbio Tpaanuumit. Mpumepbl Takux Gppas cBA3aHbl C rocTeNpPUUMCTBOM, KyNMHaPHbIMU
06bl4aaMu, TPAANUMAMN POXAEHUA N CMEPTH, a TakKe 0COBbIMW AHAMU U
npasaHnkamMu. DT KyNbTypHbIE BbIPaXEHMUA LMPOKO PacnpoCcTpaHeHbl B TYPeLKoM
A3bIKE, 1 y4aLUMeca CMON 03HAKOMUTLCA C HUMM Ha YpoKaXx.

B peaynsTaTe 3aHATUI CTy/IEHTbI HE TO/MLKO BblYUMNN HEKOTOPBIE 13 3TUX BbIPAXKEHUI, HO
1 y3Ha/M O 3HAUMMBbIX acnekTax KynbTypbl. OHM 0CO3HANM LEHHOCTb 3TUX CNIOB U 1X
KyNbTYPHYIO M coLmanbHyto nogonnéky. Mocne 3HakoMcTea ¢ BEXIMBLIMU dpaszamn
MHOTVE BbIPA3UNI XeNaH1e Hallle NCMO/b30BaTh UX B PEYM Ha POAHOM A3bIKE,
oTMeTUAU, UTo ByAyT yAeNATb GONbLUE BHUMAHWUA 3TUM C/I0BaM U CTPEMUTLCA NyGxe
NOHATL UX CMbICA. M0 CNOBaM CTYAEHTOB, KyPC OKa3asCA yBeKaTebHbIM,
MHGOPMATUBHBIM 1 CNIOCOGCTBOBAN 6OMEe MYyGOKOMY MOHUMAHMIO POAHON KY/bTYpbI.

Uenu:
. CVICTEMaTVISMpDBaTb 3HaHWA 0 pOAHOM ropoae U TeKyulieM MecTe NPpoXKUBaHuA.
« Pa3BuBaTh HaBbIKM UCC/EA0BAHNSA, YCTHON PEUM 11 CPABHWUTENLHOTO aHanuaa.
o PaclunpATb CIOBApHBIN 3aMac W y4UTbCA CTPYKTYPUPOBaTL MHGOPMALMIO.
CopepxxaHue:
« OrteeTbl Ha BONPOChI 0 POAHOM ropoze (Mo namaTy).
« MMowuck 1 npoBepka GaKToB B MHTEPHETE.
« [oBTOpEHVE NPOLIECCa ANA HBIHELHErO FTOPOAA B CTPAHE NPOXWUBAHUA.
« CpaBHeHMe AByX ropoAos, 06Cy>AeHWE NPeANOYTEHNIA, NNOCOB N MUHYCOB.
®opma paboTbi:
* VHauBuayanbHble OTBETHI U UCCNeA0BaHME.
« MapHoe unu rpynnosoe o6CyX/AeHUe ANA 0OGMEHa OMbITOM.
o [lONONHWTENBLHO: YCTHbIE PE3IOME AW NaKaTbl.
Kak NPoOBEpPUTHb BbINO/THEHUE:
« KopoTkuii TecT no reorpadpuyeckmm pakram o AByx ropoaax.
« [narpamma BeHHa ana cpaBHeHUA:
o [lBa nepecekaroLumxca Kpyra.
o BnesoM —ocobeHHOCTV poaHOTo ropoaa.
o B npaBoM — 0COBEHHOCTM HbIHELLHEro ropoaa.
o BueHTpe — ob6Lume YepThl.
o CHavana nokasaTb NpyMep Ha locke.

e MuHU-counHeHwue: «O 4éM A TOCKYIO, BCMOMUHAA POAHON ropoa» Unm «41o MHe
HpaBUTCA B HOBOM ropoae».

Ypok 2: lopog, Moeit MeyTbl

KoHTeKcT 1 cBA3b C YeTbipbMA acneKTaMu:
B3apaHune HanpasneHo Ha Pa3BuUTMe KPeaTUBHOCTM U CaMOMO3HaHKA: yyalmeca
cosfatot 06pas uaeanbHoOro MecTa NPOXMBaHUA, YKPEnIaa NYHYIO MAEHTUYHOCTb.

OuA ATKNKIRABT RAIMANHAATIA NNA MEWIVARKTVNHAFA NIAANAFA MNAKA2KIRAG KAK

YOUR LANGUAGE COUNTS!
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AnbTepHaTMBHOE 3aHATUE Ha TeMy «Balu pogHoii ropoay» ANA CTYAEHTOB, HeAABHO
nepeexasLumnX B APYrYI0 CTPaHy

AsTop: Xana Kozak
Mepesop: Enena Cpocnosa

3a nocneaHull rof A BLICOKO OUEHUIa BO3MOXHOCMb GbiMb YaCMbIO Npoekma «Baw
A3bIK UMEeM 3HavyeHue». MunomHbIl naaH 6bi1 YEMKUM U XOPOWO
CMpyKMypUpOBaHHbIM, U A YyBCMBOBa/a MOAAEPXKKY Ha MPOMAXeHUU BCero
npoyecca. O6MeH 0rbIMoM MexAy npenoaasamesaMu Gbis1 0COGEHHO UEHHbIM U
BAOXHOBNIAIOWUM.

B npouecce n1aHupoBaHusA A PyKOBOACMBOBANACH UIOMHbIM M171aHOM,
niepcrekmMuBamMu U npeAnaraeMbiMu ynpaxHeHusMU, Xoms A aAanmuposasna ux K
creyuguke Moel ykpauHCKOU rpymbl. [T0CKO/IbKY 60/1bWUHCMBO MOUX CMYyAEHMOB
poAunuck He B Hu,qepnaH,qax U He nnaHupyrom ocmasamsCA 34€Cb Hagosro, A
CKoppekmuposa/ia HeKOomopble yrnpaxxHeHuA, 4mobbl caenams ux 6onee

co, u coomserr

HUMU UX cumyayuu.

Ha npakmuke yembipe acnekma — A3biK, 3HaHUSA, UAEHMUYHOCMb U

MEXKy/TbMypHOCMb — eCMeC o6pa3om uck. B Moém cnyqae
Haubonee APKO BbIpa>eHHbIM 6bin1 acriekm MEXKY/1bmypHOCMU, MOCKO/1bKY

YKpauHcKue ¢ 00

b B HENPUBbIYHOU A/18 HUX
BbICOKOKY/IbMYpPHOU cpede. dma mema npucymcmaoBa/a npakmu4yecku B KaxXA0M
3aHAMUU, YOPMUPYA HALWU OGCYXAEHUS, CPaBHEHUS U Pa3MbILL/IEHUS Kak B
YKPauHCKOM, Mak U B ro//1aHACKOM KOHMEKCMe.

B yenom, npoekm o6ecrneyuBasn Kak CmpyKmypupoBaHHOCMb, MakK U ru6Kocme, a
Makske 3a/10XKU/1 BaxKHy0 OCHOBY /1/11 COePXKame/bHOro A3bIKOBOro 06pa3oBaHusl B
MHOroA3bI4YHbIX K/1accax.

Vpok 1: Moii poAHOI ropof, U HOBbI ropoa,

KoHTeKkcT 1 cBA3b C 4YeTbipbMA acnekramu:

3allaHMe nomoraert y4aummMmca 0Co3HaTb CBOK MAEHTUYHOCTb, Pa3MbILL/IAA O POAHOM
ropoje v cpaBHMBAan ero C HOBOW CPeAO B CTpaHe npoxuneanHua. OHo cnoco6eTeyeT
MEXKKYNbTYPHOMY B3aUMOAEVCTBUIO, NOBY>XX/AaA AEUTLCA NTMUHBIMU U KYNbTYPHBIMU
CXOACTBAMMU U pasnnuuamn. ‘/Hauj,mecn nony4aroT HOBbl€ 3HAHMA, U3y4vas ¢aKTbI 0 AByX
ropoaax, 1 pa3BnBatoT A3bIKOBbIE HaBbIKWU, NPaKTUKYA NEKCUKY No TeMam «reurpad)mﬂ»,
«KyNbTypa», «PeAnoUTEHNsA». 3a4aHNe Nerko aaanTMpoBaTh MoA BO3PacT U ypOBEHb:
MNafLWne WKObHUKIA MOTYT paGoTaTh YCTHO, @ CTapLUMe — NUCATb TEKCThI UMW TOTOBUTL

12

YpOKe. fl3bIKOBbIE HAaBbIKI PA3BUBAIOTCA YEPES YCTHBIE U MUCbMEHHBIE BbICKA3biBaHWA, a
Takke Yepes yMeHue ACHO GopMyNnposaTth naeun. 3ajaHne nerko aaanTuposatb:
MNafLne WKONbHUKW MOTYT HaPUCOBATL CBOW FOPOA, a CTapLUMe — MOAToTOBUTL
MOMHOLEHHYHO YCTHYHO Mpe3eHTauuio.

Uenu:
o OCMbICNINTB NINYHbIE NPEANOYTEHNA OTHOCUTENBHO MecTa NPOXKUBaHUA.
. Pa3BuBaTh HaBbIKN yCTHOVI pe4yn, nucbma U npeseHTaunn.
« CsA3aTb MeuTbl C peanbHbIMW xapaKTepucTMkamn ropoaa.
Copep)kaHue:
« 3anonHeHne KOHTPO/ILHOTO CMMCKa: YTO BaXKHO B ropo/ie ANA KaXXAoro y4eHuka.
. KpMTM‘—IeCKOe pa3MbiwieHne: COOTBETCTBYET /I ropoj MeYTbl 3TOMY CNl VICKy?
o MMoaroToBka KpaTKOM YCTHOW MM MUCLMEHHOM MPe3eHTaumm 0 ropoae MeuTbl.
®opmMa paboThbl:
« WHavBuayanbHas paboTa ¢ KOHTPOMbHBIM CIMCKOM U MO3MOBOA LLTYPM.
« MMoaroToska yCTHO NPe3eHTaLMM MHAUBUAYANbHO UK B Nape.
o [pynnosble BLICTYMAEHUA ANA TPEHUPOBKM NYBANYHOM peyn.

PekoMeHpaauum no npoeepke:

« Kputepum oueHkn ACHOCTB, C/I0BAPHbIi 3anac, CTPYKTypa,

KpPeaTUBHOCTb.

« B3aumHan o6paTHas CBA3b: OMH MONOXMUTENbHbIA KOMMEHTaPUIA U OAHO
MPeANoXeHe ANA YyULIEHUA KaXA0MY BbICTYNaloLLEMY.

« TMucbMeHHoe 3aaaHue: «fopoa MOEil MEUTbI — 3T0...» C UCTONb30BaHUEM
NEKCUKM N3 KOHTPONBHOTO Crincka.
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WUccneposaHue naeHTUYHOCTU

AsTop: Margaret William
Mepeeoa: EneHa Cpocnosa

Knacc / YpoBeHb: CpegHas wkona (12-14 ner)
Bpema: 60 MUHYT

Llenu ypoka:
« Pa3MmbiluneHne 06 NAEHTUYHOCTY 1 €€ BbIPaXEHNE Ha POAHOM A3bIKE.
« TpakTiKa yCTHOM 1 NMCbMEHHOI Peyn, pasBUTUE TBOPUYECKNX HABbIKOB.

« PaclumMpeHwue cnosapHOro 3anaca no TemMe «IM4HOCTb 1 CaMOBbIpaXeHe».,

Xop, ypoka:
1. PaamuHka (10 MUH)
«  3anuuumnTe Ha AOCKE CNOBO «MAEHTUUHOCTb».
« 3apaiTe BONpoc: <410 03HA4YaeT MAEHTUYHOCTL?»

« [poBeanTe KOPOTKNI MO3rOBO LUTYPM: COGEPUTE MM U CNOBA, CBA3AHHbIE C
noHATMEM (X066, TanaHTbl, KynbTypa, MeuTbl).

2. O6cyxxpaeHue (15 MUH)
« ToouepénHo o6cyanTe BONPOCHI:

o Ecnu 6bl HyXHo BbIno onncats ceba TpemMa cnoBaMm, Kakumm bl OHM
6binu 1 Noyemy?

o Yem Bbl 6onbLUe Bcero ropantecs B cebe?
o Yto BbI NtO6GWTE AenaTb 6O/MbLLIE BCETO, YTO OLLYLLEETE YacTbto ceba?

o KTo unu uto ABnAeTCA BalLUM UCTOYHUKOM BJ:[DXHOEeHVIﬂ? Kak ato Bnunsaer
Ha BaLLy XW3Hb?

o Ecnu 6bly Bac 6bi1a BO3MOXHOCTb MPOCNABUTLCSA, YEM UMEHHO Bbl XOTENM
6bl 6bITb N3BECTHBI?

« CHayvana o6MeH OTBETaMW B Napax W rpynnax, 3aTeM — C K1accoM.

YOUR LANGUAGE COUNTS!
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3. NMucbMeHHoe 3apaHue (20 MUH)

o [laiiTe MHCTPYKLMIO: HEOBXOAMMO HanucaTb HeGOMbLLON TEKCT 0 cebe u
[I0MOMHNTB €70 aBTONOPTPETOM.

o TPoAEMOHCTPUPYIITE NPUMEP CTPYKTYPbI:

BcTynneHue: «<MeHs 30ByT..., A 6bl OXapakTepu3oBan cebs Tak...»

OcHOBHas YaCTb: MCNONb3YITE Maew, KoTopble 06CyXaanu paHee.
BakntoueHne: «BoT KT A, U A ropXycb aTUM!»

HauHuTe BbiNONHEHWE 3aAaHWA B KNacce; NPy HexBaTke BpeMeHU paboTy MOKHO
3aKOHYMTL fOMa.).

4. Pucosanue (10 MUH)
[No6aBbTe K TEKCTY aBTONOPTPET.

OH MOXeT 6bITb BLINO/IHEH B PEaMCTUYHOM CTUNE N HOCUTb CUMBONINYECKMIA
XapakTep, oTpaXkas BalLM YBNIeYEHUA, UHTEPEChI U MeUTbl.

5. Utoru ypoka (5 MUHYT)

« Heckonbko A06pOBONbUEB AENATCA OAHWUM NPEANOXEHNEM N3 CBOETO TeKCTa Unn
noKa3blBakoT Nepsble HaBPOCKM PUCYHKa.

« HanomHuTe 0 Heo6x0AMMOCTM 3aBepLUNTL paboTy AoMa: AonuiinTe ab3al n
3aKOHYWTE aBTOMOPTPET K CNeAytoLLeMy 3aHATUIO.

JDomawHee 3apaHve:
« 3aBepLumnTb TEKCT C onvcaHnem cebs.

« [opucosaTb aBTONOPTPET.

Kputepuu oueHku:
«  AKTMBHOCTb B 06CYXAEHUM.

« TlonHoTa 1 KAYECTBO TEKCTA U PUCYHKA.
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CTYAEHTbI TEMbl OBYYEHUS COTPYAHUYECTBO  HAMUCAHUE APYT
OBMEHUBAIOTCS YYUTEAEN U LLKOA APYTY MUCEM
MUCbMAMU
e n o
e O HOBBbIX nus

nepenuncku ¢ napTHépamu.

e  Pa3BuTMe HaBbIKOB MMCbMEHHOW peun.

e  ®dopMuUpoBaHME YMEHUA ACHO

Bblpa>kaTb MbICNU.

e CoBMecTHaA pa6oTa B rpynnax.

LLeAb 30KAIOYOAOQCH B CO3AQHUM YyBCTBA
NPUYACTHOCTM U COAENCTBUM OBLLLEHMIO
MEXAY CTYAEHTAMM M3 PA3HBIX CTPAH.

OB6y4eHne ApyYry Apyra.

[OoAy4YEeHMEe OnbITA B MUCbME U
COBEPLUEHCTBOBAHME 43bIKOBbIX HOBbLIKOB.

YOUR LANGUAGE COUNTS!

O6MeH nucbMaMu

Yuutensa us Comanu, A6au, A6aynnaxu v MaraH,
NpPeANnoXuNM A HaNMCaHWA NMceM Apyr Apyry. B
3TOM 3aHATUM NPUHANN YHaCTUE COMANUIMCKUE YHEHUKN
n3 Weeumn, DuHnaHAMN U HuaepnaHaos.

Llenb: 06EANHUTE YUEHWKOB 1 yUnTENEn U3 padHbix
cTpaH. B npouecce paboTbl y4acTHUKM pa3BuBatoT
HaBblKN MUCbMa N YTEHUA: KaK TEXHNYECKne, Tak n
HaBblIKW NOHUMaHWA TekcTa. ATo NomMoraeT Hanagutb
B3aVIMO/EMCTBIE MEX/Y LUKONAMU, YKPENNAET YyBCTBO
NpYHAANEXHOCTU U Pa3BMBAET O6LLIEHUE MeXay
yYaLMMACA N3 PasHbIX CTPaH.

1. Haaesaete AM Bbl 2. MicnoAb3yeTe A4 Bbl
TPOAULIMOHHYIO OAEXAY POAHOM A3bIK? B KAKMX
Ha ocobble cobbITA? CUTYQUMIX?
4. Kakoe HauMoHaAbHoe
Bgé‘f?g;g?gfq%ﬁg X” 5. XoteAu Bbl Bbl M3y4aTh
. 4 " 2
Bbl TPAAWLIMOHHYIO pOA:S g;g'i';/\g‘;’:g?cw
HOLWOHAABHYIO €AY 1 -
rae?

3. CKOABKO %3bIKOB
PACMPOCTPAHEHO B

BaLLEN CTpaHe?

s
Tewnr
-

e, B e Chei
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Somali
Translation: Abdullahi Ahmed

CASHARO KALA DUWAN OO AY MACALLIMIINTU
SAMEEYEEN INTIl UU MASHRUUCU SOCDAY:

Halkan waxaa ah casharo la xulay oo la tijaabiyey intii uu mashruucu socday.

CASHARKA 1: XAFLADDA DABAAL-DEGGA NOWRUZ EE ADDUUNKA
Qore:Faraz Roshanizand
Faallada Macallinka

‘Waxaan ku dhiirraday inaan abuuro hawshan sababtoo ah mashruucu wuxuu ahaa mid si
qoto dheer kuu d i wuxuu ifiyey muhii uu

mar kale in i iyo
runtii ay qiimo leeyihiin. Waxay i xusuusisay in dhagankeenu aanu kaliya ahayn mid giimo
leh, balse sidoo kale uu yahay aalad awood leh oo waxbarasho iyo isku xirnaan ah. Waxaan
sidoo kale si toos ah ugu dhiirraday hawlaha lagu soo bandhigay mashruucan, iyo sidoo
kale hawlaha hal-abuurka leh ee macnaha leh ee ay si wadaijir ah u sameeyeen
macallimiinta mashruucaan ka qgeyb gaatay, waayo-aragnimadan waxay igu dhiirrigelisay
inaan nagshadeeyo u dabaaldega Nowruzka isla markaana ka caawiyo ardayda inay si dhab
ah oo farxad leh u bartaan lugadda Faarisiga.

Macnaha guud:

Mashruucan wuxuu xiriir la leeyahay mawduucyada agoonsiga (sahminta dhaxalka dhaganka
Faarisiga iyo dabaaldegyadiisa caalamiga ah) iyo aqoonta (taariikhda, caadooyinka, cuntada,
farshaxanka, iyo isdhexgalka dhagamada kala duwan). Ardaydu waxay baran doonaan Nowruz
(Sanadka Cusub ee Faarisiga) iyo sida loogu dabaaldego gudaha liraan iyo dalalka kale.

Ujeeddo:
Ujeeddada ugu weyn ee hawshan waa in la horumariyo fahamka lugadda:

« Xirfadaha Lugaddeed: Akhris (sahminta caadooyinka Nowruz), gorid (goraallo iyo
sharaxaad), hadal (soo bandhigidda afka Faarisiga), dhegaysi (faallooyinka asxaabta).

« Xirfadaha agooneed: raadinta macluumaadka, iskaashi, maaraynta wakhtiga, hal-abuur.

« Xirfadaha dhagameed: Isku xidhka caadooyinka faarisiga iyo isbarbardhigga
dabaaldegyada caalamiga ah.

Cagabaddaha la xalliyey: Ardaydu badanaa waxay ku liitaan eraybixinta la xiriirta caadooyinka
dhaqanka. Waxayna ku dhibtoodaan inay kaga hadlaan afka Faarisiga. Mashruucan wuxuu
dhisayaa kalsoonida ardayda iyada oo loo marayo hawlo nidaamsan oo tallaabo-tallaabo ah.

‘Waxyaabaha ku jira:

1. Fikir-wadaag (Usbuuca 1aad)

Qiimayn:
* Guulaha:

o Ardayda dhiirrigelinta leh waxay u riyaageen isku-dhafka hal-abuurka ee
dhaganka, cuntada, iyo tiknoolajiyada.

o Ardayda heerka-hoose jooga waxay ka qaybgaateen hawlo sawir-gacmeed
(sawirid, cunto karis).

e Cagabadaha:

o Kooxaha gaarkood waxay u baahdeen wakhti dheeraad ah cilmi-baarista ama
tafatirka muugaallada.

o Arday tiro yar waxay ku tiirsanaayeen af Ingiriisi si ay u muujiyaan fikradahooda;
macallinku wuxuu bixiyay liis erayo af-Faarisi ah si uu ugu fududeeyo.

o Tafatirka muugaallada waxey nogon karaan mid adag; sidaas darteed, soo
bandhigidda nuxurka muugaallada waa ikhtiyaar ay ardaydu dooran karaan
haddii ay rabaan.

Waa maxay sababta tani u shageeyso:

o Ka- Isku darka dF hal-abuurka iyo tigr jiyada (fiidiyoowyo,
boodhadhka dijitaalka ah).

+ Kobaca Luugadda: Ardaydu waxay dib u isticmaaleen erayada muhiimka ah (Tusaale
iyadoo loo adeegsanayo xaalado kala duwan.

* Xiriirinta: Ardaydu waxay la ama iskuulka ay
dhigtaan, taas 0o xoojinaysa aqoonsiga dhaganka.

CASHARKA 2: SAHMINTA DALKAAGA
Qore: Larissa Aksinovits
Sahminta dalkaaga - sameynta soo-bandhigid muugaal ah oo ku saabsan waddankaaga.
Macnaha Guud

Mashruucu wuxuu xiriir la leeyahay mowduucyada agoonsiga (aqoonsiga dhagamada kala
duwan, dareenka lahaanshaha iyo faanka meesha aad ku nooshahay) iyo agqoonta (qeybaha kala
duwan ee aqoonta - taariikhda, jugraafiga, farshaxanka iyo dhaganka)

Ujeeddo

Si loo horumariyo xirfadaha aqooneed ee soo socda: akhrinta, qorista, hadalka, dhageysiga,
raadinta macluumaadka, qorsheynta iyo maaraynta shaqo iyo
Caadi ahaan, ardayda fasalka lugadda hooyo waxay la kulmaan cagabado marka ay ka

hadlauaan ama naravasn arrimaha la viviirs dhananba tasribhda inaraafics sidaha cahahten

YOUR LANGUAGE COUNTS!

o Ardaydu waxa ay fikir-wadaag ka sameynayaan waxa ay ka yagaaniin Nowruz:
astaamaha, cuntooyinka, caadooyinka ista dabka), iyo caalamiga
ah (tusaale ahaan, Afghanistan, Tajikistan, ama bulshooyinka qurbaha).

o Macallinku wuxuu fikradaha ardayda ku ururinayaa liis weyn oo midaysan, kadibna
wuxuu la wadaagayaa ardayda oo dhan.

Samaynta Kooxo & Qaybinta Mawduucyada (Usbuuca 2aad):

o Kooxo ka kooban 3-4 arday ayaa dooranaya mawduucyo kala duwan (tusaale ahaan,
Taariikhda Nowruz, Cuntooyinka Dhagameed, Nowruz Dalal Kala Duwan, Astaamaha iyo
Macnahooda).

o Arday kasta wuxuu dooranayaa hawl gaar ah ka dibna wuu soo bandhigayaa.
Sahminta & Abuuris (Usbuucyada 3-4):

o Ardaydu waxay soo ururinayaan macluumaad, waxay qorayaan qoraallo gaagaaban oo
Faarisi ah iyo sawiro muugaal ah (tusaale ahaan, sawirro qoob-ka-ciyaarka Nowruz).

o Kooxo waxay sameynayaan boodh dijitaal ah (iyagoo adeegsanaya galabka sida
PowerPoint) ama goraallo iyo sawirro.

Soo Bandhigid Muugaalka Xafladda (Usbuuca 5):

o Kooxo waxay duubaan muugaallo 3-5 dagiiqo ah oo ah “Xuska Nowruz” oo ku goran Af-
Faarisi. Waxay awoodaan inay:

* Inay muujiyaan caadooyinka kala duwan.

= Inay kariyaan cunto fudud oo Nowruz ah iyo iyagoo ku sharaxaya tallaabooyinka
dhan Af-Faarisi.

* Inay soo bandhigaan ciyaar qoys xusaya Nowruz.

o Ama ardaydu waxay ku soo bandhigi karaan nuxurka mut fasalka

Qaabka:
« Shaqo kooxeed: Kooxo leh heerar kala duwan si loo hubiyo iskaashiga ardayda.
« Muddada: 4-5 usbuuc (1-2 cashar usbuucii)
Hagaajinta:
* Kala-duwanaansho:
o Ardayda bilowga ah: Waxay diiradda saarayaan muugaalada, jumlado fudud.
o Ardayda heerka-sare: Qoris qoraallo faahfaahsan ama bandhigyo.
o Ardayda xishoodka badan: Ka caawi qoraaladda ay soo bandhigayaan.

« Taageerada Tiknoolajiyada: U soo bandhig qaabab boodhadh ah ama qoraallo.

Finland wayna ku inayu 11 afka hooyo, maadaama ay ka magan
tahay eray-bixinta.

Waxyaabaha ku jira

1. Fikir ururin: Ardayda waxaa la weydiinayaa inay soo ururiyaan oo qoraan fikradaha ku
saabsan waxyaabaha xiisaha leh ee Finland: astaamaha qaranka, taariikhda, dadka, hal-
abuurka, cuntada, goobaha, suugaanta iyo ciyaaraha.

2. Macallinku wuxuu ururinayaa fikradaha ardayda wuxuuna sameynayaa liis guud, ka
dibna wuxuu ardayda u geybinayaa fikradahaas kala duwan casharka xiga.

3. Ardayda waxaa loo kala gaybinayaa kooxo (ama waxay ku sii jirayaan isla kooxihii
casharkii hore), ardaydu waxa ay helayaan shan waxyaalood oo ay soo raadiyaan
macluumaadkooda. Waa inay ardaydu ka wada hadlaan mowduucyada loo geybiyey oo
ay isku raacaan in arday kasta uu doorto mawduuc ka duwan kan kale. Waxaa laga
yaabaa inay u baahdaan caawimaadda macallinka.

4. Ardaydu waxay bilaabayaan raadinta macluumaadka waxayna gorayaan goraallo ku
saabsan mawduucyadooda. Waxay sidoo kale raadinayaan sawirro si ay ugu muujiyaan
qoraalladooda ama iyaga ayaa sawirro u . inku wuu
sawirrada haddii loo baahdo.

5. Tallaabada xigta waxaa la sameynayaa boorar (hawlaha waxaa ka mid ah isku dhejinta
qoraallada iyo sawirrada, nagshadeynta boorarka).

6. Tallaabada ugu dambaysa waxaa la sameynayaa soo bandhigid muugaal ah. Ardaydu
mar kale ayay akhrinayaan qgoraalkooda, ka dibna waxay aadi karaan meel degan oo ku
dhex taal dhismaha iskuulka si ay ugu duubaan muugaal soo bandhigid ah iyagoo
adeegsanaya taleefannadooda.

Waa wax macquul ah in la tixgeliyo in mashruucu qaato 4-5 toddobaad si loo dhammeystiro.

Qaabka
Shaqo kooxeed
Hagaajinta

Ardayda heerarka kala duwan ee lugadda way ka qayb gaadan karaan hawshaan. Kuwa aan aad
u hadlin weli way ka qeyb qaadan karaan shaqo kooxeedka iyagoo dhageysanaya ama ka
shageynaya sida duubista muugaallada.

Qiimayn

Waxgabad xiiso leh ayeey u ahayd ardayda. Xitaa ardayda aan aad u dhiirranayn way ka qayb
gaateen (inkastoo ay qoreen qoraallo aad u gaaban). Qaar ka mid ah ardayda aad bay ugu
degdegayeen raadinta macluumaadka, qorista iyo samaynta mt Kooxaha

qaar waxay ku gaadatay saacado dheeraad ah si ay mashruuca u dhammeystiraan. Kooxaha
qaar waxaa ku jirey arday ay ku adagan tahay qoraallada iyo kooxo aad u hal-abuur badan oo
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CASHARKA 3: WAXQABADKA IS-WEYDAARSIGA WARAAQAHA
Qore:Tuba ARAMAN

Hawshan waxaa soo abaabulay macallimiinta kala ah Tuba Araman iyo Selguk Kirbag iyagoo la
shaqgeynaya ardaydooda.

Waxaan qabanay hawl is-weydaarsiga waraaqaha ah oo u dhexeysay ardaydeena Finland iyo
Iswiidhan. Ugu horreyn, waxaan ardayda u sharaxnay in aan gorshayneyno hawlo waraaqo
qaoris ah oo gayb ka ah mashruuceenna. Kadibna, waxaan weydiinay in ardaydu goraan wargad
qoraal ah oo ka hadlaya icasharradooda, iskuulkooda, hi nolosha,

dhaganka iyo koorsada afka hooyo. Arday kasta wuxuu wargad u qoray ardayga dalka kale.
Isgaarsiinta waxaa lagu fuliyay iyada 0o loo marayo cinwaanada iimaylka ee macallimiinta.

Inkasta oo xiriirka hawshan lagu sameeyay si dijitaal ah, ardayda waxaa la xusuusiyay xirfadda
dhagameed ee qorista warqadaha marka laga eego dhinaca dhaganka. Intaa waxaa dheer,
ardayda ku nool dalalka kale, ee ku hadla af-Turkiga ee dhigta koorsooyinka af-Turkiga waxay
yeesheen is-dhexgal dhagan iyo bulsho. Waxay goreen weedho qurux badan oo lugaddeed,
shucuurta iyo dhaganka ah.

Waxay ardaydu wargadaha diiradda ku saareen muhiimadda uu dalkoodu leeyahay iyo
muhiimadda ixtiraamka ee ku jirtay waraagaha waxay ahaayeen kuwo soo jiidasho leh.
Dabeecadaha quruxda badan ee ardayda iyo shucuurta maskaxdooda ku jirta ayaa ka muugday
jumladaha, waxayna ahaayeen kuwo rajo leh. Waxay ahayd hawl faa’iido leh oo qurux badan.

HADAL XURMADEED
Qore: Selcuk Kirbac
Magaca Hawsha: Weedho Xushmad leh

Macnaha Guud: Hawshani waxay muujinaysaa muhiimadda weedhaha xushmadda leh oo ah
buundo u dhexeysa lugadda iyo dhaganka.

Ujeeddo: Ujeeddada hawshan waa in ardayda lagu baro weedho xushmad leh oo door muhiim
ah ka ciyaara erayada af-Turkiga, in la muujiyo macnaha erayadan af-Turkiga, iyo in la sharaxo
sida weedhahan ay uga tarjumayaan dhaganka Turkiga ee lugadda.

Waxyaabaha ku jira: Hawshan waxaa lagu qorsheeyay oo lagu fuliyay laba cashar. Casharka
koowaad, ardayda waxaa lagu baray xaaladaha weedhahan sdai caadi ah loogu isticmaalo af-
Turkiga, iyada oo loo marayo tusaalooyin muuqda. Waxaa la tusaaleeyay in weedhahan intooda
badan ay ku badan yihiin halbeegyo sarbeeb ah (metaphors), waxaana si qoto dheer loo
sharaxay muhiimadda ay leedahay in la fahmo oo la maareeyo odhaahyadan sarbeebta ah.
Weedhahan, oo tusaale cad u ah xiriirka ka dhexeeya dhaganka iyo lugadda af turkiga ah, waxay
leeyihiin isticmaal ballaaran.

Af Turkigu wuxuu leeyahay erayo hodan ah oo lagu muujiyo xaalado kala duwan, sida marka la
soo dhoweynayo martida, inta lagu jiro cuntada, marka la xanuunsanayo, marka geeri dhacdo,
marka la safrayo, marka dhalasho dhacdo, iyo xaalado kale oo nolol maalmeedka ah. Tusaale

CASHARKA 4: SAHMINTA MAGAALADAADII HORE
Qore: Xana Kozak
Faallada macallinka:

Sanadkii la soo dhaafay, aad ayaan ugu farxay ka qaybgalka mashruuca “Your Language
Counts”. Qorshahaas tijaabada ahaa wuxuu ahaa mid si cad oo wanaagsan loo habeeyay,
waxaana dareemay in aan helay caawin aan ku gaari karo hadafkeyga. Wadaagista waayo-
aragnimada macallimiinta waxay ahayd mid gaar ahaan giimo leh oo dhiirrigelin badan leh.

Q iyo g ij ah, i) iyo hawlaha la soo jeediyay ayaa

hagayay shaqadayda, inkasta oo aan u siay ugu gaarka ah

ee i) ah. inta badan ardaydaydu aanay ku dhalanin
0o aysanna inay muddo dheer halkaas sii joogaan, waxaan wax ka

beddelay hawlo gaar ah si aan uga dhigo kuwo macno leh oo ku habboon xaaladdooda.

Ficil ahaan,afarta ee kala ah, —li dda, agoonta, iga, iyo i
dhagamada—ayaa si dabiici ah isugu xidhan. Aragtida isdhexgalka dhagamada ayaa ahayd
midda ugu muuqda ardayda i ah ay ka
il aad u leh i dhagan. wuxuu ahaa mid ka
hawlihii aan q. y kaas oo,
iyo fil ku saabsan iy iyo

labadaba.

"Guud ahaan, mashruucu wuxuu bixiyay qaab i iyo
bixiyey qaab-dhi: i ah ee kaas oo lugadda macno
u leh gaar ahaan fasallada ardayda lugadaha badan ku hadla dhigtaan".

Casharka 1: Sahminta Magaaladaadii Hore (Ukrayn iyo Nederlaan)
Macnaha iyo Xiriirka Afarta Aragti:

Hawshani waxay ardayda u saamaxaysaa inay ku xirmaan Aqoonsigooda shagsiyeed iyagoo ka
fikiraya magaaladii ay asal ahaan ka yimaadeen oona isbarbardhigaya deegaankooda cusub ee
Nederlaan. Waxay kor u D iyadoo dhiirr

wadaagista kala duwanaanshaha iyo isku ekaanshaha shakhsiga iyo dhaganka. Ardaydu waxay
raadinayaan Aqoon iyagoo baadhaya xog dhab ah oo ku saabsan magaalooyinkoodii hore iyo
magaalooyinka ay hadda ku nool yihiin, iyo Luugadda iyagoo ku tababaranaya erayada

j i iyo Hawsha waxaa lagu hagaajin karaa iyadoo loo eegayo
da’da iyo heerka lugadda: ardayda da’da yar ama heerka hoose waxay diiradda saari karaan
hadalka oo keliya, halka kuwa waaweyn ama heerka sare ah ay qori karaan qoraallo gaagaaban
ama soo bandhigi karaan.

Ujeeddo:

« Kudhiirigeli ardayda in ay isticmaalaan agoontoodii hore ee ku saabsan
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ka tarjumaysa rajada kulanka mustagbalka. Waa muhiim in weedhahan si sax ah loo isticmaalo
oo lagu meeleeyo xaaladda ku habboon.

Si aan ardayda uga caawiyo inay tan fahmaan, waxaan qoray weedho xurmad leh oo aan fasalka
ku sharaxay macnahooda. Waxaan sidoo kale sameeyay xaalado kala duwan oo ardaydu ka
shaqeeyaan, waxaanan ku dhiirri-geliyay inay aqoonsadaan erayada lagu isticmaali karo
xaaladahaas gaarka ah. Wadajir ayaan uga wada hadalnay beddelka weedhahaas, waxaana isku
daynay inaan helno kuwa ugu habboon. Waxaan bixiyay tusaalooyin kala duwan si aan u goto-
dheereeyo fahamka ardayda ee goorta weedhahan la isticmaalo.

Si aan casharka u sii x00jiyo, waxaan siiyay ardayda liis erayo ah oo si joogto ah nolol
maalmeedka loogu isticmaalo, waxaana bixiyay sharaxaad ku saabsan erayadaas. Casharka
xiga, waxaan qaybiyay su’aalo aan diyaariyay oo ku saabsan weedhahan iyo waxa lagu odhan
karo xaalado kala duwan. Ardayda waxaa laga inay ka j 1 sU’”

kadibna waxaan si wadajir ah uga wada hadalnay jawaabaha saxda ah.

Qaabka: Laba toddobaad oo shaqo fasalka ah
Hagaaijin: Cilmi-baaristan waxaa loo adeegsan karaa kooxo kala duwan.

Qiimayn: Hawshan waxay ardayda siisay aragtiyo giimo leh oo ku saabsan lugadda, dhaganka,
iyo xidhiidhka ka dhexeeya labadooda. Waxaan arkay in arday badan aysan isticmaalin ama
aysan agqoon u lahayn weedho xurmad leh oo kaalin muhiim ah ku leh lugadda Turkiga. Waxaan
ogaaday in gaar ka mid ah weedhahan aysan lahayn kuwo si toos ah ugu dhigma af Iswiidhishka,
taas oo ka dhigaysa mid adag in ardaydu si sax ah u isticmaalaan. Waxaan sidoo kale arkay in
ardaydu ay ku dhibtoonayeen fahamka fikradaha ka dambeeya weedhahan. Maadaama
weedhahan aanay ku jirin af Iswiidhishka, marar badan way ku adkaanaysaa ardayda.

Caqgabad kale waxay ahayd in ardaydu ay ku dhibtoonayeen isticmaalka weedho sarbeeb ah.
Qaar badan waxaa ku adkaaday inay isticmaalaan sarbeebaha oo ay ku daraan hadalkooda,
gaar ahaan maadaama isticmaalka afkooda hooyo inta badan ku kooban yahay xaalado muuqda
00 nolol maalmeed ah. Isla mar ahaantaana, hawshan waxay ardayda siisay fursad giimo leh oo
ay wax badan uga bartaan dhagankooda iyagoo fahmaya weedhahan, kuwaas oo gqayb muhiim
ah ka ah dhaganka Turkiga. Tusaalooyinka weedhahan waxay la xiriiraan dhaganka martida,
dhaqganka cuntada, caadooyinka ku xeeran dhalashada iyo geerida, iyo sidoo kale maalmaha
gaarka ah iyo fasaxyada. Weedhahan dhagameed aad bay ugu badan yihiin lugadda Turkiga,
waxayna ahayd wax ardaydu fursad u heleen inay la gabsadaan inta lagu jiro casharrada.

Casharradan dhexdiisa, ardaydu ma aha oo kaliya inay barteen gaar ka mid ah weedhahan,
balse sidoo kale waxaa lagu xusuusiyay dhinacyo muhiim ah oo ka mid ah dhaganka Turkiga.
Waxay garteen muhiimadda erayadan iyo sida ay u gudbiyaan macne dhagan iyo bulsho oo
giimo leh. Ka dib markii ay barteen weedhahan xurmadda leh, arday badan waxay muujiyeen
rabitaan ah inay si joogto ah ugu isticmaalaan marka ay ku hadlayaan af Turkiga. Waxay
sheegeen inay hadda fiiro gaar ah u yeelan doonaan marka ay magqlaan erayadan oo ay isku dayi
doonaan inay si fiican u fahmaan macnahooda. Ardayduna waxay sidoo kale carrabka ku
adkeeyeen inay aad ugu faraxsanyihiin koorsadan, wax bandanna ka barteen, isla markaana ay
heleen faham qoto dheer oo ku saabsan faahfaahinta dhaganka Turkiga.

« Dhis eraybixin 0o ku tababar gaabeynta macluumaadka.
Waxyaabaha ku jira:

« Ardaydu waxay ka jawaabayaan su'aalo goran oo ku saabsan magaalooyinkoodii hore ee
Ukraine iyagoo xasuusanaya.

* Waxay baarayaan xagiiqooyinka saxda ah iyagoo adeegsanaya internetka.
« Waxay ardaydu ku tababaranayaan magaalada ay hadda ku nool yihiin ee Nederlaan.

« Ardaydu waxay isbarbardhigayaan labada meelood oo waxay ka hadlayaan dookhyada,
faa’iidooyinka, iyo khasaaraha.

Qaabka:

e Shaqgo st i oo loogu y ka j; iyo cilmi-baarista.
« Wada sheekeysi laba-labo ama kooxeed si loo wadaago isbarbardhigyada.
e Ikhtiyaar: Ku soo bandhig goraal kooban ama hadal ama ku gor boorar.
Talooyin ku saabsan giimeynta Hawsha:

* Samee giimeyn kooban oo ku saabsan xagiiqooyinka jugraafiyeed ee magaalooyinkii
hore ee ardayda iyo magaalooyinka ay hadda ku nool yihiin.

* Isticmaal Jaantuska Venn:
o Jaantuska Venn waa galab fudud oo la isku barbardhigi karo laba shay.
o Waxay u eg tahay laba goobo oo is dul saaran.

o Goobta bidix, ardaydu waxay ku qorayaan waxa gaarka ku ah ee ku saabsan
magaalooyinkoodii hore.

o Goobta midig, ardaydu waxay ku qorayaan waxa gaarka ku ah ee ku saabsan
magaalada ay hadda ku nool yihiin.

o Qaybtaisdulsaaran ee dhexda ah, ardaydu waxa ay ku qorayaan waxa labada
magaalo ay wadaagaan.

o Marka hore, ku muuiji tusaale fudud sabuuradda si gof walba u fahmo.

« Qoraalyar oo ka tarjumaya: “Maxaan u xiisay magaaladaydii hore” ama “Maxaan ka
jeclahay magaaladayda cusub."

Casharka 2: Magaalada aan ku riyoonayo
Macnaha iyo Xiriirka Afarta Aragti:

Hawshan hal-abuurka ah waxay ku dhiirigelinaysaa ardayda inay sawiraan meesha ay riyada ku
rabaan inay ku ] taasoo i iyagoo ka tarjumaya
fikrado sk Waxay kor u D (Inter iyadoo
la agoonsanayo in dad kala duwan ay giimeeyaan dhinacyo kala duwan oo ku saabsan goobta

nrtis mAnlAnAA BinAAn it nalavinan Anal s sinmin Aramnimen Ardasidss ssimva AdAARA AR A AR

Page 69 of 82



bandhigid fikradahooda si cad. Hawsha waxaa lagu hagaajin karaa kooxo kala duwan: ardayda
da’da yar waxay sawiri karaan rr iy halka kuwa ay sar
bandhigyo afka ah oo dhammeystiran.

Ujeeddo:

* Katarjum i shakhsiyeed ee aad ku noolaan lahayd.
* Horumari xirfadaha hadalka, qorista, iyo soo bandhigista.
* Kuxidh riyooyinkaaga shakhsiyeed sifooyin magaalo macquul ah.
Waxyaababha ku jira:

« Ardaydu waxay buuxinayaan liiska hubinta (checklist) oo ku saabsan waxa muhiimka u
ah iyaga magaalada ay jecelyihiin.

* Waxay si dhaliil leh uga fikirayaan: Ma ku habboon tahay magaalada riyadaaan ku
sawiray liistada hubinta?

« Waxay diyaarinayaan oo ay soo bandhigayaan bandhig gaaban oo afka ah ama qoraal ah
00 ku saabsan iy eeay

Qaabka:
o Liiska hubinta shakhsiyeed iyo fikir-curin (brainstorming).
« Udiyaar garoowga shagsiga ah ama labo-labo ee soo bandhigid gaaban oo afka ah.
« Banghigyo kooxeed si loogu tababaro hadalka fagaaraha dadweynaha.

Talooyin ku saabsan Tijaabinta Hawsha:

* Qaabka giimeynta bandhigga: ku giimee caddeynta, isticmaalka erayada, habeynta, iyo
hal-abuurka.

« Talo bixinta ardayda: arday kasta wuxuu bixinayaa hal faallo wanaagsan ah iyo hal talo
soo jeedin ah bandhig kasta.

* Qoraal kooban: ‘Magaalada riyooyinkeyga waxay ahaan lahayd...’ iyadoo la adeegsanayo
erayada liiska hubinta.

"

3. Hawl Qoraal ah (20 dagiiqo)

« U Sharax ardayda shagada guriga: qoritaanka hal weedh oo naftooda ka hadlaysa iyo
iyagoo sawir ay sawireen ku muujinaayo.

« Tusaale u soo bandhig sida loo qoro jumlad ama weedh:

o Ku bilow si hordhac ah (‘Magacaygu waa..., waxaana isku tilmaami lahaa sida.

o Isticmaal gaar ka mid ah fikradihii doodda ka soo baxay.

o Kusoo gabagabee jumlada xidhitaanka (‘Kani waa gofka aan ahay, waana ku
faanayaa!’)

« Ardaydu ha bilaabaan qorista weedhaha fasalka dhexdiisa (waxay ardaydu ku
dhammayn karaan qoraalka fasalka gudahiisa haddii kale wakhti kale sii ardayda).

4. Hawl sawirid ah (10 daqiiqo)

« Kadib marka ay wax qoraan, ardaydu waxay bilaabayaan inay sawiraan sawir -
gacmeedyo iyo qoraal isku xiga.

« Taniwaxay nogon kartaa sawir dhab ah ama mid astaan ah (oo muujinaya xiisahooda
ama riyooyinkooda).

5. Gunaanad (5 daqiiqo)

« Iskaa wax u qabso degdeg ah: dhowr arday ayaa wadaagi kara hal jumlad oo ka mid ah
qoraalkooda ama wax muujinaaya sawirradoodii hore.

* Xusuusiinay dhammeeyaan shaqgada guriga haddii aan la dhammayn: Dhammay
qoraalkaaga iyo sawirkaaga xisadda xigta!

Shaqo guri:
« Dhammaystir qoraalkaaga oo sharaxaya qofka aad tahay.

« Dhammaystir sawir qofeedkaaga.

Qiimayn:
« Kaqaybgalka doodda.

« Dhammaystirka iyo fikirka ku jira qoraalka iyo sawirka.
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10

CASHARKA 5: SAHMINTA AQOONSIGAAGA

Qore: Margaret William

Fasalka/Heerka:
Dugsiga Dhexe (Da’da 12-14)

Maadada:
Af-Carabi

Wakhtiga:
60 dagiiqo

Hadafka:

* Ardaydu waxay ka fiirsan doonaan oo muujin doonaan agoonsigooda iyagoo
adeegsanaya Af-Carabi.

« Ardaydu waxay ku tababaran doonaan xirfadaha hadalka, qorista, iyo hal-abuurka.

* Ardaydu waxay baran doonaan erayo muujinaaya aragtiyadooda.

Qorshaha Casharka:
1. Diyaar-garow (10 daqiiqo)
¢ Kuqor erayga ‘Aqoonsi’ sabuuradda.
* Weydii ardayda: Maxay ‘aqoonsi’ ka dhigan tahay?

. Dood kooban oo fasalka ah: ka fikir fikrado iyo erayo la xiriira ‘agoonsi’ (tusaale,
hi il in, dhaganka, ri

2. Dood La Hagayo (15 dagiiqo)
* Soo bandhig oo ka dood su’aalaha soo socda mid mid:

o Haddii aad isku tilmaami lahayd saddex eray, waa kuwee erayadaas, maxaase
sabab u ah?

o Maxaad ugu faan badan tahay naftaada?

o Maxaad ugu jeceshahay inaad sameyso oo runtii kuu muugata qayb ka mid ah
qofnimadaada?

o Yaaama maxaa kugu dhiirrigeliya inta badan, sideese taasi u saameysaa
noloshaada?

o Haddii laguu agoonsan lahaa wax gaar ah, maxay nogon lahayd?
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Isweydaarsiga waraagaha ee ardayda

Macallimiinta Soomaaliga ee kala ah, Abdi, Abdullahi
and Magan ayaa soo hindisay fikradda ah in ay ardaydu
A isweydaarsadaan waraaqo. Ardayda Soomaalida ee
w deggan Iswiidhan, Finland iyo Nederlaan ayaa ka qayb
qaatay hawshaan qorista.
Sababta hawshaan loo sameeyay ayaa ah in la abuuro

xiriir ka dhaxeeya ardayda iyo macallimiinta ku kala nool

dalal kala duwan. Hawshaan ardaydu waxay ku
WARQADO MOWDUUCA WADA ISKU QORISTA tababaranayaan farsamada qorist\a; iyo akh|¥ska iyo
ISWEYDAARSIGA WAXBARASHADA SHAQAYNTA WARQADAHA fahamkaba. Sidaasna waxaa ku biloowday xidhiidh u
ARDAYDA MACALLIMIINTA EE dhaxeeya Iskuulo ku yaalla dalal kala duwan.
SOOMAALIYEED. MASHRUUCA
4

1. Ma xirataa dhar L maashaa 3. Immisa lugadood ayaa
" dhagameed marka ay adda af lagaga hadlaa
Kor u gaadista erayo aqooneedka. jiraan munaasabado gaar soomaaliga?Xagge waddanka aad ku

ah? ayaad ku isticmaashaa? nooshahay?
Barashada weedhaha cusub ee ku jira
wargado isweydaarsiga.

4. Waa maxay cuntada

Xirfadaha Waxgqorista. q%%glﬁaiiécog;dcxw 5. Ma jeceshahay inaad
" . nooshahay? Ma cuntaa barato lugadda af
Barashada habka fikrad gudbinta. RO A ese Soomaaliga 2 Immisa jeer
soomaaliyeed? xaggee ayaadna baratoa’®
Koox koox u shageynta ardayda. ayaad ku cuntaa?

Ujeedadu waxa ay ahayd in la abuuro
dareen si kor loogu gaado xidhiidhka ka
dhaxeeya ardayda ku kala nool dalal kala
duwan.

In ay wax kala fadiideystaan.

Kor u gaadista lugadda goristeeda.

' |
Tewnr
-

b, VB e Chet
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Turkish

Translation: Selcuk Kirbag

Diinya Genelinde Nevruz: Bir Ozel Giin Kutlama Projesi
Faraz Roshanizand

(Tiirkceye terciime eden: Selguk Kirbac)!

Ogretmenin Yorumu

Bu etkinligi hazirlama ilhamim, projenin kendisinin giiglii bir motivasyon kaynagi olmasindan
ileri geliyor. Proje, kiiltiirel mirasimizin nemini gostererek geleneklerimiz ve kimliklerimizin
gergekten degerli oldugunu hatirlatt. Kiiltiiriin yalmzca korunmasi gereken bir unsur degil, ayni

zamanda 6grenmeyi ve sosyal etkilesimi gii

p jik bir arag yeniden fark
ettim. Proje sirasinda sunulan etkinlikler ile meslektaglarimin gelistirdigi yaratici ve anlamlt
uygulamalar da dogrudan ilham kaynagim oldu. Bu deneyimlerin timii, hem Nevruz
kutlamalrim anlatan hem de 6grencilerin Farsga ile 6zgiin ve keyifli bir sekilde etkilesime

gegmesini saglayan bir etkinlik tasarlamami destekledi.
Baglam:

Bu proje, kimlik (Fars kiiltiirel mirasin ve Nevruz’un kiiresel kutlamalarini kesfetme) ve bilgi
iirliiliik) iliskilidir. Ogrenciler,

alanlariyla (tarih, gelenekler, yemek kiiltiirii, sanat ve

iran’da ve diger iilkelerde Nevruz'un nasil kutlandigini 5greneceklerdir.
Amag:

Bu etkinligin temel amac1 asagidaki becerilerin geligimini desteklemektir:
1. Dil Becerileri:

2. Okuma: Nevruz gelenekleri iizerine aragtirma

3. Yazma: Metin, agiklama ve senaryo olusturma

4. Konusma: Fars¢a sunum yapma

5. Dinleme: Akran geri bildirimi

6. Akademik Beceriler:

Gruplar dijital bir poster (Canva, PowerPoint) veya metin ve gorsellerden olusan fiziksel bir

kolaj hazirlarlar.

4. Kutlamalar i¢in Video (5. Hafta):

Gruplar, Farsga olarak 3-5 dakikalik bir “Nevruz Kutlama Rehberi” videosu geker.

Asagidakileri yapabilirler:
Bir ritiieli uygulamali olarak gostermek (6r. haft-sin hazirlamak)
Basit bir Nevruz atistirmaligi yapmak (6r. kuruyemis karigimi) ve adimlar Farsga anlatmak

Aile iginde gegen bir Nevruz kutlamasini canlandirmak

Alternatif: Ogrenciler videodaki igeriklerini simifta dramatize ederek sunabilir.

Uygulama Bi¢imi:

Grup gal Farkli sevi den dgrencilerin bir arada oldugu isbirligi yapan gruplar
Siire: 4-5 hafta (haftada 1-2 ders)

Uygulanabilirlik:

« Diizeylendirme:

Baslangig seviyesindekiler: Gorseller, kisa ciimleler ve seslendirme destegi

ileri seviyedekiler: Ayrintili senaryolar yazma ve sunum liderligi

Cekingen 6grenciler: Kamera arkasi gorevler (kurgu, gizim, tasarim)

« Teknoloji Destegi:

Poster ve senaryo sablonlari sunularak bilissel yiik azaltilir.
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Bilgi tarama

isbirligi ve grup galismast

Zaman yonetimi

Yaraticilik

7. Kiltiirel Beceriler:

Fars gelenekleriyle baglant: kurma

Nevruz’un diinya tizerindeki farkli kutlama bigimlerini karsilagtirma
Etkinlikte Ele Alinan Zorluklar:

Ogrenciler, kiiltiirel ritiiellere iliskin kelime bilgisinde (6r. haft-sin, sabze) eksiklik yasayabilir
ve bu konulart Fars¢a ifade etmekte zorlanabilirler. Bu proje, yapilandirilmis ve kademeli

gorevlerle 6grencilerin kendine giivenini artirmay1 hedefler.
igerik:
1. Etkin Beyin Firtinas: (1. Hafta):

Ogrenciler, Nevruz hakkinda bildiklerini beyin firtinasiyla ortaya koyar: Semboller (haft-sin),
yemekler (sebzi polo), ritiieller (ates iizerinden atlama) ve kiiresel kutlamalar (Afganistan,

Tacikistan veya diaspora topluluklarr).
Ogretmen tiim fikirleri derleyerck sinifla paylagir.
2. Grup Olusturma ve Konu Dagilim (2. Hafta):

3-4 Kisilik gruplar konularini segerler (r. Nevruz'un Tarihi, Geleneksel Yemekler, Farkli

Ulkelerde Nevruz, Semboller ve Anlamlart).
Her 6grenci bir gorev iistlenir (aragtirmaci, gizer, senarist, sunucu).
3. Arastirma ve Uretim Siireci (3—4. Haftalar):

Ogrenciler bilgi toplarlar, kisa Farsga metinler yazar, gorsel materyaller olusturur veya toplarlar

(haft-sin ¢izimleri, Nevruz danslarinin fotograflari vb.).

Degerlendirme
Bagsarilar:

Ogrenciler kiiltiir, yemek ve teknoloji (video, dijital poster) calismalarindan gok memnun
kaldilar.

Diisiik seviyeli dgrenciler, gizim ve yemek hazirlama gibi uygulamali gorevlerle aktif katilim

sagladi.
Zorluklar:
Bazi gruplar arastirma ve video montaji igin ek zamana ihtiya¢ duydu.

Ogrencilerin bir kism karmasik fikirleri agiklarken Ingilizceye yoneldi; ogretmen, destekleyici

Farsca kelime listeleri hazirladi.

Video diizenlemeleri zor oldu; bu nedenle igeriklerin sinifta dramatize edilmesi dgrencilere

sunulan ek bir segenek olarak diisiiniildii.

Bu Yaklagimlarin Sebepleri:

Katilim: Kiiltiir, yaraticilik ve teknolojiyi biitiinlestirerek 6grenciyi siirecin merkezine alir.

Dil Gelisimi: Nevruz’a iliskin temel kelimeleri farkli baglamlarda tekrar ettirir.

Bag Kurma: Ogrencilerin galismalarini aileleri veya okul topluluguyla paylasmasi kiiltiirel

kimliklerini giiglendirir.

I Proje iginde yer alan bu etkinligin, geleneklerle ilgili bir ders hazirlama drnegi olarak gretmenler igin
faydal olacag: diistiniilmiistiir. Bu sebeple, Tiirkge igin uyarlanmamasina ragmen metnin aslina sadik

kalinarak terciime edilmistir.
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Ulkeni Kesfetmek

Larissa Aksinovits

(Tiirkgeye terciime eden ve uyarlayan: Sel¢uk Kirbac)

Ulkeni Kesfetmek: Ulken Hakkinda Video Sunumu Hazirlama

Baglam

Bu proje, kimlik gelisimi (¢ok kiiltiirlii kimlik, aidiyet duygusu ve yasanilan gevreyle uyum) ile
bilgi alanlari (tarih, cografya, sanat ve kiiltiir) arasinda biitiinciil bir iliski kurmay:
hedeflemektedir. Ogrencilerin yasadiklar iilkeye dair farkindalik kazanmalari ve ulusal kiiltiir
unsurlarini kendi ifadeleriyle aktarabilmelerini amaglanmaktadir.

Amag

Proje kapsaminda agagidaki akademik ve biligsel becerilerin gelistirilmesi hedeflenmektedir:

1. Okuma, yazma, konusma ve dinleme becerileri
. Bilgi arastirma ve kaynak kullanma

. Planlama ve zaman yénetimi

A owoN

. Grup galismas1, isbirligi ve sosyal iletisim becerileri

Ozellikle ana dil dersine devam eden dgrenciler igin kiiltir, tarih, cografya ve ulusal bayramlar
gibi konular iizerine ana dillerinde konusmak veya yazmak gogu zaman giiglesmektedir. Bunun

temel nedeni, s6z konusu alanlarda edinilen bilginin gogunlukla egitim dili olan Isvegge

{izerinden Dolayisiyla dgrenciler, kavramsal kelime  cksikligi

sebebiyle ana dillerine gegiste zorlanmakta ve ifade giigliigii yasayabilmektedirler.

Cahisma Bigimi

Bu etkinlik temel olarak grup cal d. ktadir. Og ilerin  birbirlerinden
03 leri, sorumluluk payl lar1 ve sosyal etkilesim becerilerini gelistirmeleri beklenir.
Uygulanabilirlik

Farkli dil diizeylerine sahip tiim 6grenciler projeye dahil olabilir. Daha az konugmay1 tercih
eden Ggrenciler bile siirece dinleyici, gozlemci veya teknik destek saglayici (6rnegin video
kayd1 yapma) rollerle katkida bulunabilirler. Bdylece kapsayici ve ¢ogulcu bir 6grenme ortami

olusturulur.
Degerlendirme
Bu etkinlik, 6grenciler agisindan motive edici ve eglenceli bir 6grenme deneyimi sunmustur.

Motivasyonu diisiik olan 6grencilerin dahi projeye katilim gdsterdigi, ancak daha kisa metinler

yazmay tercih ettikleri gozlemlenmistir.

Bazi 6grenciler aragtima, metin olusturma ve video gekme asamalarmi oldukga hizli
tamamlarken bazi gruplarin daha fazla zamana ihtiya¢ duydugu goriilmiistiir.

Daha yavas ilerleyen gruplarin belirgin dzellikleri sunlardir:

Yaraticihg@ yiiksek Ogrenciler: Boyle 6grencilerin birden fazla fikir tiretmeleri ve yiiksek
heyecan diizeyleri nedeniyle grup igindeki tartigmalarin uzamas s6z konusu olmug, bu da siireci
yavaslatnustir.

Daha diisiik motivasyona sahip dgrenciler: Bu 6grencilerin bulundugu gruplarda is akis1 daha

yavas ilerlemis ve grup temposu genel olarak diismiistiir.
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icerik ve Siire¢
Etkin Beyin Firtinasi:

Ogrencilerden Isveg ile ilgili ilging, 6zgiin veya kiiltiirel agidan 6nemli unsurlari listelemeleri
istenir. Ulusal semboller, tarihsel olaylar, 6nemli kisiler, icatlar, geleneksel yemekler, cografi

bolgeler, edebiyat ve spor gibi temalar iizerinde durulur.
Fikirlerin Derlenmesi:

Ogretmen, tiim gruplardan gelen listeleri bir araya getirerek kapsaml bir genel liste olusturur.

Bu liste, bir sonraki derste dgrencilere dagitilir.
Grup Cahismasina Gegis:

Ogrenciler meveut gruplarda kalir ya da yeni gruplara aynilir. Her dgrenciye arastirma yapmast
i¢in bes baslik verilir. Grup i¢inde goriis aligverisi yapilarak her 6grencinin farkli bir konuyu
iistlenecegi sekilde i bolimii gergeklestirilir. Bu agamada 6gretmenin yonlendirici destegi
gerekebilir.

Bilgi Arastirmasi ve Not Alma:

Ogrenciler segtikleri konu hakkinda arastirma yapar, onemli noktalari not eder ve
hazirlayacaklart metni desteklemek tizere gorseller bulur veya kendi gizimlerini olustururlar.

Gerektiginde 6gretmen gorsellerin ¢iktisini saglar.
Poster Hazirlama:

Ogrenciler topladiklari bilgi ve gorselleri kullanarak posterlerini tasarlarlar. Bu siiregte
metinlerin diizenlenmesi, gorsellerin yerlestirilmesi ve posterin gorsel biitiinliigiiniin

saglanmasi gibi etkinlikler yiiriitiiliir.
Video Sunumunun Uretilmesi:

Ogrenciler hazirladiklari metinleri gozden gegirip prova yaptiktan sonra okulun sessiz bir

boliimiinde telefonlariyla video sunumlarint kaydederler.

Projenin tiim agamalarinin tamamlanmasinin 4-5 haftalik bir siireyi kapsamasi pedagojik

agidan gergekei ve ilir bir zaman

Mektup Degisimi Etkinligi
Tuba Araman-Sel¢uk Kirba¢

(Tiirkceye terciime eden ve uyarlayan: Selcuk Kirbac)

Bu etkinlik, Tirkge dgretmenleri Tuba Araman ve Selguk Kirbag tarafindan 6grencileriyle
birlikte diizenlenmistir.

Finlandiya ve Isveg’teki 6grencilerimiz arasinda bir mektup degisimi etkinligi gereklestirdik.
Once grencilere, projemiz kapsaminda bir yazisma etkinligi planladigimiz1 anlattik. Daha
sonra mektuplarinda derslerinden, okullarindan, hobilerinden, yasamlarindan, dogadan,
kiiltiirden ve ana dili dersinden bahsetmeleri istendi. Her 8grenci, diger iilkedeki bir 6grenciye

hitaben mektup yazd. iletisim, 5gretmenlerin e-posta adresleri iizerinden yiiriitiildii.

Bu etkinlikte iletisim dijital ortamda gergeklegmis olsa da Ogrencilere kiiltiirel agidan
geleneksel mektup yazma becerisi hatirlatildi. Ayrica farkli bir iilkede yasayan, Tiirk¢e konusan
ve Tiirkge dersine devam eden ogrenciler arasinda kiiltiirel ve sosyal etkilesim saglandi.

Ogrenciler, dilsel, duygusal ve kiiltiirel agidan gok giizel ciimleler kurdular.

0Og ilerin yazdiklar kendi iilkelerinde hissettikleri baris ve giiven duygusuna
yapilan vurgu ile saygmnin 6nemi dikkat gekiciydi. Onlarin karakterlerindeki giizel 6zellikler ve
zihinlerindeki duygular ciimlelere yansimisti, bu olduk¢a umut vericiydi. Faydali ve ¢ok giizel

bir etkinlik oldu.
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Nezaket ifadeleri

Selcuk Kirbag

(Tiirkgeye terciime eden: Selcuk Kirbac)

Baglam

Bu etkinlik, nezaket ifadelerinin dil ve kiiltiir arasindaki koprii islevini belirgin bigimde ortaya
koyar. Nezaket ifadeleri, kiiltiirel degerlerin ve toplumsal iliskilerin dile yansima bigimlerinden
biri oldugu i¢in, dgrencilerin hem dilsel farkindaliklarimi hem de kiiltiirel duyarliliklarint

gelistirmeye yonelik 6nemli bir 6grenme alani sunar.
Amag

Etkinligin temel amaci, Tiirkgede genis bir kullanim alanina sahip olan nezaket ifadelerini
ogrencilere tanitmak; bu ifadelerin anlam ve kullanim 6zelliklerini pekistirmek; ayni zamanda

nezaket ifadelerinin Tiirk ki

i nasil yansittigimi agiklamaktir. Boylece bu etkinlikle,
ogrencilerin  dilsel yeterliliklerinin yan1 sira kiiltiirel farkindaliklarmin  da  gelismesi

hedeflenmektedir.
igerik

Etkinlik iki ders boyunca ve ilk derste g

Tiirkgede nezaket
ifadelerinin hangi baglamlarda kullanildigina dair somut 6rneklerle tamistirilmisti. Bu

ifadelerin ¢ogunun mecazi nitelik tasidigi vurgulanmis; mecazi anlatimlarin anlasilimasi ve

dogru t 1 agidan neden dnemli oldugu agiklanmustir.

Tirk kiiltiiriinde misafir agirlamadan yemek kiiltiiriine, hastalik hallerinden yolculuklara,
dogum ve 6liim gibi yasam dongiisii durumlarindan giindelik etkilesimlere kadar ok genis bir
alanda kullanilan zengin bir nezaket ifadeleri esitliligi bulunmaktadir. Ornegin, sevilen bir

misafir gidince yakinlarimzin size soyledigi “Allah kavustursun™ ifadesi, gelecekte bulusma

istegini mecazi bir dille aktaran nezaket soziidiir. Bu tiir ifadelerin dogru baglamda kullanilmas,

hem anlamin aktarilmasini hem de kiiltiirel uygunlugu saglar.

Dersler sonunda dgrenciler yalmzca yeni ifadeler dgrenmekle kalmamus, ayni zamanda bu
ifadelerin tasidig: kiiltiirel degerleri ve sosyal anlamlar1 kavramuslardir. Birgok dgrenci Tiirkge
konusurken bu ifadeleri daha sik kullanmak istedigini ve duyduklarinda daha bilingli bir dikkat
gosterecegini ifade etmistir. Ogrenciler, dersin hem eglenceli hem ogretici oldugunu; Tiirk

kiiltiirtiniin inceliklerini daha derinlikli bigimde n1 sag belir
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Ogrencilerin bu ifadeleri daha iyi kavrayabilmeleri i¢in 6gretmen smifa kapsamli bir nezaket
ifadeleri listesi sunmus, bu ifadelerin anlamlarini agiklamis ve gesitli senaryolar hazirlayarak
ogrencilerin bu senaryolara uygun ifadeleri belirlemelerini istemistir. Alternatif ifadeler birlikte
tartigtlmis ve en uygun kullamm baglamlar degerlendirilmistir. Senaryo gesitliliginin

artirilmast, 6grencilerin farkli baglamlarda dogru ifade se¢imi yapma becerilerini gelistirmistir.

Dersin devaminda 6gretmen, giinliik hayatta sik kullanilan kelime ve kaliplardan olusan bir liste
dagitmis ve bunlarin anlamlarini agiklamistir. Bir sonraki derste ise ogrenciler, nezaket
ifadelerini farkli durumlara uygulamaya yonelik sorularla gahsmis; ardindan smifga dogru

cevaplar tartisilmugtir.
Bi¢im

iki haftalik sinif igi galisma
Uygulanabilirlik

Bu etkinlik, farkli dil diizeylerinde ve yas gruplarinda kolaylikla uygulanabilir. Hem baslangig
diizeyindeki hem de ileri seviyedeki dgrenciler, kendi seviyelerine uygun gorevlerle etkinlige

aktif bigimde katilabilir.
Degerlendirme

Bu etkinlik, 6grencilere dil, kiiltiir ve ikisi arasindaki iligkinin niteligine dair degerli bir bakig
agis1 kazandirmugtir. Cogu ogrencinin Tiirkgede merkezi bir yere sahip olan bu ifadeleri

kullanmadigi ya da bu ifadelere asina olmadigi goriilmiistir. Bazi nezaket ifadelerinin

¢eede dogrudan bir K in bu ifadeleri dogru baglamda

kavramasini ve kullanmasini giiglestirmistir.

Ogrencilerin metafor igeren ifadeleri anlamakta ve iiretmekte zorlanmalart bir diger gozlemdir.
Ana dillerini gogunlukla somut durumlar ifade etmek igin kullanan bu 6grenciler, soyut ve
kiiltiirel yiiklii ifade kaliplarimi zihinsel olarak canlandirmakta zorlanmuslardir. Ayrica giinliik
yasamlarinda agirlikh olarak Isvegge kullandiklari igin bu tiir Tiirkge ifadeleri dogal baglamda

deneyimleme firsatlar1 da simrlidir.

Bununla birlikte etkinlik, 6grencilerin kendi kiiltiirlerine iliskin farkindahiklarini artiran giiglii
bir 6grenme firsati sunmustur. Misafirperverlik, yemek kiiltiirii, dogum ve oliimle ilgili

gelenekler, zel giinler ve bayramlara 6zgii ifadeler gibi Tiirk kiiltiiriiniin temel unsurlar

Kendi Memleketini Kesfetmek: Yeni Bir Ulkeye Taginan
Ogrenciler icin Alternatifler

Xana Kozak

(Tiirkgeye terciime eden ve uyarlayan: Sel¢uk Kirbac)

Ogretmenin Yorumu

Gegtigimiz y1l "Your Language Counts’ projesine katilmak benim igin son derece degerli ve
zenginlestirici bir deneyim oldu. Pilot plan hem agik hem de iyi yapilandirilmsty; siireg boyunca
kendimi desteklenmis hissettim. Ogretmenler arasinda yapilan deneyim paylasimi ise ilham

verici, gelistirici ve uygulanabilir nitelikteydi.

Planlamam sirasinda pilot planin sundugu bakis agilari ve 6nerilen etkinlikler yol gosterici oldu;
ancak bunlar1 Tiirk 6grencilerimden olusan grubun 6zel durumuna uygun bigimde uyarladim.

Ogrencilerimin bilyiik gogunlugu Isveg’te

ve uzun vadede burayi kalic1 yagam yeri
olarak gérmiiyorlardi. Bu nedenle bazi etkinlikleri 6grencilerimin yasam gergeklikleriyle daha

anlamli bir iliski kuracak sekilde diizenledim.

Uygulama siirecinde dort temel bakis agisi—dil, bilgi, kimlik ve kiiltiirlerarasi etkilesim—
dogal bir biitiinliik iginde ilerledi. Ozellikle kiiltiirlerarast etkilesim boyutu agirlik kazandi;
¢iinkii Tiirk 6grenciler kendilerini bir anda alisik olmadiklari ¢ok kiiltiirlii bir ortamimn iginde
buldular. Bu konu, neredeyse tiim etkinliklerde belirleyici oldu ve hem Tiirkiye hem de Isveg
baglaminda  Isve¢’teki  yasamla ilgili tartismalarmizi, karsilastrmalanmizi - ve

degerlendirmelerimizi dogrudan sekillendirdi.

Genel olarak proje, hem saglam bir yap1 hem de pedagojik esneklik sunarak ¢ok dilli simiflarda

etkili bir dil 6gretimi i¢in 6nemli bir ¢ergeve sagladi.
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Ders 1: Kendi Memleketini Kesfetmek (Tiirkiye ve isvec)

Baglam ve Dort Bakis Acisina Baglanti

Bu etkinlik, 6grencilerin kendi kimlikleriyle yeniden baglanti kurmalarina ve ge¢mis yasam
deneyimlerini Isveg’teki yeni gevreleriyle kargilastirmalarma yardimer olur. Ogrenciler,
memleketleriyle ilgili bilgileri hatirlayarak ve bu bilgileri arastirma yoluyla dogrulayarak bilgi

becerilerini gelistirirler.

Cografya, kiiltiir, sosyal yasam ve kisisel tercihlere iliskin kavramlar ifade ederken dil

becerileri giiglenir. Ayrica 68 ilerin deneyi ini pz 1, benzerlik ve farkliliklart
tartigmalari  kiiltiirleraras1 anlayis1 destekler. Etkinlik, farkli yas ve dil seviyelerine

uyarlanabilir:
Daha kiigiik ya da dil diizeyi diisiik 6grenciler agirlikli olarak s6zlii anlatima odaklanabilirler.

Daha bii; grenciler ise yazili metinler veya kisa sunumlar hazirlayabilirler.

Amaglar

. Ogrencilerin memleketleri ve yasadiklari yeni sehir hakkinda on bilgilerini harekete

gegirmek ve yapilandirmak.

2. Arastirma, karsilagtirma ve sozlii ifade becerilerini gelistirmek.

3. Kelime dag inlestirmek ve bilgiyi pratigi yapmak.
igerik
0Og iler, Tiirkiye’deki leketleriyle ilgili yonlendirici sorulari hatirladiklaria dayanarak
yamtlar.

internet tizerinden arastirma yaparak bu bilgileri dogrular veya genisletirler.

Aynu siireci Isveg’te yasadiklart sehir igin tekrar ederler.

iki yeri karsilagtirarak benzerlikler, farkliliklar, avantajlar ve dezavantajlar iizerine tartiirlar.
Bi¢im

Sorulari cevaplamak ve arastirma yapmak i¢in bireysel calisma.

Bulgular paylasmak igin ikili veya grup tartigmalari.

Amaglar

Ogrencilerin yasam alanlarina iliskin kisisel tercihlerini fark etmelerini saglamak.
Konusma, yazma ve sunum becerilerini gelistirmek.

Kisisel hayalleri gercekgi sehir 6zellikleriyle iliskilendirmek.

igerik

Ogrenciler, bir sehirde kendileri igin 6nemli olan unsurlari igeren bir kontrol listesi doldurur.

Elestirel diisiinme: “Hayalimdeki sehir, ol kontrol listesiyle uyumlu mu?”
Hayal ettikleri sehirle ilgili kisa bir sdzlii veya yazili sunum hazirlarlar.

Bigim

Bireysel kontrol listesi ve beyin firtinasi.

SozIii sunum igin bireysel veya ikili hazirhk.

Sunum pratigi amactyla grup i¢inde prova yapma.

Etkinligi Degerlendirme ve Test Etme Onerileri

Sunum degerlendirme dlgegi: Agiklik, kelime kullanimi, diizen ve yaraticilik kriterlerine gore

degerlendirme.

Akran geri bildirimi: Her 6grenci sunum yapan bir arkadagina olumlu yorum ve bir gelistirme

Gnerisi sunar.
Yazili paragraf:
“Hayalimdeki sehir sdyle olurdu...”

ki kelimel

Kontrol listesi i ve kavramlar kull k yazilir.
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Etkinligi Degerlendirme ve Test Etme Onerileri

Ogrencilerin memleketleri ve mevcut sehirleriyle ilgili temel cografi bilgilere yonelik kisa bir

smav.
Venn Diyagrami Kullanimi:

iki i¢ ige gegmis daireden olusur.

Sol daire: Memleketin 6zel yonleri

Sag daire: $u an yasanan sehrin 6zel yonleri

Kesisim alani: Ortak ozellikler

Uygulama 6ncesi tahtada basit bir ornek gosterilmesi onerilir.
Kisa yansitic1 yazilar:

“Memlcketimde 6zledigim seyler...”

“Yeni sehrimde sevdigim seyler...”

Ders 2: Hayalimdeki Sehir
Baglam ve Dort Bakis Acisina Baglanti

Bu yaratici etkinlik, 6grencilerin ideal yasam alanlarin hayal ederek kendi kimlikleri iizerine
diigiinmelerine olanak tanir. Ogrenciler, insanlarm gegmisleri ve deneyimleri dogrultusunda
sehirlerin farkli ozelliklerine deger verebilecegini fark edebilirler; bu da kiiltiirlerarast

duyarhhigin gelismesine katki saglar.

Cografya, iklim, mimari ve sehir yasamina iliskin bir 6nceki derste edinilen bilgiler bu
etkinlikte pekistirilir. Ogrenciler fikirlerini agikga ifade ederken konusma, yazma ve sunum

becerilerini gelistirirler. Odev, yas ve dil seviyesine gore uyarlanabilir:
Dabha kiigiik 6grenciler hayal ettikleri sehri gizebilir.

Daha ileri diizeydeki 6grenciler ayrintili sunumlar hazirlayabilirler.

Kimligi Kesfetmek

Margaret William

(Tiirkgeye terciime eden ve uyarlayan: Selcuk Kirbac)

Simif Diizeyi: Ortaokul (12-14 yas)
Ders: Tiirkge

Siire: 60 dakika

Dersin Genel Amaci

Bu ders, dgrencilerin kendi kisisel kimliklerini Tiirk¢e’de ifade edebilmelerini, kimlik kavrami

nmelerini ve dilsel yaraticiliklarmi gelistirmelerini amaglanmaktadir. Calisma

siirecinde 6grencilerin konusma, yazma, dinleme ve yaratict inme becerilerini biitiinciil bir

yaklagimla gelistirmeleri hedef in kisilik ozellikleri ve

Ayrica ders, 63

kendilerini ifade edebilmeleri ile ilgili kelime dagarc1g yonelik pedagojik bir

diizenleme igermektedir.

Dersin Pedagojik Akis1

1. Hazirlanma Etkinligi (10 dakika)

Ogretmen tahtaya “Kimlik” kelimesini yazarak derse giris yapar.
Ogrencilere yoneltilen temel soru: “Kimlik ne demektir?”
Ardindan kisa ve yapilandirilmis bir sinif tartismasi yiiriitilir.

Bu asamada 6grenciler, kimlik kavramini hobiler, yetenekler, kiiltiirel 6geler ve kisisel hedefler
gibi unsurlarla iligkilendirerek 6zgiirce beyin firtinasi yaparlar. Bu etkinlik, 6grencilerin 6n

bilgilerini harekete gegirmeyi ve derse biligsel olarak hazirlanmalarini hedefler.
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2. Yonlendirilmis Tartisma (15 dakika)

Ogretmen, asagidaki diisiinmeye sevk eden sorulari ekrana yansitir ve tartismay1 pedagojik bir
bigimde yénlendirir:

Kendinizi ii¢ kelimeyle tanimlamaniz gerekse, bunlar neler olurdu? Neden?

Kendinizle en gok gurur 81 sey nedir?
Gergekten “ben buyum” dedirten 6zellikleriniz neler?
Sizi en ¢ok kim ya da ne ilham veriyor? Bu ilham, giinliik yasaminizi nasil etkiliyor?

Bir seyle taninacak olsaniz, bu ne olurdu?

Ogrenciler once esli veya kiigiik grup halinde kisa cevaplar paylasir, ardindan goniillii katim
esasna dayali simf tartismasi gerceklestirilir. Bu yontem, ogrencilerin sosyal etkilesim

becerilerini ve dzgiivenlerini destekler.
3. Yazma Etkinligi (20 dakika)

Ogretmen, dgrencilerden kendilerini tanitan kisa bir paragraf yazmalarini ister ve metnin nasil

yapilandirilacagina iliskin modelleme yapar:

Giris: “Benim adim..., kendimi sdyle tanimlarim...”

Gelisme: Tartisma béliimiinde ortaya ¢ikan fikirlerden yararlanilir.
Sonug: “Iste ben buyum ve bununla gurur duyuyorum!”

Ogrenciler yazma siirecine sinifta baslarlar. Zaman yetersiz kalirsa evde tamamlamalari istenir.
Bu gorev, dgrencilerin dilsel Giretim becerilerini gelistirirken 6z farkindaliklarini artirmay

amaclar.

4. Otoportre Cizim Etkinligi (10 dakika)

Ogrenciler, yazdiklari paragrafin yanina kendilerini temsil eden bir otoportre gizerler.
Bu ¢izim:

Gergekgi bir portre olabilir,
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Ya da dgrencinin ilgi alanlarim, hayallerini veya kisisel degerlerini simgeleyen sembolik

unsurlar igerebilir.

Bu ¢alisma, dgrencilerin kendilerini gok boyutlu bigimde ifade etmelerine olanak tanir ve gorsel

becerilerini destekler.

5. Kapams (5 dakika)

Ders sonunda birkag goniillii dgrenci, paragrafindan bir ciimle veya ¢iziminden bir bdlim
paylagir.

Ogretmen eksik kalan ¢alismalar igin 6devi hatirlatir.
Odev

Kendinizi tanitan paragrafi tamamlayiniz.

Otoportre giziminizi bitiriniz.

Degerlendirme Olgiitleri

Tartigma etkinliklerine aktif katilim,

Paragrafin tamamlanmasi, dilsel dogruluk ve 6zen,
Otoportre gizimindeki yaraticilik ve ifade giicii.

Bu ders, 6grencilerin kimliklerine iliskin farkindalik gelistirmelerini, duygusal-dilsel ifade
becerilerini giiglendirmelerini ve Tiirkgeyi yaratict bir dgrenme ortaminda kullanmalarin

destekleyen biitiinciil bir pedagojik ¢ergeve sunmaktadir.
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Ogrenciler Mektu De%igimi Yapiyor: Somalili
ogretmenler Abdi, Abdullahi ve Magan, birbirine
mektu yazmafikrinigelli_f_ i. Isveg, Finlandiya

ili

ve Hollanda’daki Somal %renciler buyazma
A etkinligine katildi. Bu etkinligin amaci, farkli
w _ ulkelerdeki 6grencileri ve ogretmenleri
eriyle iletisime gegirmek. Bu etkinlikle
ciler, yazma ve okuma becerilerini
gelistiriyorlar. Bunu hem yazma tekniklerini

ogrenme hem de okudugunu anlama bakis atflsl

. SOMALILI OGRENME TEMASI BGGRETMENLER VE BiRBIiRINE MEKTUP ile gerceklestiriyorlar. Bu etkinlikte farkl okullar
OERENCILERIN OKULLAR ARASI i§ YAIMA arasinda bir bag kuruluyor.
MEKTUP DEGISIMI BiRLIGI
4

1. Ozel gunlerde 2. Somdali dilini kullaniyor
Kelime Dagarcigini Gelistirme geleneksel kiyafet musunuz? Nerede
giyiyor musunuze kullaniyorsunuz?

3. Yasadiginiz Ulkede
kag dil konusuluyor2

Diger 6grencilerin mektuplarindan yeni
ifadeler 6grenme

4. Yasadiginiz Ulkede

Yazma becerileri yenen ulusal yemek 5. Somali dilini
— — — nedirgz Geleneksel dgrenmeyi seviyor
Dusunceleri ifade etmeyi 6grenme Somali yemeklerini yiyor musunuz? Ne siklikla

musunuz? Nerede dersleriniz vare
Grup galismasi yiyorsunuz?

6
Farkl Ulkelerdeki 6grenciler arasinda iletisimi
tesvik etmek icin bir bagliik duygusu
olusturmak
Birbirinden 6grenmek
Yazma deneyimi kazanmak ve dil becerilerini
gelistirmek

8

' |
Tewnr
-

o, B e Chet
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Ukrainian
Translation: Olga Dyukareva

Marepianu, po3pobneHi BuuTenem nig yac
NPOEKTY:
Ocb nobipka maTepianis, CTBOPEHNX Ta NMPOTECTOBAHMX Mif} Yac NPOEKTY.

”HaBpy3 HaBKONO CBiTy”: NPOEKT, NPUCBAYEHUN
CBATKYBaHHIO

asTop ®apa3 PowaHiseHa

KomeHTap Buutensa

Mene Ha ybozo cam npoekm, i) aiH 6ye
. Mpoekm i Hawoi i
ma i wo Hawi it ma ie i cnpaedi
saxunusi. BiH Hazadae MeHi, Wo Hawa Kynemypa € He nuwe UiHHoto, ane U
i ons ma 38’3Ky. MeHe makox
3axodu, i nid vac a makox
meopyi ma 3mi i 3axodu, i MoimMu Pasom yeti doceid
MeHe Ha 4020Ch, Wo Haepys,
YYHAM ma padicHo is 3 Mosgor.

KoHteket:

Lleit NpOEKT NOB'A3aHNiA 3 TeMaMK iAEHTU4HOCTI (BUBYEHHS NepPCbKOi KyNbTYPHOI
cnapwwmHK Ta il CBITOBMX CBATKYBaHb) Ta 3HaHb (icTopisi, Tpaauuii, ia, MucteuTso Ta
MyNBTUKYNBTYpaniam). YuHi aisHatotbes npo Haepys (Mepcbkuii Hosuii pik) Ta npo Te, sk
Aoro CBATKYI0Tb B IpaHi Ta iHWMX KpaiHax.

Mera:

[ONoBHOI MeTO L€l AiSNbHOCTI € PO3BUTOK:

* MoBHWX HaBM4YOK: YnTaHHs (AocnimkeHHs Tpaauuiin Haepyay), nucbemo (cueHapii Ta
onucK), roBOpIHHA (NpeseHTaLlii Nepcbkolo MOBOID), ayAiloBaHHS (3BOPOTHUI
3B'A30K).

* AkafeMiqHux HaBU4OK: NowyK iHchopmauii, cniBnpaus, ynpaeniHHa 4acoMm,
KpeaTuBHICTb.

KynbTypHUX HaBU4OK: NOB'A3aHHS 3 i Ta i i CBITOBUX
CBSITKYBaHb.

BupilweHHs npobnemu: YuHsam yacto Gpakye CrioBHUKOBOTO 3anacy, NoB's3aHoro 3
KyNbTYPHUMU pUTyanamu (Hanpuknag, xagpm-cit, cabsex), i im Baxko oGropoptoBatu ix
NepcbKoo MOBOK. Lieil NPOeKT po3BuBaE BEBHEHICTL 3a [IONOMOTOI0 CTPYKTYPOBAHNX,
NiAroToBNEHUX 3aBaHb.

3mict:

1. AKTUBHWIA MO3KOBWIA LUTYPM (TVxaeHb 1):

OUiHIOBaHHS:
* Yenixu:

¢ MotuBoBaHMM y4HAM criofobanocs TBOpYe NOeAHAHHS KynbTypu, Xi Ta
TEXHOMOTiiA.

* YYHi HUKYOTO PIBHA 3any4anuncs 0 NPakTUYHNX 3aBaaHb (ManoBaHHs,
NPUroTyBaHHs ii).
o TpyaHouwi:
* [leskum rpynam notpi6eH 6ys foaaTkoBUi Yac Ans [OCHimKeHHs abo
MOHTaXYy Bif€o.
o Kinbka y4HiB noknaaanucs Ha aHrnincbKy MoBY ANs CKNagHWX inew; BunTenb
HajjaB CrMCKM NepCbKOi NEeKCUKN Ans 06rpyHTyBaHHS.
o MoHTax Bineo Moxe 6yTu cknagH1M; TOMy iHCLI@HYBaHHS 3MICTY Bineo — we
OAVH BapiaHT, SIKLLO y4Hi BUpiLLaTh Lie 3po6uTu.
Yomy ue npautoe:
* 3anyueHHst: MoeaHye KynbTypy, KpeaTUBHICTb Ta TexHosorii (Biaeo, undposi
nocrepm).
* Po3BUTOK MOBU: MepepoBnsie KMoHOBY NEKCUKY (HANPUKNAL, Cuis o pdu , jsys) Yy
Pi3HUX KOHTEKCTAX.
* 3B’A30K: Y4Hi AiNATbCA CBOEI0 poBOTOI 3 poanHamMu abo WKINBHOIO CRiNbHOTO,
3MILHIOUMN KYNBTYPHY iAEHTUYHICTb.

Docnigxyemo cBoto KpaiHy

asTop Jlapuca AkciHOBIl
[ocnigxyemo CBOIO KpaiHy - CTBOPEHHs! BideonpeseHTallii Npo cBoto kpaiHy
Konteker

MpoekT NoB'A3aHuit 3 TeMaMu iAEHTUYHOCTI (GaraToKynbTypHa iAEHTUYHICTb, BiAYyTTS
NpUHANEXHOCTi Ta ropAoCTi 3a MicLie, Ae TV XUBELL) Ta 3HaHb (Pi3Hi ranyai 3HaHb - icTopis,
reorpadisi, MUCTELTBO Ta KynbTypa)

Meta

P03BUTOK TaknX akafieMi4HINX HaBUHOK: YMTaHHS, NMCBMO, FOBOPIHHS, ayAiloBaHHS, NOLLYK
iH nnaxy Ta ynpasni yacowm, rpynosa po6oTa Ta cniBnpaus. Y4HsaMm, siki
BWBYAIOTb PiAHY MOBY, 3a3BMYai BaXKO rOBOPUTM/MCATU NPO NUTAHHS, NOB'A3aHi 3
OCHOBHOIO KyNTYPOIO, icTopieto, reorpadieto, CBATaMM, OCKINbKM BOHW paHille roBopunu
MpO Lji NUTaHHA MOBOIO HAaB4YaHHA (y HaLOMy BUNAAKY (IHCLKOIO) i M BaXKO NepeiTu Ha
piaHY MOBY, OCKiNbKU iM Gpakye CIOBHUKOBOrO 3anacy.

3mict
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© Y4Hi 0BroBOpIOIOTL T€, O BOHM 3HAKTb NPO HaBpy3: CUMBONM (xadhT-CiH), CTpaBn
(caB3i nono), putyanu (CTpubku Yepes BOroHb) Ta rnobanbHi cBsTa (Hanpuknag, B
AdpranicTaHi, TamxukucTaHi abo giacnopHux rpomagax).

* Buutenb cknapae inei B ronoBHUI CNACOK | AINUTBCS HUM 3 KIAcoM.
DopMyBaHHSA rpyn Ta PO3noAin Tem (TuxaeHb 2):

e« [pynu 3 3—4 yyHis obupatoTb niaTemn (Hanpuknag, Icmopisi Haepy3y, TpaduuitiHi
cmpasu, Haepy3 y pi3Hux kpaiHax, CuMeonu ma ix 3Ha4eHHst).

o KoxeH yyeHb 0BMpae KOHKpETHe 3aBAaHHs (Hanpuknag, AOCNIAHKK, inocTpaTtop,
CLIEHapUCT, Beay4UiA).

[locnimKeHHs Ta TBOPYICTb (TWXKHI 3—4):

* YyHi 36upatoTb iHpopmaLito, NULLYTb KOPOTKI NEPCbKi TEKCTU Ta 3GMparoTb/MasnionTb
BidyanbHi MaTepianw (Hanpuknaz, ManoHku ctony xadTciH, doTorpadii TaHUiB
Haspyay).

o Tpynu cTBOPIOIOTL UMCPOBUIA NNaKaT (BUKOPUCTOBYIOYM Taki iIHCTPYMeHTH, sk Canva
abo PowerPoint) a6o di3anyHWin Konax 3 TEKCTOM Ta 306paKeHHAMM.

BineonpeseHTauis hectanio (TvkaeHb 5):

o [pynu 3HiMaoTb 3-5-XBUNUHHWIA «TTyTIBHUK 3i CBATKYBaHHS HaBpy3y» nepcbkoo
MOBOI0. BOHM MOXYTb:

MponeMoHcTpyBaTh puTyan (Hanpuknaz, BCTaHOBUTU XadhT-CiH).

MpuroTysati NpocTy 3akycky Ao Haspysy (Hanpuknaa, amkiun), onucyoumn
KPOKY NMePCHKOI0 MOBOIO.

Posirpatu ponboBy rpy cim'i, sika cBsiTkye Haspys.
* ABO X y4Hi MOXYTb pO3irpaTit 3MiCT CBOIX Bifeo B Knaci.
dopma:
* [pynosa po6oTa: pynu 3 pisHumm 3aiBGHOCTAMM 3abesnevytoTb cniBnpaLyo.
o TpuBanicTb: 4-5 TWXKHIB (1—-2 YPOKW Ha TUXKAEHD).
KopurysaHHs:
* [OudbepeHuiauis:
 MMouarkiBui: 30cepeabTecs Ha BidyanbHUX MaTepianax, NPOCTUX PEUEHHSX
abo 3akaapOBOMY rONIOCOBOMY CyMPOBOAI.
o [locBiayeHi yuHi: MuwiTb AeTanbHi cueHapii abo BeAiTb NpeseHTauji.
o Copom'a3nuBi yuHi: BukoHyiiTe 3akynicHy poBoTy (MOHTaX, XyAOKHE
ohopMneHHst).

« TexHiyHa nigTpumka: HagaiTe wabnoHn ans nnakartie abo cueHapiis, WwWob
3MEHLLMTM KOTHITUBHE HABaHTAXEHHS.

1. AKTVUBHUIA MO3KOBUIA LLITYPM: Y4HSIM NPOMOHYETLCA 3iBpaTi Ta 3anucaty iaei Wwoao
uikaBux peyert npo PiHNAHAI: HaLioOHaNbHI CUMBONK, ICTOpIs, NOAKU, BUHAXOAW,
ka, Micus, nitepatypa, cnopr.

2. Buutens 36upae cnucku Ta 06'eaHye inei B 0AUH 3aranbHuii CNUCOK, SikiA nepeaac
YUHIO Ha HACTYNHOMY ypouli.

3. Y4HiB AinaTth Ha rpynu (a6o 3anuLaioTbCs B TUX CaMUX rpynax, LWo 1 Ha
nonepeaHbOMY YpoLli), KOXKHa 3 SIKWX LLYKaE Mo N'ATb TeM Ans NOLYKY iHcbopmaLii.
BoHM NoBWHHiI AOOMOBUTUCA OAUH 3 O4HMM Ta DOSHO,CliﬂIATM TEeMU TaKUM YUHOM, LLlOG
KOXeH y4yeHb MaB piSHy Temy. Moxe GHSIJOGVITVICR [AonomMora B4uTens.

4. Y4Hi nepexofsTb 40 NoLyKy iHdopmaii Ta pobnsiTb HOTaTku 3i CBOIX TeM. BoHn
TaKOX WyKaloTb intocTpauii A0 CBOIX NMCbMOBMX TEKCTIB abo cami MasnioloTb
KapTUHKW. 3a NOTPeGM BUMTENb PO3APYKOBYE KAPTUHKM.

5. Ha HacTynHoMy KpoLi CTBOPIOIOTBCS NOCTEPU (AIANBHICTL BKIKOYAE CKNEIOBAHHS
TEKCTIB Ta KapTMHOK, OChOPMIIEHHS NocTepa).

6. Ha ocTtaHHbOMY KpOLli CTBOPIOETLCS BiAeonpeseHTaLlis. YuHi Le pas NnepeunTyioTh
CBIif TEKCT, @ NOTIM MOXYTb NiTW B TUXE MicLie B LWKiNbHIN Byaisni, Wo6 3pobutn
BifleonpeseHTaLlilo 3a [ONOMOrot CBOIX TeNedOoHiB.

PeanicTnyHo BpaxoByBaTH, LLO Ha BUKOHAHHS NPOEKTY NOTPIGHO 4-5 TUXHIB.
®opma

[pynosa po6ota

KopuryBaHhs

Y4Hi BCix piBHiB MOXYTb 6paTh yuacTb. Ti, XTO He GaraTo roBopuTb, BCE Le MOXyTb Gpatn
yy4acTb y rpynosiit po6oTi Ta cnyxartu abo BUCTynaTh B poni BigeoonepaTopa.
OuiHloBaHHA

Lle 6yno uikaBe 3aHATTS ANs y4yHiB. HaBiTb He AyXe MOTMBOBaHI y4Hi Gpanu yyacTb
(nucanu ayxe kopoTki TekcTu). [leski yuHi Ayxe WBnaKo Wwykanw iHcopmaLiio, nucanu
TeKCTU Ta 3HiManu Biaeo. [lesikum rpynam 3Hagobunocs Ha kinbka roaut Ginblue vacy ans
BUKOHaHHA NpoekTy. «[oBinbHiLi» KaTeropii: Ayxe KpeaTVBHi yyHi B oaHii rpyni manm
Garato ifeit Ans 06roBopeHHs, i XBuntoBaHHs 6yno 3aHaAaTo BENUKUM, LWOG BNOpaTUCs;
rpynu 3 AESKNMM NOBIMNbHILLMMI @60 MEHL MOTUBOBAHUMU Y4HAMM, AIKi YNOBINbHIOBaNM
aKTUBHY poBOTy CBOET rpynu.

3axip 3 o6MiHy nuctamu
asTtop Ty6a APAMAH
PeparosaHo TyGoto APAMAH, Hegins, 18 TpasHs 2025 p., 15:28

Lieit 3axia opraHisysanu sunteni Ty6a Apaman Ta Cenbuyk Kipbay pasom 3i cBoiMu
YUHAMU.
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Mw npoBenu 3axif 3 IUCTYBaHHS MiX HaWMMK yuHAMK Y PiHnaHAiT Ta LWeeuii. Cnovatky
MW MOACHUNI YHHAM, LLIO NIAHYEMO 3a04He CMifIKyBaHHS B pamKax HaLloro npoekTy. Motim
iX NoNpocKUnM po3noBiCTU B NIUCTI NPO CBOT YPOKW, LUKOMW, 3aXONNEHHS, XUTTS, NpUpoay,
KYNbTYpy Ta Kypc piAHOT MOBU. KOXEH y4eHb Hanucas NMCTa YYHIO B iHLLIA KpaiHi.
CninKkyBaHHs 34ifCHIOBANOC Yepe3 enekTPOHHI aapecu BunTeniB.

Xoua cninkysaHHs B LbOMy 3axoai BiaGysanocs B uMdpoBoMy hopMmaTi, y4HAM Haraganm
npo TPaAWLLINHI HABUYKM HANUCAHHA NUCTIB 3 TOYKK 30pYy KyNbTypu. Kpim Toro, yuHi, siki
JKMBYTb B iHLLIA KpaiHi, PO3MOBNAIOTL TypeLbKolo MOBOO Ta BifBiAYOTb Kypcu TypeLbKoi
MOBW, Manu KynbTypHY Ta colianbHy B3aemopito. BoHu nucanu rapHi peyeHHs 3
NIHrBICTUYHOT, EMOLLIAHOT Ta KyNLTYPHOI TOHKM 30pY.

Haronoc Ha Mvpi Ta AoBipi, ki BOHM Big4yBanu y BnacHiii kpaiki, Ta BaXnuBicTk nosarv B
nuctax Gy Bpaxatounm. MpekpacHi pucu xapakTepy y4HiB Ta eMoii B iXHiX CBiAOMOCTAX
BifoGpaxanucs B pedeHHsix i 6ynu Garatoobilsiounmiu. Lie Gyna kopucHa Ta npekpacHa
AiAnNbHICTb.

BBiunusi chpazun

astop Selcuk Kirbac
Hasea Bnpasu: Bsiunusi cpasn

KoHTekcT: Lis BnpaBa niakpecnioe Ba)MBIiCTb BBIUMBUX dpas ik MOCTY MiXK MOBOIO Ta
KyFETYpOIO.

Merta: Mertoio Ljiei BNpaBu € 03HaNOMIIEHHS YYHIB i3 BBIUNMBUMU dhpa3amu, siki BiairpaoTb
XKUTTEBO BaXXNUBY POIb y TYPELbKOMY CNOBHUKY, BUCBITIIEHHS 3HAYEHHS umx cnis
TYPELbKOIO MOBOIO Ta NOACHEHHS TOro, Sk Ui hpasu BinobpaxaroTb Typeubky KynkTypy B
MOBI.

3micT: List BnipaBa Gyna 3annaHoBaHa Ta NpoBeAeHa NpoTSroM ABoX ypokis. Ha nepiuomy
YPOLIi YHHIB 03HaiOMUNK 3 KOHTEKCTaMW, B SIKUX Lii hpasn 3a3Buyaii BUKOPUCTOBYIOTLCS
TYpeLbKO MOBOIO, Ha KOHKPETHUX npuknagaax. byno HaronoleHo, LWo i Bupasu 4acto
MicTATE MeTacopw, | Byna aeTanbHO NOACHEHa BaXMBICTL PO3YMiHHS Ta ONaHyBaHHA LMX
MeTachopuyHux Bupasis. Lli hpaau, siki € sckpaBum Npuknaaom 3B'a3Ky Mk MOBOIO Ta
KYNbTYpoto, 3aiMaloTh LeHTparnbHe Miclie B TypeLbkii MOBI Ta MatoTb LUMPOKWIA CNEKTP
BUKOPUCTAHHS.

Typeubka MoBa Mae BaraTiit CNOBHMKOBUIA 3anac ANS BUCMOBMIOBAHHS B PI3HUX
cuTyaujisix, Takux siK 3yCTpid rocTeid, nia vac ixi, xsopoba, cMepTb, MOAOPOXi, Nororis Ta
6arato iHWKX NoBCAKAEHHNX cuTyauii. OaHUM i3 Npyknagie € BUNaaAoK, konm Ao Bac
npuixmKae ynioGneHuii ricTe, a konu BiH Bin'xmxae, BU kaxeTe: «Hexai bor Bo3a'eqHae
Bacy. Lle BUpas, 3B14alHO, METAaOPUYHUIT | CTOCYETLCS NoBaxaHHS ManbyTHLOrO
B033'¢lHaHHA. Baxn1MBo npaBuUnbHO BUKOPUCTOBYBATU Taki BUpasn y BianosigHoMy
KOHTEKCTI.

LLlo6 AONOMOrTH Y4HSAM 3pO3YMiTH Lie, i 3annUcaB Lii BBIYNWBI thpasn Ta NOSICHUB iX
3HAYEHHs B Knaci. 5 Takox CTBOPUB Pi3Hi CLieHapii Ans poBGoTH Y4HIB Ta 3a0Xo4yBaB ix
BM3HAYaTM CroBa, siki MOXHa BUKOPUCTOBYBATM B LINX KOHKPETHUX CUTYaLlisx. Pasom mMu
06roBopunM ansTepHaT1emM Ta cnpobyBanu 3HanTU HanbinbL AopeyHi Bupasu. A

I/ POKy 513 7] yyacmb y
npoekmi «Bawa Moea mae 3HaqyeHHs». [linomruii nnax 6ye 4imkum ma do6pe
Py i 51 8id4y i ycbozo O6MiH
i MiX 6ye YiHHUM ma HamxXHeHHUM.
Y moemy y i i i nnax, ma i 3axodu
Py Moe€to p xoya s y ix do P
MoeT it i 2pynu. O 6i) i MoiX yy4Hie He Hapodunucs e
HidepnaHdax i He matomb Hamipy mym O A
cKopuzyeana neeHi 3axodu, wo6 3p ix 6inbw 3mic ma
do ixHBOI yauii.
Ha i P! — Moea, 3HaHHS, i0eHmuyHicms ma
i — 6ynu npupodi YUHOM niep ii. Me
i 6yna Hai i 8 Moemy
YYHi 8 7] i) i, do siko2o
B8OHU He 38uknu. Liss mema 6yna npucymrs Malixe e KOXHill disnibHocmi,
1y Hawi (ycii, ie ma SIK PO Y i t, mak i npo
HidepnaHAcbKull KOHMeKcMu.
3 npoekm AK CmMpyKmypy, mak i 2Hy4Kit i que
ocHoey 911 3Mi i MOBHOI oceimu e 6azamoMoeHUX Knacax.

Ypok 1: JocnipkeHHs piaHoro micta (YkpaiHa Ta HinepnaHam)
KoHTekcT Ta 3B'A30K 3 YoTupma nepcnekTnsamu:

List AisnbHICTb AO3BONSIE YUHSAM MOB'A3aTH CBOKO OCOBUCTY IAEHTUYHICTb, PO3MIPKOBYHOUM
Npo CBOE pifHE MICTO Ta NOPiBHIOYM NOrO 3 HOBUM cepeaoBuLlemM Y Higepnavaax. Bona
CNpUSE MiXKKYNBTYPHOCTI, 330X04YyH041 0BMiH 0COBUCTUMM Ta KYNbTYPHUMN
BiAMIHHOCTSIMM Ta NOAIGHOCTAMU. YUHi HabyBaloTb 3HaHb, AOCMIAXYIOUN pearbHy
iHdpopmaLlito Npo cBOT piaHi Ta cyyacHi MicTa, a TakoX MOBY, NPaKTUKYIOYM CIOBHUKOBUI
3anac 3 reorpadii, kynsTypu Ta ynopobaHb. 3aBAaHHs MOXHa KOpUryBaTy 3anexHo Bif
BiKy Ta piBHA BONOAIHHA MOBOI: MOMOALLI YUYHI MOXYTb 30CEPEAUTUCS NULLIE HA FOBOPIHHI,
TOAI SIK CTapLLi Y4Hi MOXYTb NUCATK KOPOTKI TEKCTU aBo CTBOPIOBATM Npe3eHTaLyii.

Mera:

* AKTWBI3yBaTW Ta CUCTEMaTW3yBaTV NONEPeaHi 3HaHHSA NPO PiaHI MicTa y4HiB Ta ixHe
NoTOYHE MiCLle NPOXWUBAHHA.

* Po3BMBaTH AOCHIAHULIbKI HABUYKW, FOBOPIHHS Ta NOPIBHANBHE MUCIEHHSI.

* 36arayyBaTi CNOBHUKOBUI 3anac Ta NpakTUk1 CTPYKTypyBaHHs iHchopmaLlii.
3micT:

* Y4Hi BiANOBIAAIOTb Ha 3aNMTaHHSA NPO CBOE piAHe MICTO B YkpaiHi no nam'aTi.

* BoHu focnimkytoTb Ta nepesipsatoTb hakTh, BUKOPUCTOBYIOUU IHTEPHET.

* BOHM NOBTOPIOIOTH NPOLIEC A1 CBOrO NOTOYHOrO MicTa B HigepnaHaax.
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YPI3HOMaHITHWB Ta 3BiNbLUMB KiNbKICTb CLEHapiiB, Wo6 NOrMMbUTI PO3yMiHHA Y4YHSAMM TOrO,
KONM Crlify BUKOPUCTOBYBATY Lii BUPa3U.

SK MPOAOBXKEHHS!, i HAAAB Y4YHSIM CIMCOK CNiB, Aiki 3a3BMYal BUKOPUCTOBYIOTLCA B
NOBCSAKAEHHOMY XMTTI, Ta HaflaB NOAICHEHHS [0 LUMX TepMiHiB. Ha HacTynHomy ypolli g
po3aaB NiAroTOBNEHi MHOK 3anUTaHHs LWOAO LMX BUpasiB Ta TOro, WO MOXHa ckasaTh B
Pi3HUX CUTYaLlisX. YUYHAM Byno 3anponoHOBaHO BIAMOBICTW HA 3anUTaHHS, | MW pa3om
06GroBOpUnV NpaBunbHi BiANOBIA.

®opma: [IBa TUXHI ayauTopHoi po6oTn

KopuryBaHnHs: Lle nocnigpxeHHs MoxHa 3acTOCOBYBaTH 10 Pi3HUX rpyn.

OuiHtoBaHHsA: Lia BnpaBa Hajana y4HsaM LiHHy iHbopmaLlito Npo MoBY, KynbTypy Ta
B3aEMO3B'A30K MiXK HUMK. S NOMiTUB, Lo BaraTo y4HiB abo He BUKopuUcTOBYBanu, a6o Gynu
HesHaitoMmi 3 BBiUNMBUMK chpa3amu, siki 3aiiMaloTb LIeHTparibHe Micue B TypeLibkiii MoBi. A
3pOo3yMiB, LLO AesiKi 3 LMX BUpas3iB HEe MaloTb NPSMOro eKBiBarneHTa y LWBeAChkiil MOBI, Lo
YCKNAJIHIOE ANs YYHIB X NpaBUbHE BUKOPUCTAHHS. A TakoX MOMITUB, O y4HsIM Gyno
BaXKKO 3pO3YMITU KOHLIENLT, LLIO NexaThb B OCHOBI Linx BUpasiB. OcKinbku LUX BuUpasis
Hemae y LWBeACbKiin MOBI, YHHAM 4acTo BaXKO BidyanidysaTu ix y CBOIl ysiBi.
BWKOPUCTOBYIOUM LIBEACHKY MOBY Y CBOEMY MOBCSIKAEHHOMY XUTTI, iM Gpakye Toro x
KyrnbTYPHOTO KOHTEKCTY, B SIKOMY BOHU MOXYTb 3aCTOCOBYBATH Lii TypeLbKi BUpasu.

LLle oaieto npoGremoto Gyno Te, WO CTYAEHTM Manu TPAHOLL 3 BUKOPUCTAHHAM
abCTpakTHUX BUpasiB. BaraTbom Byno BaxKo BUKOPUCTOBYBATM MeTadopu Ta iHTerpysatn
iX y CBOKO MOBY, OCOGNMBO TOMY, LLO iXHE BUKOPUCTAHHS PiHOT MOBM 4acTo 0BMexyeTbes
KOHKPETHWMM Ta NOBCSKAEHHUMM KOHTEKCTaMu. BogHouac, U AisNbHICTL Hagana yuHam
LiHHY MOXTNIMBICTb Ai3HaTUCS Ginblue NPO BNacHY KyNkTypy, PO3yMiloun Ui BMpasu, siki €
HeBif'EMHOI0 YaCTUHOIO TypeLbKoi KynbTypu. Mpuknaam Takux BUpasiB CTOCYIOTbCSH
KynbTypu rocTeit, KynsTypu i, TpaauLii, NoB'a3aHNX 3 HAPOIKEHHAM Ta CMepTIO, @ TaKoX
ocobnneux AHiB Ta cBAT. Lli KynbTypHi BUpa3mn € YUCNEHHUMM B TypeLibKii MOBI, | yuHi Manu
3MOry 03HANOMUTUCS 3 HUMM Mifl Yac ypoKiB.

3aBAsiku LMM ypoKam y4Hi He NnuLle BUB4YMNW Aesiki 3 LMX BUpasiB, ane i Haraganu npo
BaXKMBI aCNeKT! TypeLbKoT KynbTypu. BoHU YCBIAOMUNM 3HAYEHHS LMX CNiB Ta Te, ik BOHU
HecyTb LiHHI KyNnbTypHi Ta couianbHi HioaHeu. [lisHasLumch npo Ui BBiYnMBI dpasu, 6arato
YUHIB BUCNIOBUNM BaXkaHHs 4acTo BUKOPUCTOBYBATH X, PO3MOBIISIOUM TYPELIbKOIO MOBOIO.
BoHu ckazanu, Lo Tenep 3s8epTaTuMyTb GinbLue yBaru, KOnu 4yTUMyTb Li CrloBa, i
HamaraTUMyTbCst KpaLLe 3po3yMiTH iXHE 3HaUEHHSI. YUHIi TaKoX Haronocunu, Lo im ayxe
cnoao6aBcs Kypc, BOHM 6araTo 4oro HaB4Mnmcs Ta oTpumanu mubiue posymiHHs
KyNbTYPHUX 0COBNMBOCTEN TYPELIbKOi KYNbTypH.

AnbrepHaTvBa «Balue pigHe micTo» AnA y4yHiB, AKi
HeloAaBHO nepeixanu Ao iHWoi KpaiHu
aTop KcaHa Kosak

KomeHTap Buknapaya:

dopma:

* |HavsinyansHa po6oTa Ans Bignosinen Ta AOCMIMKEHHS.

« MapHi abo rpynoBi 06roBopeHHs ANt 0BMiHy Ta NOPIBHAHHS.

o 3a GaxaHHsMm: pe3eHTyiTe KOPOTK pestomMe YCHO abo Ha nnakarax.
Mponosuui Woao TeCTyBaHHSA 3aBAAHHSA:

« CTBOPITb KOPOTKY BIKTOPWUHY NpO reorpacbivHi hakTh 3 piaHUX MICT YUHIB Ta IXHIX
MOTOYHMX MICT.

« BukopuctaHHs piarpamu BenHa:

[fiarpama BeHHa — Lie NPOCTMIA IHCTPYMEHT ANs NOPIBHSAHHSA BOX peyei.

Bowa Burnsgae Ak ABa Kona, Lo NepekpuBalTLCs.

Y niBomy Koni y4Hi MMLWyTb, WO 0cOBNMBOTO B iXHLOMY PiAHOMY MICTi.

.

Y npaBoMmy Kori y4Hi NnLLYTb, WO 0COBNMBOrO B iXHEOMY TenepillHLOMY MICTi.

Y nepekpuBaroNiin HaCcTUHI NOCePEAVHI y4HI NULLYTb, LLO CMINbHOMO MK LMK
ABOMA MiCTamu.

CrioyaTky 3voAenioiTe Le 3a A0NOMOroko MPOCTOro MPUKMafy Ha Ao, o6
yci 3po3yminu.

* HeBenukuit pecpnekcBHUI TEKCT: «HOro MeHi He BUCTa4aEe B MOEMY PiAHOMY MICTi»

a6o «LLlo MeHi noAoBaeTbCs B MOEMY HOBOMY MICTi».

Ypok 2: Moe micto mpii
KOHTeKCT Ta 38'A30K i3 4OTMPMa nepcnekTuBamm:
Lis TBOpYa AisNbHICTL 3aNpoLUye y4YHIB ySBUTK CBOE iAeanbHe MainbyTHe MicLe ANns XUTTS,
3MILIHIOIYM CBOKO iAHTUYHICTL Yepes ocobucTi po3aymu. Bona
320X04Y€E MDKKYNBTYPHICTb, BU3HAKOUW, WO Pi3Hi NI0AM LiHYIOTb Pi3Hi acnekTu Micus ans
XKUTTS 3aN€XHO Bifl NOXOPKEHHS! Ta 10CBiAY. YUHiI BUKOPUCTOBYIOTb 3HAHHS NPO
reorpadito, knimar Ta MiCbKe XWUTTS 3 nonepeaHboro ypoky. MoBHI HaBU4KM PO3BMBAIOTLCA
Yepes roBopiHHS, MCbMO Ta HiTke NPeACTaBNeHHs CBOIX iAel. 3aBAaHHA MOXHa
apanTyBaT1 NS PI3HMX rPyN: MOMOAWI y4Hi MOXYTb HaManioBaT1 CBOE MICTO, a CTapLui
YY4Hi — NPOBECTYW NOBHI YCHI Npe3eHTaLlii.
Mera:

* [MomipkyBaTi Hag 0COBUCTUMM BNOAOGAHHSMU LLOAO KUTTEBOTO CEPEAOoBNLLA.

o P0O3BMHYTM HABMYKM FOBOPIHHA, MNCbMA Ta Npe3eHTallii.

« [oB'sA3aTh 0coBUCTI Mpii 3 peanicTU4HUMN MiCbKUMU OCOBNMBOCTSIMU.
3wmicT:

* Y4Hi 3aN0BHIOKTL KOHTPOMbHMIA CIMCOK NPO Te, WO AN HUX BAXWBO B MICTi.
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o BOHM KPUTUYHO MUCIIATB: YK BiaNoBiAae MICTO MOET Mpii MOEMY KOHTPOMNBHOMY
cnucky?

* BOHM roTy1oTb KOPOTKY YCHY a60 NMMCbMOBY Npe3eHTaLlilo MPo MICTO CBOET MPpil.
dopma:

o |HAMBIAyanbHUIA KOHTPOMbHWIA CMIUCOK Ta MO3KOBWIA LLITYPM.

* IHauBigyanbHa abo napHa niaroToBka Ans KOpPOTKOT YCHOT NpeseHTaLii.

o [pynosi npeaeHTaLii ANs NpakTUKW Ny6nivyHNX BUCTYNIB.

Mponoauuii Woao TecTyBaHHs BNpasm:

Py6puika npeseHTalii: OLiHITb ACHICTb, BUKOPUCTaHHSA CMOBHUKOBOTO 3anacy,
OpraHi3oBaHiCTb Ta KpeaTUBHICTb.

3BOPOTHIi 3B'A30K MiX YYHSIMU: Y4Hi 1AlOTb OAUH MO3UTUBHWIA KOMEHTap Ta OfHY
KOXXHOMY 0MC i

MucbmoBsuii abaau: «Mictom moei mpii 6yno 6.
3anac KOHTPOITLHOTO CTIMCKY.

», BUKOPUCTOBYIOUM CITOBHUKOBUIN

LOocnigkeHHA ifeHTUYHOCTI
Hepins, 27 keiTHa 2025 p., 21:44

asTop Maprapert Binbam

Knac/PiseHb:
CepepHs wkona (Bik 12—14 pokis)

MpeamerT:
Apabcbka moBa

Yac:
60 xBunuH

Merta:

Y4Hi po3MipkOBYBaTUMYTb Haf, CBOEI iAEHTUYHICTIO Ta BUpaXaTUMyTb ii apabCebkoto
MOBOK.

Y4Hi NpaKTUKyBaTUMyTb FOBOPIHHSA, MUCLMO Ta TBOPYi HABUYKM.

Y4Hi po3BMBaTUMYTh CIIOBHMKOBWI 3anac, NoB'sa3aHuii 3 ocobucTicTio Ta
CaMOBUPAXKEHHAM.

MnaH ypoky:
1. Posmunka (10 xB)
o Hanuwite cnoso "laeHTHYHICTL" Ha Ao,

* 3anuTaitte yuHiB: Lo o3Hayae «ideHMuUYHiCmb»?

"

OuiHIOBaHHSA:
e YyacTb B 0GroBOpeHHi.
* 3aBepLUeHHs Ta NpoayMaHicTb ab3aly i ManioHka.

[IB. OKpemuit AOAATOK LWOAO 0BMIHY IMCTamu Mk comanincbkumm suntensmu: (PPT)

YOUR LANGUAGE COUNTS!

* KopoTke 06roBopeHHs B knaci: NpoBe/iTb MO3KOBUI LTYPM ifeit Ta cnis,
NOB’A3aHMX 3 «iAEHTUYHICTIO» (Hanpuknag, xobi, TanaHTu, KynsTypa, Mpii).
2. KeposaHa auckycis (15 xB)

o [lokaxiTb Ta 06roBopiTb HACTYMHI NUTaHHS MO Yep3i:

Ak6n Bam fosenocs onucatv cebe Tpboma crioBamu, kUMM 6 BoHn Bynn i
yomy?

Yum Bu Halbinbwe nuwaetecs B co6i?

Lo Bu HanBinbLue nobute poBUTH, LLO Crpasai BiA4yBaETLCA YaCTUHOW
TOro, kM BY €7

XT0 @60 Lo Bac Hanbinblue HAAUXaE, i SIK Lie BMIMBAE Ha Balle XUTTA?

Ak6un BY Bynu BiAOMI Ynmoch, Lo 6 Le Gyno?

3aoxouyiiTe YUYHIB CNoYaTKy YCHO NOAINUTMCS KOPOTKMMM BiAMNOBIAAMM 3
napTHepoM abo HEBENMKOK rPyMoio, & MoTiM 3 KNacom.

3. NMucbmoBsa po6GoTa (20 xB)

o TlosiCHITL JOMalLIHE 3aBiaHHs: HanucaTy a63aLl npo ceGe Ta HamarosaTh
aBToNopTpET.

* [poaeMoHCTpyiiTe, sik NucaTy absall:

MouHiTb 3i BCTYNy («MeHe 3BaTu..., i 1 6 onucas cebe sk...»)

Bukopucraitte aesiki inei 3 06roBopeHHs.

BakiHuiTb 3aKMOYHUM pedeHHsM («Lle 5, i s uuM nuwatocs!»)

Y4Hi nounHaloTb N1caTy CBii ab3al y knaci (B1 MoXeTe 3akiH4MTW ioro
BAOMA, SKLIO 3aKIHYUTBCS Yac).

4. MantoBaHHs (10 xB)
o [licns HAaNUCaHHS Y4Hi NOYMHAIOTL ManoBaTK CBili NOPTPET Nopyy 3i cBOIM abaaLiom.

* Lle moxe 6yTi peanicTU4HMin ManioHok abo CMMBONIYHUIA (LLIO NOKa3ye iXHi iHTepeck
4n Mpil

5. Miacymok (5 xB)

LLBMAKI BONMOHTEPU: KiNbka YYHIB AiNsATLCS OAHUM peyeHHsM 3i cBoro abaally abo
MoKasyoTb CBOI PaHHi eckisun.

Harapaiite im BUKOHaTV OMaLLHE 3aBAAHHS, AKLIO BOHO He 3aKiHueHe: 3aKiHdimb
ceiti ab3ay i ManoHOK O HaCMYyMHO20 ypoKy!

[omaluHe 3aBAaHHA:
o 3akiH4iTb HanucaHHs abaaLly, onucyroumn cede

* 3aBepLiTb CBIill aBTONOPTPET.
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O6MiH nUCTaMu yuHiB

i BumTeni A6, i Ta MaraH

c -
inero nncaT IMcT oanH oaHoMy. CoManinchbki yumr:si Weewuii,
®iHnaHAji Ta HiaepnaHais B3anu yyacTsb y Uit NUCbMOBIN
RIANLHOCT.

ﬂ MerTa Ui€i AiANbHOCTi — NO3HANOMUTY YUY HIB 3 PI3HWX KPaiH OIMH 3
O[IHUM Ta 3 BUMTENAMU. 3aBAAKN Ui AiANBHOCTI YUHI NPaKTUKYHOTh
NMUCbMO Ta YNTAHHA. AK TEXHIUHE, TaK | PO3YMIHHA NPOYNTAHOTO.

TakuM YMHOM, BCTAHOB/MIOETHCA 3B'A30K MiXK PI3HUMU LLIKONAMM.

CTYAEHTU COMAAI TEMA HABYAHHSA CNIBMPALLS BYUTEAIB HAMUCAHHSA AUCTA
OBMIHIOIOTbCSA TA LWKIA OAUH OAHOMY
AUCTAMU.

1. Y4 HocuTe B 2. Yv KopucTyETECS BU 3. AKMMU MOBAMM
CNOBH 0 3anacy TPOAMULLIMHUIA OAST AAS COMAAIMCbKOIO MOBOIOZ PO3MOBASIOT Y KPAIiHI, A€
OCOBAMBUX BUMAAKIBZ Ae Bu i BUKOpUCTOBYETE? BU XMBETE S

P,
P

P

BuBYeHHA HOBUX ¢pas 3 NUCTIB

napTHepa. )
4. 9Ka HALJOHOABHA
CTPaBQ, AKYy iAfTb Y KPQAiHi, 5. 41 noaoBaeETbCA BOM
HaBuuku nucbma Ae BU xupeTe? | unicte BMBYCIT COMOAIMCBKY
BU TOQAMLLIAHY MOBY? | K 4OCTO BU i
HaBuaHHA BUCNOBNEHHIO AYMOK COMOAIRCBKY i ey? l ae Bn BMBYOETE?
e?

Po6oTta B rpynax

MeToto BYAO CTBOPUTM MOYYTTS 3000B'A3AHHS AAS
CMPUSHHSA CMIAKYBAHHIO MDK YHHAMM 3 PI3HMX
KpQiH.

HaBYOHHS OAMH B OAHOTO.

OTPUMAHHS AOCBIAY MUCbMA TA BAOCKOHOAEHHS
CBOET MOBU.
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